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Social justice has become an increasingly controversial topic among members of
the American Counseling Association (ACA). Specifically, concerns have been raised
over what is perceived to be: (a) the liberal political agenda of social justice advocates,
(b) the marginalization of conservative counselors, and (c) the inappropriate use of ACA
resources for social activism. Concerns of this nature suggest that contrary to what is
most often expressed by social justice proponents, many counselors may question if
efforts to address social and political issues are appropriate tasks for counselors in their
professional roles. They further imply that opinions about social justice advocacy may be
shaped by differences in liberal and conservative political ideologies. The purpose of this
study, therefore, was to explore the relationship between political ideology and
perceptions of social justice advocacy among members of ACA.
A total of 214 members of ACA participated in the study, which included online
administration of the Advocacy Characteristics Scales (Paylo, 2007), the Conservatism
Scale (Sidanius, 1991), and a self-report measure of political ideology (ANES, n.d.). Data
was analyzed using multivariate analysis of variance and step-wise multiple regression.
Results indicated that participants generally had positive perceptions of social justice
advocacy and supported the use of the ACA resources to advocate for social

issues. Moreover, while conservative counselors had somewhat less favorable
perceptions of social justice advocacy, their perceptions, in most instances, did not differ
significantly from their liberal and moderate counterparts. Conversely, extremely liberal
participants had significantly higher perceptions of social justice advocacy attitudes,
behaviors, and skills when compared to the perceptions of participants with less liberal,
moderate, or conservative ideologies. These findings suggest that assumptions regarding
a negative relationship between conservative political ideology in counselors and
perceptions of social justice advocacy may be unfounded. Leaders within ACA might
benefit the profession and build consensus by doing more to discuss the results of studies
such as this, especially as they continue to work on strengthening and unifying the
profession's identity. Implications of the study's findings are offered for counseling,
training, and future research.
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CHAPTER I
INTRODUCTION
Social justice advocacy is a controversial topic among some members of the
American Counseling Association (ACA). For many, this controversy involves
reservations about the extent to which political values influence counselors and the
priorities of counseling's professional organizations. Past ACA president Brian Canfield
(2007), for example, argued that counseling is a "poor substitute for political and social
activism," and counselors and their professional organizations, therefore, should not be
expected to advocate for one social position or the other (p. 5). Others have argued that
social justice advocacy reflects a liberal political bias that counselors with conservative
values are unlikely to support (e.g., Hunsaker, 2008). Arguments of this nature suggest
that contrary to what is most often expressed by social justice proponents, many
counselors may question if efforts to address social and political issues are appropriate
tasks for counselors in their professional roles. They further imply that opinions about the
appropriateness of social justice advocacy in counseling may be shaped by differences in
liberal and conservative political ideologies. The purpose of this dissertation, therefore,
was to explore the relationship between political ideology and perceptions of social
justice advocacy in counseling among members of ACA.
Overview
There are many definitions of social justice in counseling. Goodman and her
colleagues (2004) conceptualized social justice as "...scholarship and professional action
designed to change societal values, structures, policies, and practices, such that
1
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disadvantaged or marginalized groups gain increased access to.. .tools of selfdetermination" (p. 795). Similarly, Lee and Hipolito-Delgado (2007) defined social
justice as the promotion of".. .access and equity to ensure full participation of all people
in the life of a society, particularly those who have been systematically excluded on the
basis of race or ethnicity, gender, age, physical or mental disability, education, sexual
orientation, socioeconomic status, or other characteristics of background or group
membership" (p. xiv). Most definitions of social justice also emphasize the relationship
between social factors such as racism or poverty and poor mental health, and support the
assertion that at times, counselors must be willing to practice outside of traditional
clinical or school settings in order to remove societal barriers that hinder mental health
and human development (Kiselica & Robinson, 2001).
In this dissertation, definitions of social justice are borrowed from Bell (1997) and
Holcomb-McCoy (2007). Bell defined social justice as "a vision of society in which the
distribution of resources is equitable and all members are physically and psychologically
safe and secure" (p.3). Holcomb-McCoy, in her definition of social justice wrote,
Social justice refers to the idea of a just society, which gives individuals
and groups their due. Social justice as a general concept is based on the
idea of human rights. Thus, a broad definition of social justice would be
the way in which human rights are manifested in the everyday lives of
people at every level of society. Whereas equal opportunity and human
rights are applicable to everyone, social justice targets the marginalized
groups of people in society-it focuses on the disadvantaged, (p. 17)
Some believe that the advancement of social justice will lead to healthier
individuals and communities (Prilleltensky, 2001). Social justice advocacy, or
"professional practice, research, or scholarship intended to identify and intervene in
social policies and practices that have a negative impact on the mental health of clients
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who are marginalized on the basis of their social status," has been described as one way
that counselors can work to achieve social justice (Steele, 2008, p.75-76).
Varied opinions have been expressed about the nature and purpose of social
justice advocacy in the counseling profession. Crethar and Ratts (2008) argued that social
justice advocacy is an important concern for all counselors. Lee and Hipolito-Delgado
(2007) asserted that social justice advocacy is a personal and professional responsibility.
Ratts (in press) argued that social justice advocacy represents a major paradigm shift in
counseling, and described it as a "fifth force" in counseling, behind psychodynamic,
cognitive-behavioral, existential-humanistic, and multicultural counseling. Some in the
profession have even argued that counselors have been active in creating and maintaining
oppressive societal conditions, and therefore, have a moral and ethical duty to engage in
activities that will result in a more socially just world (Lee & Hipolito-Delgado;
Prilleltensky, 1989; 1997).
In contrast, others have viewed social justice advocacy as an attempt to overrun
the profession with a liberal, or "far-left," social agenda. According to Canfield (2008a;
2008b), the liberal values represented by the social justice movement are either
personally or politically biased, and are not reflective of a consensus within the
counseling profession. Canfield argued that because counselors come from both liberal
and conservative backgrounds, social justice activists should stop trying to utilize the
resources of professional organizations like AC A in order to advocate for specific social
positions. To do so would be unfair to members who would advocate for opposing
positions. Hunsaker (2008) also criticized what he considered the growing liberal social
justice agenda in counseling. His concern was that counselors who are Republican or
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conservative might not believe that the profession should be used to advance the goals
(e.g., legalized gay marriage) of some social justice proponents. From Hunsaker's
perspective, ".. .social justice is largely the product of academics..." and ".. .several
studies show an extreme liberal bias in universities..." (p. 43).
Statement of the Problem
There is little empirical evidence to support claims that conservative counselors
object to social justice advocacy in the profession. In a review of existing literature, only
two studies were found that examined the relationship among political ideology and
social justice advocacy in counseling or a related field. In her dissertation work, Parikh
(2008) studied how several variables, including liberalism and conservatism, related to
social justice advocacy attitudes among 298 American School Counselor Association
(ASCA) members. Liberalism and conservatism in the study were determined based on
self-description. Participants rated themselves on a six-point single continuum that
included somewhat conservative, conservative, very conservative, somewhat liberal,
liberal, and very liberal. Parikh found that the liberal participants of her study were more
likely to engage in social justice advocacy behaviors. She also found that the liberal
participants were more likely to have positive attitudes toward social justice advocacy,
which supports claims of a relationship between political ideology and social justice
advocacy in counseling, but fails to provide evidence of objections to social justice
advocacy among conservative counselors.
In another dissertation study, Linnemeyer (2009) examined the relationship
between political orientation and social justice advocacy among 412 clinical, counseling,
and school psychology graduate students in APA-accredited programs. Participants of
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this study rated themselves on a five-point single continuum that ranged from far right,
conservative, middle of the road, liberal, or far left. Results indicated that participants
who identified their political ideologies as far left had significantly higher social justice
advocacy attitudes and behaviors than those who identified as liberal, middle of the road,
or conservative, further supporting claims of a relationship between political ideology
and social justice advocacy in counseling, but also but failing to provide evidence of
objections to social justice advocacy among conservative counselors.
In general, research has shown that differences in liberal and conservative
political ideologies do account for preferences in many areas outside of formal politics.
Political ideology in this dissertation is defined as a broad system of ideas, beliefs,
attitudes, and values that guide ideas concerning how society should operate and give
meaning to social concerns for most members of society (Adams, 2001; Freeden, 1996;
Kerlinger, 1984). Briefly defined, liberalism is an ideology that is characterized by
concern for change and equality, while conservatism is characterized by a concern for
stability and tradition (Jost, Federico, & Napier, 2009). In their review of recent theory
and research concerning political ideology, Jost and his colleagues reported that political
ideology has been associated with preferences in common things such as foreign films,
big cities, poetry, tattoos, foreign travel, fraternities and sororities, sport utility vehicles,
drinking alcohol, and watching television. More important, they also reported that
political ideology has been found to account for preferential differences in issues closely
related to social justice, such as social change, equality, progress, and flexibility.
In counseling, several questions remain concerning the relationship between
political ideology and social justice advocacy. First, the assertion that social justice
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advocacy is mainly the product of liberal academics, which in this case are counselor
educators, has yet to be empirically supported. Second, because Parikh's (2008) and
Linnemeyer's (2009) studies did not include use of an objective measure of liberalism
and conservatism, the basic premise that conservative counselors have different attitudes
toward social justice advocacy than liberal counselors warrants further investigation.
According to Feld (1996), measurement of liberalism and conservatism based on selfdescription is problematic because of the differing meanings people give to the concepts.
A more accurate assessment of political ideology includes use of an indirect multi-item
measurement of the construct (Knight, 1999). This study contributes to the social justice
advocacy literature in counseling by being the first to utilize both self-reported and
dimensional measures of political ideology. Finally, there is virtually no empirical
evidence to support claims that liberalism and conservatism affect opinions about social
justice advocacy in the counseling profession without respect to specialty area. The
participants of Parikh's study were all school counselors, who represent just one specialty
in the counseling profession. Linnemeyer's study was conducted with psychology
students, who are considered outside of traditional definitions of counseling.
Purpose of the Study
As mentioned earlier, the purpose of this study was to explore the relationship
between political ideology and perceptions of social justice advocacy in counseling.
Specifically, this study explored the relationship between liberalism, conservatism and
the attitudes, behaviors, knowledge, and skills associated with social justice advocacy
using the Advocacy Characteristics Scales (Paylo, 2007), the Conservatism Scale
(Sidanius, 1991 as cited in Knight, 1999), and self-identified political ideology as the
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primary measures. Both the Conservatism Scale and the Advocacy Characteristics Scales
are discussed further in Chapter III. Participants belonged to either the Counselor or
Counselor Educator membership categories of ACA. It was hypothesized that individuals
with more conservative attitudes would report less positive perceptions toward social
justice advocacy as measured by the Advocacy Characteristics Scales.
Research Questions
1. What are counselors' and counselor educators' perceptions of social justice
advocacy as measured by the Advocacy Characteristic Scales? To what extent do
counselors and counselor educators agree with ACA using its resources to
advocate for social issues? Are there significant differences between counselors
and counselor educators?
2. Are there significant differences in political ideology between counselors and
counselor educators? Do counselor educators report lower levels of conservatism?
3. What relationship, if any, exists between political ideology and scores obtained on
the Advocacy Characteristics Scales? Do individuals with more conservative
attitudes report less positive perceptions toward social justice advocacy?
4. What relationship, if any, exists among demographic variables such as highest
degree obtained, gender, age, race, sexual orientation, income, party affiliation,
and political involvement and scores obtained on the Advocacy Characteristics
Scales?
Significance of the Study
According to Canfield (2008b), ".. .there is a tremendous need for research that
better informs counselors about multicultural and social justice issues" (p.5). In fact,

8

there are few published studies that have examined social justice advocacy in the
counseling profession without respect to specialty area. Most published studies have been
in the area of school counseling (Atkinson, Froman, Romo, & Mayton, 1977; Baker &
Cramer, 1972; Baker & Hansen, 1972; Field & Baker, 2004). Dissertations concerning
social justice advocacy have focused on the number of counselor education programs
preparing counselors for social justice advocacy, and characteristics of counselors who
advocate for clients (Paylo, 2007; Ratts, 2006). Few studies have examined the extent to
which counselors and counselor educators believe that social justice advocacy is an
appropriate practice for the counseling profession as a whole. Furthermore, no studies in
counseling other than Parikh's (2008) study of school counselors have examined claims
that political ideology affects perceptions toward social justice advocacy.
The findings from this study add to the dearth of literature surrounding
counselors' opinions about the appropriateness of social justice activities in the
counseling profession, and provide insight into how various factors, namely political
ideology, may influence these opinions. Currently, there are attempts to infuse social
justice into nearly all areas of counseling and counselor education including counseling
ethics (see AC A, 2005; Herlihy & Watson, 2007), counselor training (see Bemak &
Chung, 2007; Osborne, Collison, House, Gray, Firth, & Lou, 1998), school counseling
(see Holcomb-McCoy, 2007; Trusty & Brown, 2005), and vocational development (see
Blustein, McWhirter, & Perry, 2005). Counselor educators and counselor education
programs that support these attempts and have a social justice mission can combine these
findings with other findings concerning characteristics of counselors who desire to
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advance social justice for use during multicultural counseling training, and the
development of experiential activities that encourage social justice advocacy.
Definition of Terms
Attitudes - "enduring and organized structures of social beliefs that predispose
individuals to think, feel, perceive, and behave selectively" (Kerlinger, 1984, p. 5).
Conservatism - "a set of political, economic, religious, educational, and other social
beliefs characterized by emphasis on the status quo and social stability, religion and
morality, liberty and freedom, the natural inequality of men, the uncertainty of progress,
and the weakness of human reason. It is further characterized by distrust of popular
democracy and majority rule and by support of individualism and individual initiative,
the sanctity of private property, and the central importance of business and industry in the
society" (Kerlinger, 1984, p. 17).
Counseling - "The application of mental health, psychological, or human development
principles, through cognitive, affective, behavioral or systematic intervention strategies,
that address wellness, personal growth, or career development, as well as pathology"
(ACA, 1997).
Counselor - "One who participates as the helper in a process of working with an
individual or a group seeking assistance with personal, educational, and/or vocational
concerns" (Baker & Cramer, 1972, p. 661).
Counselor educator - Faculty engaged in clinical training, supervision, and teaching in
counselor education programs (CACREP, 2001).
Liberalism - a "set of political, economic, religious, educational, and other social beliefs
that emphasizes freedom of the individual, constitutional participatory government and
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democracy, the rule of law, free negotiation, discussion and tolerance of different views,
constructive social progress and change, egalitarianism and the rights of minorities,
secular rationality and rational approaches to social problems, and positive government
action to remedy social deficiencies and to improve human welfare" (Kerlinger, 1984, p.
15).
Political ideology - a broad system of ideas, beliefs, attitudes, and values that guide ideas
concerning how society should operate and give meaning to social concerns for most
members of society (Adams, 2001; Freeden, 1996; Kerlinger, 1984). Although there are
several types of political ideologies, liberalism and conservatism will be the only
ideologies explored in this study.
Socialjustice - ".. .a vision of society in which the distribution of resources is equitable
and all members are physically and psychologically safe and secure" (Bell, 1997, p.3).
Also, "the way in which human rights are manifested in the everyday lives of people at
every level of society. Whereas equal opportunity and human rights are applicable to
everyone, social justice targets the marginalized groups of people in society-it focuses on
the disadvantaged" (Holcomb-McCoy, 2007, p. 17).
Social justice advocacy - ".. .professional practice, research, or scholarship intended to
identify and intervene in social policies and practices that have a negative impact on the
mental health of clients who are marginalized on the basis of their social status" (Steele,
2008, p. 75-76).
Summary
Chapter I of this dissertation proposal introduced the background, purpose, and
significance of this study. It was noted that social justice advocacy is a controversial topic
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in the counseling profession. Several have argued that social justice advocacy reflects a
liberal social bias, and counselors with conservative values are unlikely to agree with its
underlying goals. Yet, there is little empirical support to validate concerns that
conservative counselors have less favorable attitudes toward social justice advocacy.
Therefore, the purpose of this study was to explore the relationship between political
ideology and social justice advocacy in counseling. Chapter II presents a review of
literature that is relevant to social justice advocacy and political ideology in the forms of
liberalism and conservatism. Major sections in Chapter II include: Historical
Development of Social Justice Advocacy, Recent Developments in Social Justice
Advocacy, Liberalism and Conservatism, and Political Ideology and Counseling.

CHAPTER II
LITERATURE REVIEW
Social justice has been described as an important concern for all counselors
(Crethar & Ratts, 2008). Yet, some counselors object to the nature and purpose of social
justice advocacy in the profession. Their primary objection has been to what they
perceive as a liberal bias among social justice advocates (see Canfield, 2008a; 2008b;
Drapela, 1974; Hunsaker, 2008; Lockhard & Stack, 2008). They argue that conservative
counselors are unlikely to agree with the underlying values reflected in some goals of
social justice advocacy. The purpose of this study was to examine the relationship among
attitudes toward social justice advocacy, liberalism, and conservatism in the counseling
profession. The following literature review examines historical and recent developments
in social justice advocacy and counseling, political ideology in the form of liberalism and
conservatism, and past discussions of the influence of ideology in counseling.
Historical Development of Social Justice Advocacy
The 1970s
Social justice and social justice advocacy are relatively new terms in counseling.
Nevertheless, discussions of counselors in the role of social activist or change agent have
been prominent in the counseling literature since the 1970s. Baker and Hansen (1972)
defined a change agent as "one who strives to move against the status quo when he feels
that it is hurting those individuals whom he is trying to help" (p. 243). Change agents
were also identified as those who were confident, committed to challenging institutional
norms or policies that had a negative effect on clients' individual development, and able
12

13
to effectively manage conflict (Cook, 1972). The rationale for the change agent role in
counseling was a growing recognition of the influence society has on the mental health of
its poorest and most disenfranchised members (Aspy, 1970). This rationale included an
increased understanding of ways the counseling profession itself perpetuated social
policies that hindered individual development and maintained the status quo. Namely,
some counselors began to argue that the counseling profession was active in maintaining
the status quo primarily through its emphasis on helping individuals adjust to society
rather than working to promote the change necessary to improve the oppressive societal
conditions that prevent wellness (Adams, 1973).
In 1971, the Personnel and Guidance Journal (now the Journal of Counseling &
Development) published a special issue dedicated to counseling and social change
(Lewis, Lewis, & Dworkin, 1971). According to guest editors Michael D. Lewis, Judith
A. Lewis, and Edward P. Dworkin, the goal of the issue was to put forward the idea that
counselors have a professional responsibility to understand and participate in radical
social change. The articles attended to concerns such as Black liberation, war,
environmental destruction and pollution, sexism, racism, and discrimination, and
highlighted the need for counselors to be change agents within social and political
contexts.
Many of the articles written during the 1970s were a reflection of the Civil Rights,
Feminist, and Black Power movements in the United States. Scholars used the themes
and language from this era's social movements to emphasize the relationship among
mental health, counseling, and what occurs in society. Several authors wrote about the
relevance of the Black Power Movement to counseling (Banks, 1972; Smith, 1971;
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Washington, 1968). Washington, for example, suggested that because of the Black Power
movement, Black parents and students would no longer allow schools to be dominated by
Eurocentric ideals and values. Counselors would, therefore, have the responsibility to
learn about Black Power and help school systems meet demands for more culturally
relevant services. Washington suggested that counselors could do this by working with
Black communities to help achieve goals of the Black Power Movement, for instance,
developing an Afrocentric school curriculum or promoting an increase in the number of
Black teachers and other professionals.
Gardner (1971) wrote about "revolutionizing" counseling from a feminist
perspective (p. 711). According to Gardner, being a feminist was a necessary
characteristic of the ideal counselor. She defined a feminist as a person who "advocates
such social and legal changes as will result in political, social, and economic equality" (p.
705). Gardner added that this definition of feminism did not suggest that male and female
power relations be reversed. Nor did it suggest that men and women have identical
characters. Instead, the term feminist described a person who believes men and women
should have equal worth in political, social, and economic arenas.
To support her argument, Gardner (1971) cited a study conducted by Broverman,
Broverman, Clarkson, Roskenrantz, and Vogel (1970) wherein clinicians were found to
have significantly different standards of mental health for men and women. Most notably,
clinicians believed that psychologically healthy women were those who adjusted to what
could be considered sexist and gendered behavior norms, such as submissiveness,
dependence on others, vanity, and a dislike for math and science. This finding implied
that in most cases, clinicians were doing women more harm than good by working to
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adjust them to social standards that prevented psychological independence and the
freedom to make personal life choices. Gardner argued that without training in feminism,
counselors would continue to work to adjust women to behavioral standards that were
sexist. Suggestions she recommended for such training included participating in
consciousness-raising groups led by feminists, taking classes taught by feminist
instructors, and having internships with feminist supervisors.
Other relevant articles published during the 1970s focused on challenging
traditional counselor roles, and expounded on the rationale for social activism in
counseling (Atkin, 1972; Baker & Cramer, 1972; Chamofsky, 1971). Ivey and Alschuler
(1973) sought to create a new definition of the counselor role that was attentive to
problems in mental health created by racist and inhumane social institutions. In their
words, counselors could "no longer afford the luxury of treating individuals... while
ignoring the 'sick' institutions that produce the symptoms" (p. 591). They suggested a
new focus on treating institutions instead of just treating clients. This included expanding
the counselor role to include that of psychological educator. According to Ivey and
Alschuler, the first goal of the psychological educator was to help individuals and
institutions become more intentional in the process of creating change. The second goal
was to help other professionals or lay helpers develop the skills necessary to promote
change in individuals and institutions, so that they might better facilitate their own
growth and development. Overall, Ivey and Alschuler believed that adoption of the
psychological educator role would produce more humane institutions that better cared for
the mental health needs of their members.
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Adams (1973) discussed how traditional counseling, as part of the larger
progressive movement, hinders social change efforts. Specifically, he argued that an
emphasis on progressive ideals such as pluralism, pragmatism, adjustment, and
individualism placed counselors in opposition to fundamental social change. Counselors
were, according to Adams, not purposely reacting against social change by adhering to
progressive ideals. Instead, counselors were unaware of the consequences of their
progressive values and behavior. They were subject to mandarinism, or "the condition of
acting or behaving without being aware or conscious of the role really played, the
function really served or the objectives really pursued" (Kravitz, 1970, p. 2 as cited in
Adams, 1973, p. 532).
In his critique, Adams (1973) first included descriptions of pluralism,
pragmatism, adjustment, and individualism, and then explained how these values worked
to maintain oppressive conditions. Pluralism was described as the belief that different
values can be sustained harmoniously within one society. It was based on the assumption
that tolerance of differing values would allow for greater inclusion in the mainstream of
social life and provide more access to opportunity for all. Pragmatism referred to a
preference for process over outcome. This was seen in counseling goals such as creating
reflective thinkers and emphasizing the decision-making process in skill development.
Adjustment described an emphasis on helping clients learn how to cope or adjust to
societal norms. Finally, individualism was conceptualized as life free from control or
dependence upon others. This was manifested through what is often the primary goal of
counseling, helping clients to become self-sufficient and independent.
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Adams' (1973) main argument was that the values of the progressive movement
perpetuated the existing social structure by creating the illusion of social reform without
creating real change. From Adams' perspective, despite numerous successful social
reform efforts, the goals of a pluralistic society had failed to be accomplished. Equal
opportunity for all was still a dream to be had, as evidenced by no significant changes in
wealth or property ownership since the beginning of the progressive era. Efforts to
increase equal opportunity had acted merely as "tranquilizers," while societal conditions
stayed the same (p. 533). Pragmatism, adjustment, and individualism, Adams argued,
ignored the role of society in creating problems in mental health. Teaching clients to
focus only on what Adams called "self-related aspects of problems in the human
condition" hindered social change by giving implicit approval to society (p. 534). By
focusing primarily on individual change, counselors were, in effect, ignoring an
important half in the relationship of the individual and society.
Adams (1973) concluded by recommending that counselors promote a new
society based on cooperation, equality, and collectivism. Counselors could do this by no
longer participating in activities based on progressive assumptions. Specifically, Adams
argued that counselors should no longer conduct activities like vocational guidance,
which perpetuates an unfair and inadequate job market; achievement and intelligence
testing, which further stratifies society; and personal counseling that teaches individuals
to locate the source of all of their problems within themselves. Instead, counselors should
use their skills to listen to the voice of oppressed people. Adams believed this was
necessary in order to develop an awareness of the oppressive nature of the status quo and
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how counselors work to maintain the status quo. With this awareness, counselors would
be better able to help clients analyze the source of oppression, and take action against it.
Toward the end of the decade, many began to emphasize the need to clarify the
specific skills and processes necessary to be an advocate or change agent. Boy and Pine
(1976) suggested that a lack of guidelines often resulted in reduced effectiveness in the
process of counselor advocacy. They addressed this issue by suggesting that counselors:
(a) present the case for institutional change based on concrete evidence, (b) present
evidence in a clear and concise manner, (c) document evidence, (d) gather evidence
directly from clients, (e) present evidence to the proper audience, and (f) develop
credibility as a professional through demonstrated competence, ethical behavior, and
effective communication skills. Others suggested that counselors develop the skills
necessary for a change agent approach through internships or other service learning
projects (Friend, 1977).
Goldenberg (1978), a community psychologist, also outlined a model for
understanding work as a change agent, or what he called social intervention. He began his
explanation of social intervention by providing definitions of the terms oppression and
social intervention. Oppression was described as a phenomenological experience wherein
an individual is "alienated, isolated, and insulated from the society of which he nominally
remains a member" (Goldenberg, p. 3). Through this experience, oppressed individuals
come to perceive their existence as void of hope and the personal power necessary to
develop their own capabilities. Their value in society is limited to the ways they can be
taken advantage of and used for the profit of others.
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Goldenberg (1978) also described oppression as "the existence of certain social
imperatives which manifest themselves through the promulgation of practices aimed at
containing or otherwise limiting the development of people" (p. 15). The structures that
made these social imperatives possible were called containment, expendability,
compartmentalization, and the ideology of personal culpability. Containment was
described as physical or psychological restrictions that limit the range of life choices
available to individuals. Expendability was described as the idea that certain groups of
people can be easily replaced with no loss to society. Compartmentalization referred to
the narrowly defined roles to which oppressed groups were forced to conform. Finally,
the ideology of personal culpability referred to the ways individuals are encouraged to
interpret their problems in society as a result of personal shortcomings or defects.
Defining social intervention, Goldenberg (1978) wrote, "the term social is
reserved for actions that are both collective in nature and oriented toward broad
instructional policies rather than the individuals temporarily empowered to carry out
those policies" (p. 17). Intervention was defined as "interference with an ongoing and
often accepted social process" and "an attempt to change some existing pattern of
functioning or set of social arrangements" (p. 17). According to Goldenberg, social
intervention stresses collective action and focuses on altering institutional practices. It
does not, therefore, include acts aimed at the individual, such as empowerment or helping
clients to temporarily be able to negotiate systems.
Goldenberg (1978) then went on to describe four types of change agents that
included: (a) the social technician, (b) the traditional social reformer, (c) the social
interventionist, and (d) the social revolutionary. The social technician is one who works
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to uphold the traditions and customs of social institutions. This person maintains that his
or her position is value-free and he or she is only interested in over-seeing the well-being
and competence of those in the environment. The result of this person's actions is not
change, but maintenance of the status quo. The traditional social reformer is one who
identifies with the current system, but believes that it has some need of reform. His or her
method of intervention is to convince sympathetic individuals within the system of the
need for change, rather than equipping the oppressed to advocate for change. For this
person, change comes from the top down. The social interventionist believes that social
change comes from the bottom up, and therefore, must include consciousness-raising and
organization of the masses. This person also believes that when confronted, those in
power will relinquish some control in the interest of their own survival. The social
revolutionary works to increase awareness of differences among classes. He or she does
not believe that those in control are capable of sharing power; therefore, the social
revolutionary seeks to create change by transitioning power to the oppressed.
Though many called for the adoption of a change agent role in counseling during
the 1970s, some disagreed with the idea that counselors should use their work as
professionals for political or social gain. In his response to Adams (1973), Drapela (1974)
questioned the role of counselors in the political system. According to Drapela, the
defining characteristic of the counseling profession was its commitment to assist
individuals with problem solving and personal growth. Abandoning this commitment in
order to adopt a role with greater social and political objectives amounted to counselors
going "on strike while officially remaining on the job" (p. 450). From Drapela's
perspective, by rejecting a focus on the individual and problem solving, counselors were
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also rejecting their professional responsibility as defined by traditional practice.
Moreover, Drapela (1974) viewed the change agent role as a compromise of the
profession's credibility. He concluded that counselors' chance of achieving social reform
through their professional roles had yet to be proven, but many clients would surely be
damaged because they expected a certain kind of help they never received.
In addition to questioning the change agent role in counseling, Drapela (1974)
also questioned the values advocated by Adams (1973). Specifically, Drapela doubted
Adams' assertion that collectivism would help end oppression in the United States.
Assuming that Adams' meaning of collectivism was similar to Marxist-socialism,
Drapela argued that collectivist societies had been guilty of the same abuses of power as
those with capitalist systems. As an example, he discussed a socialist reform movement
led by Dubcek. According to Adams, the leaders of this movement were just as guilty of
perpetuating inequality and stratification among various social groups as other forms of
society had been. Drapela continued his critique by stating that the majority of people
living in the United States would probably reject the creation of a collectivist system,
having grown up valuing independence and democratic ideals. He concluded by asserting
that counselors can participate in social reform by continuing the traditional practice of
facilitating individual growth and interpersonal relatedness, which he hoped would help
positive human relationships take precedence over material satisfaction.
Research in the 1970s. As indicated by the contrasting opinions of Adams (1973)
and Drapela (1974), research conducted during the 1970s found mixed support for
change agent or advocate roles. Baker and Hansen (1972) examined counselors' choice
of behavior on a status quo-change agent continuum that included: (a) the strong status
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quo advocate, (b) the status quo advocate with secondary interests in the client, (c) the
status quo-oriented counselor, (d) the change-oriented counselor, (e) the semi-active
change agent, and (f) the strong change agent. Participants of the study included 251
practicing school counselors and 222 school counselors in training. The instrument used
to place participants on the status quo-change agent continuum was called the School
Counselor Attitudes Inventory (SCAI). It consisted of 20 items. Each item posed a client
problem in a stem, and asked participants to indicate their preferred response to the
problem from six choices. Each of the choices represented one of the categories on the
status quo-change agent continuum.
Results from Baker and Hansen's (1972) study indicated that most (60.32%) of
the counselors surveyed preferred to operate as a change-oriented counselor. The changeoriented counselor was described as one who was "interested in change if need be but
wishes to help the client become a self-directive change agent through counseling with
him" (p. 244). In other words, change-oriented counselors preferred to behave in a
manner that was consistent with traditional approaches to counseling, by helping clients
to find solutions to their problems. These counselors were willing to behave in manners
that resulted in clients seeking to create change in their environments, but were unwilling
to take any personal actions to create change. The second preferred category on the status
quo-change agent continuum was the semi-active change agent (15.61%), followed by
the status quo-oriented counselor (11.12%), and then the strong change agent counselor
(10.68%). The least preferred categories were the status quo advocate (1.61%) and the
strong status quo advocate (.66%).

23

Overall, although only less than three percent of the counselors surveyed as part
of the study preferred to behave in ways that maintained the status quo outright, the
majority of respondents were not willing to take personal actions to change the situations
presented to them. For Baker and Hansen (1972), this highlighted a divide between
spokespersons for the profession who were interested in counselors taking a more active
role in improving social conditions that negatively affect clients' well-being, and those
who worked or were training to work in the field. Namely, those in the field did not
appear to be as committed to improving the social conditions that have a negative impact
on clients' well-being, as the people who were publishing in the journals. Moreover,
because participants of the study consisted of both counselors and counselors in training,
there was little evidence to suggest that future counselors would be any more interested in
adopting the change agent role than current counselors.
In a similar study, Atkinson, Froman, Romo, and Mayton (1977) examined
counselors' support for ombudsman and change agent roles. An ombudsman was defined
as a counselor who functions as "a student advocate within the educational and social
power structures" (p. 85). A change agent was defined as a counselor who is "concerned
with organizational development and the shaping and the reformulation of the school's
curriculum, program, and the organization to more effectively meet the needs of students,
parents, and the community (Pine, 1976, p. 85 as cited in Atkinson et al., p. 85). Atkinson
et al. assessed attitudes toward ombudsman and change agent counselors roles, in
addition to 10 counselors roles identified by ASCA, among 35 school counselors, 22
school administrators, 106 parents, 231 junior high school students, and 220 high school
students in an urban California school district.
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Results indicated that parents, students, counselors, teachers, and administrators
all supported counselors functioning as ombudsmen and change agents; however, support
for the change agent role was lower than the other roles assessed in the study (Atkinson et
al., 1977). Moreover, stronger support for the change agent role was found among parents
and students than among school professionals. For Atkinson and colleagues, this finding
suggested that school counselors who wished to act as change agents had to be careful
not to alienate their colleagues, and be skilled at developing plans of action that can be
supported by the various constituent groups involved.
In conclusion, social justice advocates during the 1970s were fairly successful in
their attempts to introduce the concept of counselors in the role of change agent into the
counseling literature. The Personnel and Guidance Journal (now the Journal of
Counseling & Development) introduced a special issue dedicated to counseling and social
change (Lewis, Lewis, & Dworkin, 1971), and several authors challenged counselors to
act out against institutions and traditional counseling norms that helped to maintain
oppressive societal structures (e.g., Adams, 1973; Goldenberg, 1978; Ivey & Alschuler,
1973). In spite of this, it appeared that support for the change agent role was not
widespread throughout the counseling profession. Drapela (1974) argued that political
action was far outside of the role of counselors, as their primary responsibility was to
assist clients with problem solving and individual growth. In their research, Baker and
Hansen (1972) only found mixed support for change agent or advocate roles among
counselors. Similarly, Atkinson et al. (1977) found that support for the change agent role
was lower than the other counselor roles. Overall, it was clear by the end of the 1970s
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that counselors in the role of change agent role would be highly contested by some in the
profession.
The 1980s
According to Lee and Hipolito-Delgado (2007), the 1980s were characterized by a
wave of conservatism in the United States that challenged a counselor's ability to engage
in social change. In spite of this, a few counseling professionals continued to develop
rationales and guidelines for social activism in the field. Sherman (1984) utilized
Goldenberg's (1978) theory of oppression and social intervention to discuss the change
agent role in counseling psychology. She argued that despite an increased emphasis on
the role of counseling professionals in creating social change, counseling psychologists
continued to face limitations in their work as change agents. These limitations included
the prevalence of intrapsychic supremacy, the perception of value neutrality, and issues
of power.
Sherman (1984) believed that Goldenberg's change agent typology could help to
clarify strategies counseling psychologists could use to overcome the limitations in their
work as change agents. Specifically, she stated that by functioning in Goldenberg's social
interventionist category, counseling psychologists would become more involved in the
process of consciousness-raising, especially as it relates to the socialization of
professionals in the field. Moreover, as social interventionists, counseling psychologists
would be compelled to conduct more research and get more education in interdisciplinary
areas such as economics, political science, history, and anthropology, in order to better
understand how macro issues affect individuals. Sherman believed that this would
provide further direction for counseling psychologists who were attempting to expand the
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definition of personality to include consideration of social contexts. It would also produce
an increased awareness of the relationship between psychology and society, as well as
greater awareness of how psychology works to maintain the status quo.
Katz (1985) discussed the cultural values that were perpetuated by dominant
society and supported by the counseling profession. According to Katz, White culture
formed the basis of counseling theory, research, and practice. She defined White culture
as, "the synthesis of ideas, values, and beliefs coalesced from descendants of White
European ethnic groups in the United States" (p. 617). Values and beliefs she associated
with White culture included individualism, the Protestant work ethic, emphasis on
scientific method, and an action orientation, among other things.
From Katz's (1985) perspective, most approaches to counseling were enmeshed
in White cultural values because White therapists and researchers who worked almost
exclusively with White clientele developed them. Psychodynamic, existential-humanistic,
and behavioral theories were all predicated upon White, middle class values, and were,
therefore, limited in their applicability to multicultural populations. Katz argued that in
order for counseling to be more responsive to the needs of multicultural populations,
counselors would have to examine the underlying values of the profession. Specifically,
Katz believed that counselors needed to examine the prevalence of White worldviews and
assumptions concerning human behavior that had led to biased views of multicultural
populations. Without an examination of these views, which Katz categorized as the
pathological view of minorities, the genetic deficiency model, the culturally deficient
model, and the culturally different model, counselors would continue to be perceived as
status quo agents and unresponsive to the needs of multicultural populations.
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Katz (1985) argued that counseling needed to be transformed. Her main
recommendation was for counselors to understand their work as a sociopolitical act. Her
position was that "we have far too long beguiled ourselves into thinking that the practice
of counseling and the data base that underlies the profession are morally, politically, and
ethically neutral" (p. 615).
In addition to understanding counseling as a sociopolitical act, Katz (1985) also
believed that it was important for counselors to act in ways that would better meet the
needs of diverse populations. Ten specific strategies necessary for meeting the needs of
culturally diverse populations Katz identified were: (1) recognizing that counseling is
value-laden and bound in social, political, and historical realities; (2) making the values
of the profession explicit; (3) adopting a cultural and political perspective of counseling
theory, research, and practice; (4) identifying which strategies and theories were
appropriate for specific populations; (5) developing diagnostic procedures that are
inclusive of both environmental and intrapsychic factors; (6) recognizing that racism,
sexism, and oppression are problems that affect both Whites and multicultural
populations; (7) encouraging professionals to develop interventions to address social
issues; (8) developing licensing and credentialing procedures that consider the need for
culturally competent practitioners; (9) increasing the numbers of counseling professionals
from non-White backgrounds; and (10) developing flexibility in the provision of services.
Like Katz (1985), Prilleltensky (1989) believed that knowing the role of values
was crucial in understanding the relationship between counseling and society. In a paper
titled, Psychology and the Status Quo, Prilleltensky, a community psychologist,
examined the reciprocal relationship between society and psychology. He cited the work
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of Kipnis (1987) and Koch (1980) who argued that psychologists regularly exercise their
ability to shape and promote social beliefs. According to Kipnis and Koch, strong
consumer demand for the work and ideas of psychologists had reached into nearly every
facet of life (home, school, and work), through all forms of media (book, magazine,
television, and word of mouth), to influence the opinions and behaviors of the public. For
Prilleltensky, this meant that psychological knowledge and expertise wielded
considerable influence over what people thought about themselves and society.
Psychologists could either use this influence to reaffirm and perpetuate policies that
maintain the status quo, or to criticize the existing social order and initiate change.
Using the concepts of ideology and value-neutrality as an organizing framework,
Prilleltensky (1989) went on to explain how historically, psychologists used their
influence in society to perpetuate the status quo. Ideology was defined as the "social
beliefs of a community, developed with the purpose of justifying and promoting their
economic and social interests" (p. 796). He added that, "Every ruling group of an
organized community requires the existence of cultural mechanisms designed to ensure,
or at least facilitate, the perpetuation of its position" (p. 796). Psychology contributed to
the ideology that secured the position of ruling groups in society in two ways. The first
way was through psychology's practice of studying and conceptualizing human behavior
outside of its social and political contexts. This allowed for both problems and solutions
to be located within the self, leaving the social order unchanged. Secondly, Prilleltensky
argued that psychology was used to rationalize social policies, for example, the testing
movement and social Darwinism, which promulgate the dominant group's ideological
values and further promoted existing power structures.
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As previously mentioned, Prilleltensky (1989) believed that values were an
important aspect of the relationship between psychology and the status quo. He argued
that the "persistent refusal of psychologists to elaborate on the role of values in their
discipline has been one of the most influential factors interfering with an understanding
of psychology in a social context" (p. 797). Traditionally, psychologists held to the notion
of psychology as a value-neutral and scientifically objective endeavor. By promoting the
profession as such, psychologists allowed "prescriptive biases" to be "erroneously
interpreted as merely descriptive assertions about human behavior" (p. 797).
Furthermore, the idea of psychology as value-neutral conditioned society to accept
psychology's assertions as apolitical, rather than bound in specific social and historical
contexts. This was problematic in that psychologists as a group clearly endorse certain
values over others. Prilleltensky cited the work of Krasner and Houts (1984) who found
that behavioral scientists preferred values such as social Darwinism over altruism,
conservatism over liberalism, and a value-neutral over value-laden view of science. For
Prilleltensky, these values, along with other values of the profession, proved
psychology's bias in support of the status quo.
Prilleltensky's (1989) conclusion was that psychology maintains the status quo
by: (a) both reflecting and endorsing dominant social values, (b) promoting those values
under the guise of scientific neutrality, and (c) promoting an image of humanity that is
asocial, apolitical, and not influenced by social circumstance. In order to change their
relationship to the status quo, psychologists must begin to be more intentional in defining
and examining the values upheld by the profession, and their implications. Without such
as examination, psychologists would continue to prevent themselves from being engaged
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in meaningful social change, as well as be complicit in the promotion of social practices
that have a negative impact on the well-being of the population.
Prilleltensky's (1989) criticism of psychology and the status quo, Katz's (1985)
discussion of the sociopolitical nature of counseling, and Sherman's (1984) interest in the
counselor as a change agent were uncharacteristic of much of the literature published
during the late 1980s. By this time, the critique of traditional counseling approaches
began to be more focused on their relevance to culturally diverse populations, and less
focused on the counselor's role in social change. This focus on culturally diverse
populations became known as cross-cultural, and then multicultural counseling.
Cross-cultural counseling competencies. Cross-cultural and multicultural
counseling competence as it is most frequently discussed in the current literature is
derived from Sue and colleagues' work titled Position Paper: Cross-Cultural Counseling
Competencies (Sue et al., 1982). In their paper, they defined cross-cultural counseling as
"any counseling relationship in which two or more of the participants differ with respect
to cultural background, values, and lifestyle" (p. 47). This definition included differences
in gender, sexual orientation, socioeconomic status, religion, and age. The set of
competencies they devised was a tripartite model that consisted of awareness, knowledge,
and skills. Cross-culturally competent counselors were those who had an awareness of
one's personal worldview, and the impact of culture on that worldview, knowledge of
multiple cultures and worldviews, and the skills necessary for cross-cultural counseling.
Soon after the development of the cross-cultural counseling competencies (Sue et
al., 1982), the provision of culturally relevant services became a dominant theme within
counseling's literature base. Cultural issues were explored in all areas of counseling,
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including training and practice. In training, many made the assertion that accreditation
standards, counselor education programs, and coursework should teach and reflect the
skills, attitudes, and training necessary to provide counseling to individuals from various
ethnic groups. Accordingly, the counseling literature was imbued with examples of
various cross-cultural counseling training models and exercises. Parker, Bingham, and
Fukuyama (1985) for example, described a training program called the Ethnic Student
Training Group. Through this program, counselors were trained to address the needs of
various ethnic groups by participating in activities such as case presentations, lectures on
cross-cultural issues, and practicum experiences with ethnic minorities. In another
example, Merta, Stringham, and Ponterotto (1988) described an experiential learning
exercise for increasing cultural sensitivity. The exercise, which consisted of cognitive and
behavioral components, emphasized both didactic learning and student interactions with
members of culturally diverse backgrounds.
It should be noted that in addition to the impetus provided by Sue's (Sue et al.,
1982) cross-cultural competencies, multicultural imperatives in training were also
motivated by a position paper put forth by the Association for Non-White Concerns and
the Association for Counselor Education and Supervision in 1979. In this position paper,
it was argued that minority-oriented counseling requires more specialized intensive
training, experience, and evidence of expertise than traditional generalist counselor
training provides. Specifically, counselor preparation should provide counselors with
skills in the identification of developmental tasks, objectives and strategies for program
implementation and evaluation appropriate to the specific population served.
In practice, several were interested in the development of a minority counseling
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specialty. It was argued that this specialty was needed in order to ensure that counselors
would receive adequate training to provide services to culturally diverse populations
(Gardner, 1981; Wilson & Stills, 1981). At the least, newly developed licensure and
credentialing laws needed to include provisions for competence working with culturally
diverse clients (Stills, 1981). Other cultural issues surrounding clinical practice included
issues related to cultural bias in testing and assessment, the underutilization of mental
health services by people of color, disparities in the quality of diagnosis and treatment,
inequalities in the availability and affordability of services, and a lack of cultural
relevance in services provided (Sue et al., 1982; Lonner, 1985).
To summarize, the 1980s saw little progress as it relates to social justice advocacy
in counseling. People in related helping professions wrote the majority of social justice
literature published during this decade. Most notably, Katz (1985) published her
foundational article describing the Eurocentricism characteristic of most traditional
counseling approaches. In her article, Katz argued that mainstream approaches to
counseling were based upon White, middle class values, making them limited in their
applicability to multicultural populations. Based upon similar ideas, others in counseling
began to focus their attention on developing culturally relevant models of counseling. Sue
and his colleagues (1982) developed the first cross-cultural counseling competencies,
which today are considered the foundation of multicultural counseling competence.
Others put forth models of counselor preparation that addressed the development crosscultural counseling competence after the publication of the competencies (e.g., Merta,
Stringham, & Ponterotto, 1988). Still others began to integrate cultural issues in
counseling practice and assessment (e.g., Lonner, 1985). By the end of the 1980s cross-
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cultural and multicultural counseling topics dominated the counseling literature, and
became known as counseling's "fourth force." Social justice advocacy would not become
a popular topic of interest again until the late 1990s.
The 1990s
The multicultural counseling critique of the late 1980s dominated in the 1990s.
There were few discussions of counselors in the role of change agent. In 1992, the crosscultural counseling competencies were revised, expanded, and renamed multicultural
counseling competencies and standards (Sue, Arredondo, & McDavis, 1992). By this
time, a controversy surrounding the philosophies and terminology used in the
multicultural counseling literature had developed. This controversy primarily focused on
the inclusiveness or exclusiveness of the term multicultural counseling. According to the
authors, there were those who defined culture broadly, including demographics such as
race, ethnicity, class, sexual orientation, religion, sex, and age. Then, there were those
who believed that the term culture should be limited to racial and ethnic minority groups.
In their revision, Sue, Arredondo, and McDavis addressed the issue, stating:
the 'universal' and 'focused' multicultural approaches are not necessarily
contradictory.. .On the one hand, we believe that all forms of counseling
are cross-cultural... by focusing on just ethnic minority issues, we may be
'ghettoizing' the problem. Yet, we believe that multicultural counseling is
a specialty area as well. (p. 478)
For them, it was important to emphasize that one's culture can be derived from any
number of variables, but culture should not be so broadly defined that the definition
allows counseling professionals to avoid addressing racial minority groups.
Definition of terms was a major aspect of the multicultural counseling literature
during the 1990s. Several authors set forth definitions of the many philosophical
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approaches to multicultural counseling. Carter and Qureshi (1995) for example, described
a typology of philosophical assumptions in multicultural counseling and training that
included: (a) the universal or etic approach, (b) the ubiquitous approach, (c) the
traditional anthropological approach, (d), the race-based approach, and (e) the pannational approach. Ridley, Mendoza, and Kanitz (1994) described only four perspectives
of multicultural counseling, called generic, etic, emic, and idiographic approaches.
In addition to defining the various philosophical approaches to multicultural
counseling, many also did a great deal to define other terms associated with the specialty.
These terms included culture, race, ethnicity, minority, ethnic minority, visible racial
ethnic group, racism, acculturation, assimilation, and oppression (Atkinson, Morten, &
Sue, 1993; Betancourt & Lopez, 1993; Phinney, 1996). Emphasis on these terms reflected
the growing diversification of the United States. For many, the need for multicultural
counseling competence was underscored by the increasing racial and ethnic makeup of
the country. Several authors cited census data indicating that in the coming decades,
Whites would no longer be the majority in the United States (e.g., Atkinson et al; Sueet
al., 1992). This impending change was thought to have important implications for the
counseling profession; namely, counselors needed to improve their multicultural
counseling skills, and increase their cultural knowledge and awareness because without
such improvements and increases, counselors would prove to be ineffective and irrelevant
to a racially diverse society.
As emphasis on the need for culturally sensitive counseling approaches increased,
several more models of multicultural counseling competence were developed. These
models included: Gonzalez, Biever, and Gardner's (1994) Social Constructionist
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Approach; Ho's (1995) Perspective on Internalized Culture; Coleman's (1995) Coping
with Diversity Counseling Model; Hanna, Bemak, and Chung's (1999) Counselor
Wisdom Paradigm; Locke's (1998) Model of Multicultural Understanding; Herring and
Walker's (1993) Cross-Cultural Specific Model; and Steenbarger's (1993)
Multicontextual Model (as cited in Fuertes & Gretchen, 2001). These models provided
recommendations for practice and training, and called further attention to their need in
the field (Mollen, Ridley, & Hill, 2003).
Inventories of multicultural counseling competence were also developed to
measure the effectiveness of training and levels of competence in the provision of
services to culturally diverse populations, which led to a dramatic increase in the amount
of quantitative research in the area of multicultural counseling competence (Constantine
& Ladany, 2001). Some of these inventories included the Multicultural
Awareness/Knowledge/Skills Survey (MAKSS; D'Andrea, Daniels, & Heck, 1991); the
Multicultural Counseling Inventory (MCI; Sodowsky, Taffe, Gutkin, & Wise, 1994); the
Multicultural Counseling Competence and Training Survey (MCCTS; Holcomb-McCoy
& Myers, 1999); the Cross-Cultural Counseling Inventory-Revised (CCCI-R;
LaFromboise, Coleman, & Hernandez, 1991); and the Multicultural Counseling
Awareness Scale-Form B: Revised Self Assessment (MCAS:B; Ponterotto, Sanchez, &
Magids, 1991).
The differences in the number of factors thought to comprise multicultural
counseling competence shown through the multicultural counseling competence
measures, in addition to philosophical differences and differences in how terms were
defined, revealed the lack of an agreed upon conceptualization of the specialty.
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Researchers noted that without an agreed upon and empirically validated definition and
operationalization of the multicultural counseling paradigm, it was difficult to accurately
assess multicultural counseling competence among counselors and counselors-in-training
(Ponterotto, Rieger, Barrett, & Sparks, 1994; Pope-Davis & Dings, 1995). Furthermore,
because of the differences in how multicultural counseling competence was
conceptualized and the lack of empirical support for the construct, others also questioned
if the competencies were distinct from general counseling and competence (Coleman,
1998). Weinrach and Thomas (2002) eventually argued against ACA's adoption of the
multicultural counseling competencies, stating that they were obsolete and unreliable.
Toward the end of the decade, as more counselors began to question the
implications of the lack of an agreed upon conceptualization of multicultural counseling,
others also began to revisit the idea of counselors in the roles of change agent and
advocate. Lewis and Arnold (1998) noted that multicultural counseling provided the
impetus to help counselors realize the influence of culture on clients' lives, but an
important next step was for counselors to understand the role of oppression in clients'
lives. From their perspective, counselors needed to move from multiculturalism to social
action. McClure and Russo (1996) credited the multicultural counseling movement with
moving the profession from an ethnocentric view of the world. They, however, argued
that the profession as a whole had failed to adequately address the social and political
issues affecting clients. From their perspective, this failure was a result of the
profession's continued emphasis on individualism, its struggle for public acceptance,
narrow research agendas, and accreditation and credentialing efforts.
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McClure and Russo's (1996) discussion of the effects of the profession's search
for legitimacy among the helping professions was an important addition to the social
justice advocacy literature in counseling. According to McClure and Russo, credentialing
and licensure efforts had led to polarization and competition among the various mental
health professions. They quoted past ACA president, R. Aubrey, who argued that the
ensuing battle for professionalism showed "less and less allegiance to the founding spirit"
of ACA, and had resulted in the counseling profession being much like "the very groups
it first reacted against" (p. 169). The desire to be credentialed and treated as equals
among other mental health professionals had, by necessity, caused counseling to retreat
from its roots as a profession concerned with humanitarianism and influencing social
environments and legislation. Counselors blindly adopted the dominant paradigm,
characterized by a "preoccupation.. .with individualism and individual analysis of
problems" (p. 165). From McClure and Russo's perspective, counselors in their search
for legitimacy had agreed to "the exclusive adherence to a model of individual growth
and change has resulted in the development of a professional organization and a role for
the counselor that makes it extremely difficult for counselors to effectively address larger
social issues" (p. 164).
McClure and Russo (1996) concluded their discussion by making
recommendations in order to overcome limitations within the profession that prevent
counselors from addressing political and social issues. First, they recommended that more
counselors utilize a social constructivist approach to counseling. McClure and Russo
believed that use of such an approach would help both counselors and clients to remain
cognizant of the relationship among self, knowledge, and power. Second, they
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recommended that counselors become more invested in seeking community based
responses and solutions to problems. By doing so, counselors would become more
socially and politically aware, no longer drawing artificial distinctions between self and
the social environment.
Like McClure and Russo (1996), Lee and Walz (1998) also sought to highlight
the connection among self, community, and social and political issues in their book,
Social Action: A Mandate for Counselors. Lee (1998) wrote the first chapter of the book,
where he discussed the role of social action in counseling. According to Lee, the need for
social action in counseling is drawn from the idea that the environment is a key
determinant in behavior. Social action, therefore, involves intervening in the social
contexts of clients' lives in order to assist with problem solving and help with creating a
society that is more just and humane.
Lee (1998) believed that to be effective in social action, counselors must possess
three levels of awareness: (a) awareness of self, (b) interpersonal awareness, and (c)
systemic awareness. Awareness of self referred to a counselor's ability to understand his
or her own personality, and how it affects the counseling process. Interpersonal
awareness referred to the ability to understand and appreciate clients' worldviews.
Systemic awareness referred to the ability to understand the affect of environmental
influences on clients' development, and the ability to challenge systemic barriers to
mental health.
Besides levels of awareness, Lee (1998) described empowerment and advocacy as
concepts that are also central to understanding the role of social action in counseling.
Using McWhirter's (1994) definition, Lee defined empowerment as:
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the process by which people, organizations, or groups who are powerless
or marginalized (a) become aware of the power dynamics at work in their
life context, (b) develop the skills and capacity for gaining reasonable
control over their lives, (c) which they exercise, (d) without infringing on
the rights of others, and (e) which coincides with actively supporting the
empowerment of others in their community, (p. 12)
Lee believed that the process of empowerment helped to focus both counselors and
clients beyond the individual level. In the same way, advocacy focused on intervention at
the systemic level. Advocacy was defined as "the process or act of arguing or pleading
for a cause or proposal, either on one's own or on behalf of someone else" (p. xvi). As
advocates, counselors are expected to view change from a systemic perspective, and
possess the skills necessary to translate systemic change principles into action.
Some considered empowerment a primary goal of social justice and community
based counseling (McWhirter, 1991; 1994; Rappaport, 1981; 1987). McWhirter's (1994)
definition of empowerment was provided above. Additionally, she distinguished
empowerment from other concepts such as autonomy and efficacy by its focus beyond
the individual, and its inclusiveness of interpersonal, group, and community relationships.
Empowerment was the organizing principle of the book, Community Counseling:
Empowerment Strategies for a Diverse Society (Lewis, Lewis, Daniels, & D'Andrea,
1998). According to Lewis et al., 21 st century counselors must be prepared to address the
needs of an increasingly diverse society. Part of this preparedness requires counselors to
have the skills to confront environmental factors that have a negative impact on clients'
mental health and to promote empowerment among individuals and communities.
Finally, Prilleltensky (1997) argued that psychologists and those in related
disciplines should be active in addressing the ethical, social, and political implications of
their work. From his perspective, psychology was complicit in creating and maintaining
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societal structures that have a negative impact on mental health. Prilleltensky (1997)
argued,
.. .psychological problems do not exist in isolation from societal structures
of power.. .Depending on the context, various psychological and political
forces act to enforce oppressive measures and to subjugate people.
Psychologists know a great deal about psychological processes that
contribute to oppression. We know about learned helplessness, surplus
powerlessness, internalization of feelings of inferiority, identification with
the oppressor, obedience to authority, self-fulfilling prophesies, belief in a
just world, group think, stereotypes, conformity, and other mechanisms
that sustain oppression and domination, (p. 530)
Prilleltensky (1997; Prilleltensky & Gonick, 1996) went on to add that because
oppression, or the absence of social justice, is the result of both political and
psychological processes, psychologists and other professionals with training in human
development are in a unique position to help reduce the conditions of oppression.
Prilleltensky (1997) was concerned about the role of traditional counseling
practices in maintaining oppressive societal structures; however, he also questioned the
viability of empowerment and postmodern approaches as they related to creating social
change. Empowerment approaches, he argued, retain a largely individualistic orientation
through their pursuit of individual or group control. Focusing on empowerment creates
the potential for those seeking power to become less sensitive to the needs of other
disempowered groups in society, and undermines values such as collaboration, caring,
and compassion. Similarly, Prilleltensky believed that postmodern approaches to
counseling undermined social change through its emphasis on subjectivity and skeptical
posture toward common conceptions of good life and good society.
As a response to the shortcomings of traditional, empowerment, and postmodern
approaches, Prilleltensky (1997) articulated an explanation of the values, assumptions,
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and practices that he believed should guide the process used to address society through
psychology. Through what he called an emancipatory communitarian approach,
Prilleltensky (1997) envisioned a way of counseling that promotes the values of selfdetermination, caring and compassion, collaboration and democratic participation, human
diversity, and distributive justice. The approach was drawn from communitarian and
liberation theories that emphasized distributive justice, balance between rights and
responsibilities, concern for the common good, and commitment to social obligations.
In conclusion, the 1990s started off with a continued emphasis on multicultural
counseling and saw the development of several multicultural counseling theories, models,
and measures of multicultural counseling competence. Toward the end of the decade,
however, some counselors began to express a renewed interest in counselors in the role of
social change agent. As part of this renewed interest, several authors began to put forth
models of counseling that emphasized social change (e.g., Prilleltensky, 1997);
empowerment (e.g., McWhirter, 1994); and social action (e.g., Lee & Walz, 1998). Many
also began to discuss the values that should guide social justice efforts, and made
recommendations for the future of counseling and counselor training (Prilleltensky;
McClure & Russo, 1996). Interest in social justice advocacy has grown exponentially in
the past decade. The section below describes recent developments in social justice
advocacy, including developments in how social justice advocacy is defined, further
articulation of social justice advocacy values and principles, and new conceptualizations
of advocacy competence, training, and research.
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Recent Developments in Social Justice Advocacy
Definitions
The term social justice refers to ideas and actions intended to improve the social
conditions of those who are affected by conditions of domination, exploitation, and
oppression (Prilleltensky, 2001). Bell (1997) defined social justice as "a vision of society
in which the distribution of resources is equitable and all members are physically and
psychologically safe and secure" (p.3). Holcomb-McCoy (2007) defined social justice in
this way:
Social justice refers to the idea of a just society, which give individuals
and groups their due. Social justice as a general concept is based on the
idea of human rights. Thus, a broad definition of social justice would be
the way in which human rights are manifested in the everyday lives of
people at every level of society. Whereas equal opportunity and human
rights are applicable to everyone, social justice targets the marginalized
groups of people in society-it focuses on the disadvantaged, (p. 17)

Both Bell's and Holcomb-McCoy's definitions are important for counselors.
Bell's definition emphasizes the idea that social injustice, such as the inequitable
distribution of resources, not only has an impact on one's physical safety, but can have a
psychological impact as well. Holcomb-McCoy's definition on the other hand,
underscores important differences between equal opportunity and human rights and social
justice. According to Holcomb-McCoy, social justice is specific to marginalized groups,
whereas equal opportunity and human rights are relevant to everyone.
There are several definitions and terms that are currently used to describe social
justice advocacy in counseling. The terms social justice, social action, and advocacy are
often used interchangeably (Kiselica & Robinson, 2001). According to Kiselica and
Robinson, social justice, social action, and advocacy all emphasize the relationship
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between social factors such as racism or poverty and poor mental health. Lee and
Hipolito-Delgado (2007) defined social justice as the promotion of:
access and equity to ensure full participation of all people in the life of a
society, particularly those who have been systematically excluded on the
basis of race or ethnicity, gender, age, physical or mental disability,
education, sexual orientation, socioeconomic status, or other
characteristics of background or group membership." (p. xiv)
Social action has been described as "(a) addressing the inadvertent tendency
of the counseling profession to collude with oppression, (b) supporting community
empowerment efforts, (c) engaging in political advocacy, and (d) emphasizing the
social action agenda of our professional organization" (Lewis & Arnold, 1998, p.
54). Definitions of advocacy include: "the act of speaking up or taking action to
make changes on behalf of our clients" (Lewis & Bradley, 2000, p. 3) and
"proactive efforts carried out by counseling professionals in response to
institutional, systemic, and cultural impediments to their clients' well-being"
(Crethar, Torres Rivera, & Nash, 2008, p. 274). Another definition is, "action taken
by a counseling professional to facilitate the removal of external and institutional
barriers to clients' well-being" (Toporek, 2000, p. 6).
For the most part, the terms social justice, social action, and advocacy
replace use of the term "change agent" in contemporary literature. The term social
justice advocacy integrates definitions of the multiple descriptors of counselors in
the role of change agent or social advocate. Elsewhere, social justice advocacy has
been defined as "professional practice, research, or scholarship intended to identify
and intervene in social policies and practices that have a negative impact on the
mental health of clients who are marginalized on the basis of their social status"

(Steele, 2008). Implicit in this definition is that social justice advocacy requires
counselors to: (a) know how various social policies and practices can result in
mental and emotional distress; (b) possess critical thinking, organization,
collaboration, and leadership skills; and (c) have a highly developed sense of
interpersonal and self-awareness. Other have defined social justice advocacy as,
"organized efforts aimed at influencing public attitudes, policies, and laws to create
a more socially just society guided by the vision of human rights including political,
economical, and social rights" (Nilsson & Schmidt, 2005, p. 267), and in school
counseling as "educational leaders who challenge the status quo, use data to
increase access and address equity for all students, and provide services in
classrooms and communities" (Ratts, DeKruyf, & Chen-Hayes, 2007, p. 91).
Vera and Speight (2007) named prevention, outreach, and advocacy as specific
social justice interventions. Prevention describes interventions that allow counselors to
reduce the incidence of new problems in groups who have already suffered some sort of
trauma, detect and intervene in problem areas of "at-risk" groups, or promote and foster
continued competence and positive functioning among groups who have never been
affected by a problem. Outreach describes large-scale services provided in community
settings for the purpose of addressing an obstacle to the well-being of many. Advocacy
involves challenging institutional barriers that have a negative impact on clients' quality
of life. Counselors can serve as an advocate by helping clients to speak for themselves,
talking directly with policy makers, or providing training to individuals who work with
underserved populations. Others have also added empowerment to this list of social
justice interventions (Crethar, Torres Rivera, & Nash, 2008).
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Values and Principles
According to Prilleltensky (2001), what he called "value-literacy" is important for
counselors who work toward social justice because values guide the goals, processes, and
interventions counselors utilize in the social change process (p.748). As previously stated,
Prilleltensky (1997) associated the values of self-determination, caring and compassion,
collaboration and democratic participation, human diversity, and distributive justice with
social justice advocacy. Goodman and her colleagues (2004) based their description of
social justice advocacy on multicultural and feminist principles. According to the authors,
these principles are useful for conceptualizing social justice advocacy because they
emphasize how social injustice contributes to problems in mental health, argue that
responses to oppression are often mistaken for pathology, and prescribe interventions that
address environmental factors in clients' lives. The multicultural and feminist principles
Goodman and her colleagues developed for social justice advocacy include: (a) engaging
in ongoing self-examination; (b) sharing power; (c) giving voice, (d) consciousness
raising; (e) building on strengths; and (f) leaving clients with the tools for societal
change.
Engaging in ongoing self-examination is the first principle of social justice
advocacy described by Goodman and her colleagues (2004). This requires counselors to
engage in an ongoing process of values clarification. It also requires counselors to
examine their own power as it relates to race, gender, class, or other characteristics of
group membership. These activities are important because they reveal the underlying
motives behind social justice work, and protect clients from values imposition. They also
protect clients from being used for counselors' own social or political aims.
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Sharing power refers to mutual decision making between counselors and clients in
the counseling process (Goodman et al., 2004). In addition to mutual decision-making,
sharing power also refers to counselors positioning themselves as co-learners in the
counseling relationship, rather than experts. By doing so, counselors help to increase
clients' own skills and efficacy as change agents.
Giving voice is a concept Goodman and her colleagues (2004) took directly from
feminist theory. It refers to the process of helping clients explore their life narratives
using the language and themes from their own culture, as opposed to the dominant
culture's perspective. Giving voice is an important concept in social justice advocacy
because it allows clients to describe their stories in a way that gives them power and
value. It also reveals limits in the ways the experiences of oppressed groups are
conceptualized by traditional counseling frameworks.
Consciousness-raising was described as activities that are designed to help clients
understand their problems within historical, social, and political contexts (Goodman et
al., 2004). Consciousness-raising helps clients to become aware of the role factors such as
racism and White privilege have in everyday problems, which allows clients to withstand
dominant norms and have an understanding of the social and political sources of their
distress. Goodman and her colleagues, noted that consciousness-raising, when conducted
within the context of community groups, can help clients to gain better perspective on
their lives, recognize that they are not alone, and understand their circumstances as part
of a larger pattern of oppression generated by specific social institutions and norms.
The fifth principle described by Goodman and her colleagues (2004) was building
on strengths. Building on strengths refers to helping clients feel competent and powerful
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by working with them to identify strengths, skills, and talents. According to the authors,
this principle is important for social justice advocacy because like giving voice, building
on strengths also helps clients to feel powerful and competent. Furthermore, it can help
clients increase efficacy related to engaging in social change efforts their own behalf.
One way of building on strengths described by the authors was through cognitive
refraining. Cognitive reframing in this instance involves helping clients to understand
their problems as "adaptive responses" in consideration of oppressive social constraints
(p. 806).
The final principle described by Goodman and her colleagues (2004) was leaving
clients with the tools for societal change. The authors noted that leaving clients with the
tools for societal change refers to the overall goal of social justice advocacy, which is the
promotion of self-determination among oppressed groups. Social justice advocacy,
therefore, should include aspects that help clients develop the ability to continue social
change efforts once the counselor is no longer involved in the social change activities.
For Goodman and her colleagues, this meant that counselors should make sure clients
have the necessary skills to carry out social change efforts on their own, and collaborate
with clients to develop plans that provide for post-collaboration opportunities with the
counselor or other professionals who may be of help.
Crethar, Torres Rivera, and Nash (2008) also integrated multicultural and feminist
principles into social justice counseling. By doing so, they developed four principles to
guide social justice advocacy. These principles were equity, access, participation, and
harmony. Equity was defined as "the fair distribution of resources, rights, and
responsibilities to all members in society" (p. 270). In defining equity, the authors
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thought it important to make a distinction between equity and equality. Equality refers to
treating people the same, whereas equity refers to fairness in the allocation of resources
among various social groups in society.
Access was defined as "notions of fairness for the common good that are based on
the ability of people to access the knowledge, power, resources, and services that are
crucial to realizing a standard of living that allows for self-actualization and selfdetermination" (Crethar et al., 2008, p. 271). They argued that people of color and other
marginalized groups are often prevented from accessing the knowledge, power,
resources, and services that allow for control over one's life. This limited access and the
resulting limits in self-determination often cause stress and problems in everyday living.
Participation was defined as "the right of every person in society to participate in
and/or be consulted on decisions that affect their lives as well as other persons in their
environmental systems" (Crethar et al., 2008, p. 271). Participation was described as an
important principle in social justice, because without it, individuals lose a sense of
control over lives, and can feel helpless and hopeless. These feelings of helplessness and
hopelessness then serve to perpetuate the existing social order by lessening the
motivation among marginalized groups to exercise what power they have.
Harmony was defined as "a principle of social adjustment wherein the selfinterest of any individual or group produces results that afford the best possible outcomes
for the community as a whole" (Crethar et al., 2008, p. 272). According to Crethar and
his colleagues, this meant that a condition of social justice is that individuals must be
considerate of the needs and rights of all of those who make up society. From their
perspective, "if an individual's desires ultimately serve to harm or limit the freedoms and

needs of others, the individual is responsible for sublimating these desires in the interest
of promoting a more harmonious environment that reflects respect for the common good"
(p.272).
Advocacy Competencies
The ACA Advocacy Competencies describe specific knowledge, skills, and
attitudes necessary for social justice advocacy (Lewis, Arnold, House, & Toporek, 2003).
According to Toporek, Lewis, and Crethar (2009), the Advocacy Competencies represent
a culmination of several events in the profession, including the adoption of the
Multicultural Counseling Competencies, the Transforming School Counseling Initiative,
the licensure movement, the chartering of Counselors for Social Justice (CSJ) division of
ACA, and the initiation of professional advocacy initiatives. The final event leading to
the development of the competencies was the creation of a task force initiated by Jane
Goodman during her time as ACA president (Lee & Hipolito-Delgado, 2007; Ratts,
DeKruyf, and Chen-Hayes, 2007). Goodman appointed members of CSJ to head the task
force for the specific purpose of developing competencies that addressed social justice
issues and could be utilized by practitioners, counselor educators, and students
(Goodman, 2009). After being developed by CSJ, the competencies were endorsed by the
ACA Governing Council in March of 2003. They describe advocacy as dynamic and
complex, a task that occurs on multiple levels (i.e., acting with and acting on behalf of
clients on micro and macrolevels) and across several domains. These domains include:
client/student empowerment, client/student advocacy, community collaboration, systems
advocacy, public information, and social/political advocacy.
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In the client/student empowerment domain, counselors assist clients in becoming
empowered to advocate for themselves. This is accomplished by helping clients to
examine their lives, and the impact of social, political, economic, and cultural factors on
their development. In the client/student advocacy domain, counselors implement
environmental interventions that help clients acquire access to needed services.
Community collaboration involves working with community organizations to alert them
to clients' issues and help them identify ways to be involved in the advocacy process. In
the systems advocacy domain, counselors lead the advocacy process in school or
community systems by working collaboratively to develop plans for implementing social
change. In the public information domain, counselors inform the public about the role of
environmental factors in human development through written publications or other forms
of public media. Finally, in the social/political advocacy domain, counselors work to
influence public policy in large public arenas by taking social or political action such as
lobbying legislators and other policy makers. Case studies that help to operationalize the
various levels and domains of the Advocacy Competencies include those developed by
Ratts and Hutchins (2009); Lopez-Baez and Paylo (2009); Lee and Rodgers (2009); and
Roysircar (2009).
Like the ACA Advocacy Competencies (Lewis et al., 2003), the list of nine social
justice competencies put forth by Constantine, Hage, Kindaichi, and Bryant (2007) urge
counselors to move beyond work centered in clinical or school locations to settings
within community or legislative bodies for the purpose of challenging social injustices
that have a negative impact on clients' well-being. The specific competencies developed
by Constantine et al. required counselors to: (1) be knowledgeable of the ways oppression
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can occur across various individual, cultural, and social levels; (2) reflect on issues of
race, ethnicity, oppression, power, and personal privilege, (3) maintain an awareness of
the effects of personal power and privilege, (4) challenge culturally insensitive therapies
or interventions; (5) be knowledgeable of indigenous forms of healing and collaborate
with their providers; (6) maintain a continual awareness of instances of social injustice
that occur within international contexts and have a global impact; (7) develop,
implement, and evaluate comprehensive programs that address the needs of marginalized
populations; (8) participate in community partnerships; and (9) have the systems
intervention and advocacy skills necessary to promote social change within institutions,
neighborhoods, and communities.
In school counseling, Trusty and Brown (2005) developed their own set of
advocacy competencies. Both The ASCA National Model (American School Counselor
Association [ASCA], 2005) and the Transforming School Counseling Initiative
(Education Trust, 2006) describe advocacy as a key role for school counselors. According
to The ASCA National Model, school counselors use advocacy to promote students'
individual development in academic, career, and personal/social domains by working to
remove systemic barriers that hinder student success. Therefore, school counselors must
have an understanding of students' individual needs and the complex social and political
power structures that affect student achievement (Bemak & Chung, 2005). It is also
imperative that school counselors have the ability to critically analyze the impact of
factors such as racism, poverty, discrimination, and inequitable school practices on
student achievement, in order to effectively challenge and remove obstacles that impede
student success.
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Trusty and Brown's (2005) advocacy competencies for professional school
counselors help to explain how the advocacy tasks set forth by The ASCA National
Model (2005) and the Transforming School Counseling Initiative (Education Trust, 2006)
can be accomplished. These competencies outline the dispositions, knowledge, and skills
necessary for advocacy in school settings. Advocacy dispositions for school counselors
included advocacy, family support/empowerment, social advocacy, and ethical
dispositions. The knowledge necessary for advocacy included knowledge of resources,
parameters, dispute resolution mechanisms, advocacy models, and systems change.
Finally, the skills described by Trusty and Brown included communication, collaboration,
problem-assessment, problem-solving, organizational, and self-care skills.
Training
Several authors have argued that training for social justice advocacy continues to
be inadequate or absent from most counselor education programs (Bemak & Chung,
2005; Field & Baker, 2004). Nevertheless, a few examples of social justice advocacy
training in counselor education programs can be found within the literature. Constantine
et al., (2007) discussed the importance of infusing advocacy topics into coursework and
field experiences. Green and her colleagues (2008), and O'Connell and Shupe (2007)
discussed specific ways to teach counseling students about social justice advocacy.
O'Connell and Shupe wrote about philanthropy as a method of preparing counseling
students in community counseling programs for social advocacy. This included
discussing values, teaching how to conduct a needs assessment, and grant writing
activities. Green et al. discussed ways to facilitate the development of the awareness,
knowledge, and skills necessary for competence as a social justice advocate. Some of the
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activities they described for developing awareness included exploring racial identity
development, reflecting on current sociopolitical events, and providing supervision
experiences that explore the impact of culture on one's worldview. Ways to increase
student knowledge included service learning activities and teaching students about the
advocacy process. Skill development activities also included service learning activities,
as well as lobbying and consultation activities.
Osborne and her colleagues (1998) discussed developing a model of social
advocacy for their entire counselor education program at Oregon State University (OSU).
They included: a discussion of the development of social advocacy program philosophy;
application and admissions processes; uses of a cohort model to prepare students to
collaborate with others; a curriculum that included issues of social injustice; ethnographic
instructional strategies; cumulative portfolios; use of faculty as models of social
advocates; and post-graduate follow-up. Bemak and Chung (2007) offered a similar
discussion of their counseling program at George Mason University. They included a
description of curriculum and fieldwork experiences; admissions, faculty, and student
recruitment and retention; research and professional development activities; and program
mission statement considerations as well. Bemak and Chung also explained the
philosophy behind the development of their program's mission statement, which is based
on an understanding of the need to create learning environments that support diversity,
responsive learning, and critical discourse. The authors, however, included virtually no
discussion about the philosophy related to actual teaching practice or learning processes
suited to the development of counselors who advocate for social justice.
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Recently, Steele (2008) developed an approach for preparing counselors to
advocate for social justice, called the Liberation Model. The rationale for the need of the
model was that little has been published concerning pedagogical approaches counselor
educators can utilize in order to prepare counselors to advocate for social justice.
Although there are the examples of counselor education programs that incorporate social
justice throughout their curricula described above (e.g., Bemak & Chung, 2007;
Constantine et al., 2007; Green et al., 2008; O'Connell & Shupe, 2007; Osborne et al.,
1998), this model adds to the literature base by discussing philosophical foundations for
instructional practices that can foster the attitudes and critical thinking skills necessary
for social justice advocacy.
The Liberation Model is based on the work of theorist Paulo Freire (1993), and
was developed for use during the teaching portion of Steele's (2008) doctoral internship
with master's level community counseling, school counseling, and counseling
psychology students enrolled in "Theories of Counseling" and "Professional Issues and
Ethics" courses. It was designed to be flexible enough for implementation across program
curricula in any course beyond introductory counseling techniques. Instructors who use
the model must be able to infuse social justice advocacy in their courses and be able to
engage students in a preliminary discussion of social justice advocacy in counseling.
In addition to being based on the work of Freire (1993), the Liberation Model is
also derived from the philosophy of constructivism. It consists of four phases: (a)
examining the explicit and implicit cultural and political ideology in the United States
today, (b) examining explicit and implicit cultural and political ideology of counseling,
(c) interdisciplinary study of relevant issues, and (d) applying the Liberation Model to the
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practice of counselor advocacy. Basically, students work as a class and in small groups to
identify and analyze social and political sources of mental health problems for a
particular individual or group. Once the sources are identified, students then develop an
action plan to address the issues they discussed.
Research
There are few recently published studies concerning social justice advocacy in
counseling. Nilsson and Schmidt (2005) examined several variables they hypothesized
contribute to social justice advocacy, including political ideology (i.e., Democrat or
Republican) and interest in politics. This study will be discussed in the Political Ideology
and Counseling section below. Field and Baker (2004) conducted a qualitative study of
advocacy in school settings. Specifically, the purpose of their study was to explore the
definition and use of advocacy behaviors among school counselors who currently work in
high school settings. Nine school counselors participated in the study. Results indicated
that school counselors define advocacy as "going beyond business as usual" (p. 58). They
further conceptualized advocacy as an activity that can occur through intervention at the
individual level, by supporting fellow counselors, by following ethical mandates, and as a
part of professional advocacy. Study participants also identified several factors that
inhibit advocacy behaviors including being overworked and undervalued, and poor
communication among staff.
For Field and Baker (2004), the results of this study were interesting because they
fit a reactive and individualistic model of counseling. They noted that none of the
behaviors discussed by the participants of their study addressed challenging systems that
have a negative impact on students' problems. According to Field and Baker, the results
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of this study were reminiscent of the results found in the Baker and Hansen (1972) study
discussed earlier. Findings from that study indicated that counselors were much more
willing to help students initiate environmental change for themselves than they were
willing to be directly involved in change efforts. Field and Baker attributed this
unwillingness to the continued failure of professional organizations and counselor
education programs to prepare and energize school counselors concerning social justice
advocacy.
As mentioned in Chapter I, there are few dissertations in the area of social justice
advocacy (e.g., Paylo, 2007; Ratts, 2006). Ratts explored what CACREP accredited
programs did to include social justice principles into Social and Cultural Diversity
courses. To conduct his study, Ratts surveyed 108 instructors of CACREP-accredited
counselor education programs using the Social Justice Counseling survey (SJC). The SJC
included 16 questions that gathered participants' demographic information and
information concerning how they integrated social justice content into their curriculum.
Results from Ratts' (2006) study indicated that 97% of the instructors from
CACREP programs included social justice principles into their courses. Some of the
content discussed during these courses included power, privilege, and oppression;
counselor stereotypes; beliefs and values; the Multicultural Counseling Competencies;
building on client strengths; and the connection between client problems and oppression.
Participants indicated that social justice topics were also infused into other program
areas. Differences were found regarding the degree to which the participants addressed
oppression topics. The results indicated that females focused on classism, ableism, and
ageism more than males. Christians were less likely to discuss heterosexism than non-
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Christians. Finally, participants of color were more likely to address sexism than White
participants.
Paylo's (2007) study examined characteristics of social justice advocates.
Specifically, Paylo examined the advocacy attributes, attitudes, behavior, skills, and
knowledge of members of AC A who were also members of Counselors for Social Justice
(CSJ) and compared those to members of AC A who were not also members of CSJ.
Paylo used the Advocacy Characteristics Scale, which he developed for the purpose of
his study. The Advocacy Characteristics scale consists of the following seven subscales:
(1) Attributes of Advocacy, (2) Attitudes of Advocacy, (3) Behaviors of Advocacy, (4)
Skills of Advocacy, (5) Knowledge of Advocacy, (6) Importance of Advocacy, and (7)
Actual Advocacy Behaviors.
Two hundred eighty-four respondents participated in Paylo's (2007) study.
Results indicated that participants who placed a higher importance on advocacy also had
higher actual advocacy. Participants who placed a higher importance on advocacy also
had higher advocacy attributes, attitudes, behavior, skills, and knowledge. Participants
with higher actual advocacy also had higher advocacy attributes, attitudes, behavior,
skills, and knowledge. A high score in either advocacy attributes, attitudes, behavior,
skills, or knowledge predicted high scores in the other areas. Membership in CSJ
predicted higher scores in advocacy attributes, attitudes, behavior, skills, and knowledge.
Politically active participants placed greater importance on advocacy and did more actual
advocacy than non-politically active participants. Those with a doctoral degree placed
more importance on advocacy than those with a master's degree or an undergraduate
degree. Level of education did not matter as it related to actual advocacy. One of the
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differences in professional roles was that counselor educators placed more importance on
advocacy than did students.
In school counseling, both Kircher (2007) and Pennymon (2000) completed
dissertations that examined aspects of social justice training in school counseling
programs. Kircher examined counselor educators' perceptions of advocacy training for
school counselors. He used the advocacy competencies developed by Trusty and Brown
(2005) to guide his research. Specifically, his research explored how counselor educators
from CACREP-accredited programs rate the importance of Trusty and Brown's advocacy
competencies in master's degree school counseling programs compared to counselor
educators from non-CACREP programs. Kircher also examined counselor educators'
perceptions concerning the extent to which the advocacy competencies are taught and
their perceptions regarding master's students' readiness to apply the competencies.
Kircher (2007) surveyed 136 counselor educators from CACREP and nonCACREP accredited programs. Respondents were asked to rate the importance of each
advocacy competency on a scale that ranged from 1 Not Important to J Very Important.
Overall, the respondents rated the advocacy competencies between moderately and very
important for master's level students. There were no significant differences between
counselor educators from CACREP programs and those from non-CACREP programs in
terms of how they rated the importance of including advocacy competencies in school
counseling programs. No significant differences were found in how counselor educators
from CACREP and non-CACREP programs rated the extent to which advocacy
dispositions, knowledge, and skills are taught in master's level programs. There were also
no statistically significant differences between how counselor educators from CACREP
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and non-CACREP programs perceive master's students' readiness to apply the advocacy
competencies at the time of degree completion.
Pennymon (2000) examined school counselors' perceptions of social advocacy
training. A Freirian critical social approach to qualitative research was used to answer the
question, "What do practicing school counselors perceive as helpful and hindering events
in their Oregon State University (OSU) master's level pre-service school counselor social
advocacy training?" Five school counselors who graduated from OSU and had worked as
school counselors for one to three years participated in the study. Results from semistructured interviews revealed that helpful events included classroom experiences,
discussions with faculty, and internships that helped participants to identify as a social
advocate and develop their own definition of social advocacy; intentionality in making
social action a central aspect of the program on the part of the program faculty; and
developing the ability to recognize and experience opposition to activist advocacy.
Hindering events included lack of training that would prepare students to expect specific
kinds of resistance to social advocacy on the part of school administrators, teachers, and
community members; and lack of training in law, legal actions, and specific strategies
that could be used to deal with resistance to social advocacy.
In conclusion, the recent popularity of social justice advocacy topics in counseling
is a stark contrast to interest in the subject in earlier decades. Whereas social justice
advocacy research and literature was relatively limited in previous years, it is now
infused into nearly all areas of counseling. Several have argued that social justice
advocacy is an important concern for all counselors (e.g., Crethar & Ratts, 2008;
Holcomb-McCoy, 2007; Lee-Hipolito-Delgado, 2007). Similarly, others have suggested
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that social justice advocacy is a moral and ethical mandate for the profession (e.g.,
Crethar et al., 2008; Goodman et al., 2004; Lee & Hipolito-Delgado). Overall, there
seems to be a critical amount of support for social justice advocacy in counseling. This
support is evidenced through the development of the ACA Advocacy Competencies, the
inclusion of advocacy in the 2009 C ACREP Standards, and the numerous recent
publications and special journal issues dedicated to the topic.
Criticisms of Social Justice Advocacy
As shown, there is a vast amount of support for social justice advocacy in the
counseling profession. In spite of this, there are also many criticisms of social justice
advocacy in the counseling profession. Smith, Reynolds, and Rovnak (2009) suggested
that overall, the social advocacy movement "lacks sufficient modification.. .attempts to
promote various agendas.. .makes bold claims for which it has little or no substantive
evidence.. .raises more questions perhaps than it intends to answer, presents a host of new
challenges, and calls into question the very definition of professional counseling" (pp.
483-484).
Other criticisms of social justice advocacy are found primarily in counseling's
newspapers and listservs. These criticisms have been made among those in the field,
students, and those within counseling's leadership ranks. Counselors who object to social
justice advocacy describe having different value systems than social justice proponents,
and reject the political nature of social justice efforts. In an article written for Counseling
Today, Hunsaker (2008), a practicing counselor, summarized concerns regarding what he
considered the growing liberal social justice agenda in counseling when he wrote:
...it is rather nonsensical to say that social justice is "highly political,"
when, in fact, it is entirely political. What else does one call activism on
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behalf of minority issues at the group level?... social justice can be
practiced only by those on the political far-left. Consider for example how
incongruent it would be for Republican, objectivist, pastoral, independent
or perhaps even moderate Democrat counselors to advocate for gay
marriage or a variety of other group-level minority issues.. .it makes more
sense when you consider that social justice is largely the product of
academics...several studies show an extreme liberal bias in universities,
(p. 21, 43)
The primary objection to social justice advocacy from students has also been to its
political aspects. Even more, they have expressed resentment about the desire of social
justice advocates to utilize the resources of AC A in their efforts. In a letter to Counseling
Today, students Lockhard and Stack (2008) wrote,
It was our extreme displeasure to see a clearly political, anti-war, antiservice member letter to the editor posted in the November 2007 issue of
Counseling Today. We have our own, differing political views and
opinions, yet we would never even think of asking AC A as a body to
support our political agenda. Is that objective? Is that non-biased? If so,
perhaps the professor will join us in asking AC A to speak out against gun
control! Is this type of political rhetoric in the best interest of counseling
as a profession? We do not think so. (p. 4)
From Lockhard and Stack's perspective, it seems that the political aspects of social
justice advocacy in counseling amount to a sort of values imposition, and are against the
principles of the profession.
As it relates to counseling's leadership, past ACA president Brian Canfield (2007;
2008a; 2008b) also opposed the use of ACA's resources for social justice efforts. His
position was that the values represented by social justice efforts are either personal or
biased, and are not reflective of a consensus within the counseling profession. He has
been very vocal about his concerns, regarding social justice through presentations,
Counseling Today, and on CES-net, an un-moderated listserv concerning counselor
education and supervision:
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My concern and critique is that multicultural and social justice
conversations continue to be largely one sided - certainly that is a
perception among many in the counseling field who view the dominant
voices engaged in these conversations as politically partisan - expressing a
bias against many of the values and positions held by conservatives and
traditional Christians. (Canfield, June 5, 2008)
These criticisms have important implications for social justice advocacy and for
the counseling profession as a whole. One implication relates to social justice advocacy
training in counselor education programs. Current Council for the Accreditation of
Counseling and Related Educational Programs (CACREP; 2009) Standards state that
counselor education programs must include training in social justice and advocacy
processes (Section II Standard G.l.i.; Standard G.2.e.). The 2009 CACREP Standards
also place an emphasis on social justice and advocacy within the various specializations,
as each specialization includes specific Diversity and Advocacy standards. In spite of
this, our leadership (i.e., Canfield, 2007; 2008a; 2008b), those in the field (e.g.,
Hunsaker, 2008), and counseling students (e.g., Lockhard & Stack, 2008) have expressed
ambivalence toward the issue. The conflicting attitudes toward social justice reflected in
counseling's accrediting body, literature, and professional organizations are likely to
confuse and frustrate students. They also call into question the overall commitment to
prepare counseling students for social justice advocacy.
The concerns voiced by those who object to social justice advocacy in counseling
also have implications as it relates to the counseling profession's ability to present itself
as a unified body. It is ironic that in 2003 ACA would endorse the Advocacy
Competencies developed by Counselors for Justice, and then five years later, ACA's
president would reject the notion of social justice advocacy in the profession. As Baker
and Hansen (1972) noted long ago, there may be a significant difference between the
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goals, values, and objectives of those who write in counseling's journals and those who
are in the field. The quotes above from those who are opposed to social justice advocacy
in counseling imply that one of the reasons for this difference may be political ideology.
Several have claimed that social justice efforts in counseling mostly reflect the liberal
attitudes of a minority in the profession (Canfield, 2007; 2008a; 2008b; Drapela, 1974;
Hunsaker, 2008; Lockhard & Stack, 2008). Specifically, Hunsaker charged that the large
amount of social justice advocacy literature is a result of the liberal mindset that he
believes pervades higher education. Nevertheless, there is no empirical evidence to
support assertions that political ideology has any relationship with attitudes toward social
justice advocacy in the counseling profession, which highlights the need for this study.
Political ideology in the form of liberalism and conservatism is discussed in the following
section.
Liberalism and Conservatism
Liberalism and conservatism have been called the oldest and most influential
forms of political thought in the United States (Adams, 2001). Both liberalism and
conservatism developed from what is frequently called classical liberalism. Classical
liberalism is a form of political thought that emphasizes liberty, free market principles,
limited government interference, and individual freedom and responsibility (Adams;
Conway, 1995; Williams, 1997). Movements from which classical liberalism sprang
include the English Civil Wars, the French Enlightenment, the French Revolution, and
the Romantic Movement (Adams). In the United States, events that were heavily
influenced by classical liberalism are the American Revolution and the development of
the United States Constitution (Adams; Conway).
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Philosophers who are commonly associated with classical liberalism include John
Locke, Jean-Jacques Rousseau, Adam Smith, Jeremy Bentham, James Mill, John Stuart
Mill, David Ricardo, David Hume, and Hebert Spencer. Early on, the primary concern of
these philosophers was liberty and individualism (Conway, 1995). Individualism referred
to the right of every individual to determine the kinds of experiences that would grant
him or her happiness, and the right of every individual to pursue liberty. Liberty can be
defined as "the absence of any legal or other form of deliberately imposed human
restraint or impediment designed to prevent some person or persons from doing
something" (Conway, p. 9). According to Conway, liberty could not be possible without
private property rights. Without property rights, individuals would be prevented from
"enjoying indefinite exclusive use" of a thing, or benefiting from any improvements they
might make to the thing (p. 11). This is important because classical liberals operate under
the assumption that whenever individuals are permitted liberty, their primary and best
interest will be in the acquisition and securing of property.
More aspects of classical liberalism include the belief that God endows all people
with certain natural rights, human beings are essentially rational, all humans have the
right to be free, and belief in moral autonomy (Adams, 2001). Locke, for instance, argued
that God granted all humans with reason and the ability to discern right from wrong, in
addition to the right to liberty and property. To him, government should be limited, and
its primary purpose should be to ensure these rights. Locke was also the first put forth
other liberal ideas such as "human rights, individual liberty, minimal government,
constitutional government, the executive subject of the people's representatives, the
sanctity of property, civil liberties, and toleration" (Adams, p. 12).
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Although semantics would suggest otherwise, conservatism is more similar to
classical liberalism than is modern day liberalism. According to Adams (2001), the extent
to which modern liberalism and conservatism differ from classical liberalism is primarily
in their emphasis on social versus laissez-faire aspects of liberalism. Social liberalism,
according to Adams, is characterized by a belief in active state and federal government
intervention in economic and welfare systems. In contrast, laissez-faire liberalism is
characterized by extreme confidence in individualism and free market principles. To
quote Adams, laissez-faire liberals believe that "individuals should be left to sink or swim
on their own and big business can do no wrong" (p. 33).
It seems that now more than ever before, differences in liberal and conservative
ideologies have a major influence in not only politics, but in nearly all aspects of social
existence. As previously mentioned, this dissertation seeks to explore the influence of
liberal and conservative ideologies on attitudes toward social justice. Before discussing
modern liberalism and conservatism further, however, it is important to discuss the
meaning of political ideology within a contemporary context.
Political Ideology
Definitions of ideology are numerous and heavily debated within the political
science discipline. Gerring (1997) characterized the many definitions of ideology in this
way:
To some, ideology is dogmatic, while to others it carries connotations of
political sophistication; to some it refers to dominant modes of thought,
and to others it refers primarily to those most alienated by the status
quo... To some it is based in the concrete interests of a social class, while
to others it is characterized by an absence of economic self-interest. One
would continue, but the point is.. .it also encompasses a good many
definitional traits which are directly at odds with one another, (p. 957)
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Gerring went on to delineate a framework for conceptualizing the attributes typically
associated with ideology. All together, his framework contained 35 different traits that
were grouped under seven main headings. Because ideology encompasses such a varying
amount of traits, it is difficult to describe a suitable single definition. Instead, it is perhaps
more useful to explore ideology as a construct that has evolved in its use over time, and
discuss how it will be used in this dissertation.
Traditionally, most ascribed to the notion of ideology put forth by Marx, wherein
ideology was viewed as a distortion of reality by the ruling elite for the purpose of
maintaining power in political and economic systems (Adams, 2001; Freeden, 1996).
Mannheim built on Marx's conception of ideology and used it in a similar way.
According to Ryan (1976) ideology in the way Mannheim described it consisted of three
aspects. Ideology is a coherent, organized belief system, an unconscious, systematic
distortion of reality, and it serves the purpose of maintaining the status quo in favor of the
ruling class.
In contrast, contemporary definitions of political ideology describe it as a broad
system of ideas, beliefs, attitudes, and values concerning how society should operate,
without concern over whether the ideology represents false thinking or not (Adams,
2001; Freeden, 1996). According to Kerlinger (1984), ideologies are not irrational sets of
beliefs. Instead, ideologies such as liberalism and conservatism simply operate as
organizational frameworks that give meaning to social concerns for most members of
society. Knight (2006) added that these frameworks apply to an individual or an entire
society. From her perspective, "ideologies may be idiosyncratic, impractical, or even
delusional, but they still share the characteristics of coherence and temporal stability" (p.
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619). Moreover, as Gerring (1997) noted, ideologies inform thought, behavior, and
language. They can refer to politics, power, or one's worldview. Also, ideologies can
serve an entire host of functions, including explaining various social situations and
providing the motivation for social action.
Liberalism
As previously mentioned, both modern liberalism and conservatism are derived
from classical liberalism; however, modern liberalism differs more radically from
classical liberalism than does conservatism. During the early to mid 1900s, political
thinkers such as Herbert Crowley, Walter Weyl, Walter Lippman, and John Dewey began
to challenge classical liberalism and its effect on modern society (Williams, 1997).
According to Williams, during this time, the United States saw the development of more
urban areas, big business, and the beginnings of a global economy. For modern liberal
thinkers, the changes occurring in the country warranted a new approach to government
that was based on a stronger centralized government. Liberal thinkers believed a stronger
centralized government was necessary in order to counteract the power of big business
and create more social programs to meet the needs of an industrialized population.
John Dewey, for example, argued that the laissez-faire aspect of classical
liberalism promoted entrepreneurship and individualism at the expense of equality and
true democracy (Williams, 1997). Dewey believed that the urbanization and cultural
transformation of society in the United States warranted a new definition of liberty and
freedom that was based on political, educational, and economic security for all people.
The result of Dewey's critiques, and those of others like him, was the beginning of a vast
transformation of the liberal paradigm. Whereas individualism and limited government
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once characterized general use of the term liberalism, liberalism in the way used by
Dewey and other progressive thinkers was characterized by concern for fairness, change,
social welfare, and equal opportunities legislation (Conway, 1995).
According to Williams (1997), since its beginning, modern liberalism has been
given many labels. These labels include progressive liberalism, reform liberalism,
twentieth-century liberalism, welfare liberalism, and New Deal liberalism. The term New
Deal liberalism highlights the influence the creation of President Franklin D. Roosevelt's
New Deal program had on the development of modern liberalism (Adams, 2001).
President Roosevelt implemented the New Deal program in 1933 as a response to the
stock market crash of 1929 and the resulting depression of the United States' economy.
According to Fandetti and Belcher (1996), the New Deal represented a new era of
government intervention and social welfare in the United States. Through the New Deal
program, President Roosevelt oversaw the creation of social security, work programs, the
provision of electrical service to rural areas, and federal mortgage insurance (Newman &
Jacobs, 2007). His idea was that people should look beyond their own self-interest to that
of the greater good. Traditional principles of classical liberalism such as "individual
initiative" and "private philanthropy" could no longer provide an answer to the problems
in contemporary society (Fandetti & Belcher, 2007, p. 30).
There are many definitions of modern liberalism. According to Kerlinger (1984),
liberalism can be defined as:
a set of political, economic, religious, educational, and other social beliefs
that emphasizes freedom of the individual, constitutional participatory
government and democracy, the rule of law, free negotiation, discussion
and tolerance of different views, constructive social progress and change,
egalitarianism and the rights of minorities, secular rationality and rational

69
approaches to social problems, and positive government action to remedy
social deficiencies and to improve human welfare, (p. 15)
Kerlinger's definition underscores the idea that modern liberal ideology has an influence
on nearly all areas of social life, including, politics, economics, religion, and education.
This idea is important because it emphasizes that liberalism can have an effect on
thinking outside of politics. In this case, it supports the notion that it is possible for
liberalism to have an influence on counselors' and counselor educators' attitudes toward
social justice advocacy.
Conservatism
According to Meyer (1967), conservatism is a unique phenomenon in the United
States, much different than 19th century European conservatism. In his history of the
United States conservative movement, Meyer explained that conservatism began as a
reaction to the election of President Franklin Roosevelt. To conservative thinkers of the
time, President Roosevelt's election was emblematic of the country's ideological shift in
favor of modern liberalism. President Roosevelt's New Deal program discussed in the
section above, ushered in a new era of social welfare initiatives that conservatives viewed
as antithetical to the founding traditions and individualistic and libertarian values upon
which the United States Constitution and government are predicated. Fandetti and
Belcher (2007) stated that government social aid programs "fueled conservative
arguments that government spending was out of control and that the New Deal policies
had put the country on the path of uncontrolled government expansion" (p. 131). After
the enactment of the New Deal, conservatives sought to reinstate an ideology that was
more reflective of traditional laws and customs (Dunn & Woodard, 2003; Adler, 2004).
In general, conservative ideology is based on: (a) belief in an objective moral
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order that has been established by God; (b) individualism; (c) anti-utopianism; (d) limited
government power; (e) a free-market economy; (f) Constitutionalism; and (g) antiCommunism (Meyer, 1967). Dunn and Woodard (2003) noted that opinions on certain
issues vary among conservatives, and several different schools of thought can be
identified within the conservative tradition. These schools of thought include neoconservatism, libertarianism, and Midwestern conservatism. Neo-conservatives focus on
strong national defense programs. Libertarians emphasize individualism and freedom
from governmental restraint in economic and non-economic areas of life. Finally, Dunn
and Woodard described Midwestern conservatives as individuals who are less concerned
with ideology, more politically pragmatic, and more prone to compromise in ways that
undercut traditional conservative ideology if there is clear potential that doing so will
serve the greater good.
Because of the differing emphases among groups within the conservative
movement, it can be difficult to provide a singular definition that adequately
characterizes all of the various opinions of conservative thinkers. Dunn and Woodard
(2003) do, however, believe that most conservatives adhere to the following ten
principles: (1) respect for tradition; (2) support of government involvement as it relates to
national defense, and opposition to government involvement as it relates to domestic
social interests; (3) separation between social institutions and the government; (4) Bible
doctrine and moral values; (5) responsibilities over rights; (6) Constitutional democracy;
(7) property rights and laissez-faire capitalism; (8) preference for liberty over equality;
(9) meritocracy; and (10) anticommunism. Based on these principles, they defined
conservatism as, "a defense of the political, economic, religious, and social status quo
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from the forces of abrupt change, that is based on a belief that established customs, laws
and traditions provide continuity and stability on the guidance of government" (p. 30).
Kerlinger (1984) provided the following definition of conservatism:
a set of political, economic, religious, educational, and other social beliefs
characterized by emphasis on the status quo and social stability, religion
and morality, liberty and freedom, the natural inequality of men, the
uncertainty of progress, and the weakness of human reason. It is further
characterized by distrust of popular democracy and majority rule and by
support of individualism and individual initiative, the sanctity of private
property, and the central importance of business and industry in the
society, (p. 17)
Kerlinger's (1984) definition captures most of the conservative principles
identified by Meyer (1967) and Dunn and Woodard (2003). Like his definition of
liberalism, Kerlinger's definition of conservatism also emphasizes the idea that
conservative ideology has an influence on nearly all areas of social life, including,
politics, economics, religion, and education, supporting the idea that conservative
political ideology may have an influence on attitudes outside of formal politics.
The Liberal-Conservative Continuum
Liberalism and conservatism are often treated as two constructs at the end of a
single continuum (Knight, 1999). According to Jost, Nosek, and Gosling (2008), what
they called the "left-right spatial metaphor" originated in the French Legislative
Assembly during the 1789 revolution (p. 127). During this time, the Feuillants sat on the
right side of the assembly and supported the traditional regime. The Montagnards sat on
the left and supported regime change. In following years, right wing came to refer to
conservative political views that are supportive of the status quo, while left wing referred
to progressive and egalitarian political attitudes.
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Jost, Nosek, and Gosling (2008) believed that differences between liberal and
conservative thinkers are distinct and meaningful. They conducted studies to explore
differences in the implicit and explicit value preferences of liberal and conservative
thinkers. The values they explored were tradition versus progress, conformity versus
rebelliousness, order versus chaos, stability versus flexibility, and traditional values
versus feminism. The findings of their studies indicated that both liberal and conservative
participants implicitly preferred order over chaos, and conformity over rebelliousness;
however, conservative participants preferred these values to a greater magnitude than did
liberal participants. Conservative participants preferred stability over flexibility, and
traditional values over feminism, while liberals preferred the opposite. Moreover, both
implicit and explicit preferences were able to predict liberal and conservative
orientations. They also found that conservatives also have stronger implicit and explicit
preferences for higher status social groups (i.e., straight over gay, white over black, light
skin over dark skin, and others over Arab). For Jost et al. the most important implications
of their studies were that participants' cognitive systems are more ideologically
structured that previously believed, and the differences between liberals and
conservatives are meaningful both politically, and psychologically.
The Conservatism Scale (Sidanius, 1991 as cited in Knight, 1999) is a measure of
the liberal-conservative continuum, and will be used for the purpose of this dissertation.
The Conservatism Scale is an updated version of the Wilson-Patterson C-Scale (Wilson
& Patterson, 1967), one of the most popular measures of political ideology (Knight,
1999). It is based on the assumption that greater conservatism is equal to less liberalism.
Further explanation of the Conservatism Scale is provided in Chapter III.
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Political Ideology and Counseling
As mentioned in Chapter I, few studies in counseling have explored the
relationship between ideology and counseling. Nilsson and Schmidt (2005) conducted a
study of 134 graduate-level counseling students to explore possible predictors of desired
and actual social justice advocacy. Two of the predictors included political interest and
political orientation. Political interest was assessed according to a scale that ranged from
1 = not at all to 10 = very much. Political orientation was determined according to
participants' self-identification as Democrat or Republican. Through linear regression,
the authors determined that interest in politics predicted a greater desire to participate in
social justice work. Additionally, students who had both an interest in politics and a
desire to participate in social justice work were actually involved with social justice
work. There were no statistically significant differences in the desired or actual work as a
social justice advocate between the Democrat and Republican participants of the study.
Nilsson and Schmidt's (2005) research is the first published study in counseling
that examined the relationship between political orientation and social justice advocacy in
counseling. A limitation to their study, however, is that the political orientations of study
participants were determined according to their designation as Democrats or Republicans.
This is problematic in that party affiliation is not synonymous with political ideology.
According to Hinich and Munger (1994), when first established, political parties
emphasized a specific ideology to attract potential members by appealing to their beliefs
and interests. Once parties become firmly established in the way Democratic and
Republican parties have, however, their relationship with ideology grows insubstantial.
At this point, the parties' primary emphasis is on gaining and maintaining control over
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government, and the association between party and ideology is neither absolute nor nonexistent. Building on these ideas, Freeden (1996) suggested that the assumption of a
"one-to-one" relationship between political ideology and party affiliation is at best
"dubious," and ignores the ideological diversity of members within the same party (p.
24). Together, Freeden's, and Hinich and Munger's arguments suggest that Nilsson and
Schmidt's study provided little information in terms of understanding the relationship
between political ideology and desired or actual work as a social justice advocate
because: (a) while there is some link between party affiliation and political ideology, the
link is not absolute, and (b) the authors did not account for the potential for diversity of
political thought within the parties themselves.
There was a similar limitation related to the assessment of political ideology in a
dissertation study recently conducted by Parikh (2008). Parikh studied how several
variables, including liberalism and conservatism, related to social justice advocacy
attitudes among 298 American School Counselor Association (ASCA) members.
Specifically, the purpose of Parikh's study was to examine how belief in a just world,
political ideology, religious ideology, socioeconomic status of origin, and race related to
social justice advocacy among her participants. As it relates to political ideology,
Parikh's research question was: After controlling for socioeconomic status of origin and
race, does political ideology and religious ideology account for a significant amount of
variance in social justice advocacy attitudes?
Parikh (2008) used the Social Justice Advocacy Scale (SJAS; Von Soest, 1996) to
measure social justice advocacy behavior among participants. The SJAS is an 82-item
self report inventory that was developed for use with social workers. It contains five
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subscales that measure advocacy behaviors for specific populations including women,
gay men and lesbians, people with disabilities, African Americans, and other racial
minorities. Participants' political ideology was determined based on self-description.
Participants rated themselves on a single continuum that included somewhat
conservative, conservative, very conservative, somewhat liberal, liberal, and very liberal.
Results of Parikh's (2008) indicated that the majority of the participants identified
themselves as somewhat liberal, liberal, or very liberal (61.8%), and less identified
themselves as somewhat conservative, conservative, or very conservative (38.8%). The
liberal participants were more likely to engage in social justice advocacy behaviors.
Based on the SJAS, Parikh also found that the liberal participants were more likely to
have positive attitudes toward social justice. There were no statistical differences among
participants based on race or socioeconomic status of origin.
Summary
The purpose of this review was to examine the literature surrounding liberalism,
conservatism, and social justice advocacy in counseling. First, this chapter reviewed
historical and recent developments in social justice advocacy. Social justice advocacy as
it is most commonly conceptualized first became a prominent theme within counseling
during the 1970s. At this time, counselors began to articulate a personal and professional
responsibility to participate in radical social change (Lewis, Lewis, & Dworkin, 1971).
This responsibility was based on the idea that oppressive societal structures have a
negative impact on mental health, and counselors were often complicit in maintaining
these structures (Adams, 1973; Goldenberg, 1978; Ivey & Alschuler, 1973).
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Early on, there were those who objected to a change agent role in counseling.
Drapela (1974), for instance, argued that the change agent role compromised the
profession's credibility. Then, the multicultural counseling movement temporarily
overshadowed social justice advocacy during the 1980s. In spite of this, social justice
advocacy re-emerged as a dominant theme in counseling during the late 1990s (Ratts, in
press). Since that time, the counseling literature has been inundated with social justice
topics. Counselors have worked to define the construct (e.g., Holcomb-McCoy, 2007;
Lee & Hipolito-Delgado, 2007), articulate its values and principles (e.g., Crethar et al.,
2008; Goodman et al., 2004; Prilleltensky, 1997), devise competencies (Constantine et
al., 2007; Lewis, Arnold, House, & Toporek, 2003; Trusty & Brown, 2005), and provide
training recommendations (e.g., Green et al., 2008; Steele, 2008).
The proliferation of social justice advocacy literature implies that the activity has
garnered widespread support within the profession. Yet, there are those who continue to
object to the nature and purpose of social justice advocacy in counseling. This objection
is drawn primarily from the political nature of social justice advocacy. Namely, some
counselors believe that social justice advocacy is grounded in a liberal social bias, with
which conservative, Christian, or Republican counselors are likely to disagree (Canfield,
2007; 2008a; 2008b; Hunsaker, 2008; Lockhard & Stack, 2008). Attitudes toward social
justice advocacy and the influence of liberalism and conservatism on attitudes toward
social justice advocacy, however, have yet to be clearly empirically documented. This
lack of documentation points to the need for this study. Knowing attitudes toward social
justice advocacy, and influences on those attitudes, can provide the profession with
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further direction. This is necessary as the profession continues to adopt more practice and
training standards geared toward social justice advocacy.
As mentioned in Chapter I, this dissertation seeks to add to the understanding of
the relationship between political ideology and attitudes toward social justice advocacy in
counseling. Specifically, this study will extend Parikh's (2008) research by surveying a
general population of counselors rather than being limited to school counselors. This is
important, as it increases generalizability to the counseling profession as a whole, while
also permitting comparisons among various specializations within the counseling
profession. Furthermore, this dissertation will be the first study of social justice advocacy
in counseling to use a quantifiable measure to assess political ideology. A quantifiable
measure of political ideology will allow for less variability in the definition of constructs,
which in turn will allow for a more meaningful and accurate interpretation of the results.
The following chapter details the measures that will be used to assess political ideology
and characteristics of social justice advocacy, along with the research methods and
procedures that will be used to conduct the study.

CHAPTER III
RESEARCH METHODS AND PROCEDURES
This chapter details the research methods and procedures that were used to
conduct this study. As mentioned in Chapter I, the overall purpose of this study was to
explore the relationship between political ideology and perceptions toward social justice
advocacy in counseling. The paragraphs below describe the study's research questions
and hypotheses, participants, instrumentation, data collection procedures, and methods of
data analysis.
Research Questions and Hypotheses
Research Question 1: What are counselors' and counselor educators' perceptions of
social justice advocacy as measured by the Advocacy Characteristic Scales? To what
extent do counselors and counselor educators agree with ACA using its resources to
advocate for social issues? Are there significant differences between counselors and
counselor educators?
Hypothesis 1: Counselors and counselor educators will have positive perceptions
of social justice advocacy as measured by the Advocacy Characteristics Scales
(i.e., Attitudes, Behaviors, Skills, Knowledge, Importance, and Actual Advocacy),
and will have a high level of agreement with ACA using its resources to advocate
for social issues. There is a statistically significant difference between counselors'
and counselor educators' scores on the Advocacy Characteristics Scales.
Research Question 2: Are there significant differences in political ideology between
counselors and counselor educators? Do counselor educators report lower levels of
78
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conservatism?
Hypothesis 2: There are statistically significant differences between the level of
conservatism reported by counselors and counselor educators.
Research Question 3: What relationship, if any, exists between political ideology and
scores obtained on the Advocacy Characteristics Scales? Do individuals with more
conservative attitudes report less positive perceptions toward social justice advocacy?
Hypothesis 3: There is a statistically significant relationship between political
ideology and scores obtained on the Advocacy Characteristics Scales (i.e.,
Attitudes, Behaviors, Skills, Knowledge, Importance, and Actual Advocacy).
Individuals with more conservative attitudes will report less positive perceptions
toward social justice advocacy.
Research Question 4: What relationship, if any, exists among demographic variables
such as highest degree obtained, gender, age, race, sexual orientation, income, party
affiliation, and political involvement and scores obtained on the Advocacy
Characteristics Scales?
Hypothesis 4: There is a statistically significant relationship between
demographic variables such as highest degree obtained, gender, age, race, sexual
orientation, income, party affiliation, and political involvement and scores
obtained on the Advocacy Characteristics Scales (i.e., Attitudes, Behaviors,
Skills, Knowledge, Importance, and Actual Advocacy).
Participants
Nine hundred ninety-nine people were randomly selected from the Counselor and
Counselor Educator membership categories of the American Counseling Association
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(ACA) to participate in this study. As of July 2009, 8,843 members belonged to the
Counselor category, and 1,513 members belonged to the Counselor Educator category
(personal communication, R. Sites, August 14, 2009). Of the 999 email invitations sent to
participants, 42 were returned as undeliverable. This left 957 potential participants who
received email invitations to participate the study. Two hundred sixty-three initiated the
survey, representing a response rate of 27.48%. Five of the respondents indicated that
they did not consent to participate in the study, and 44 were excluded from analysis
because they completed the Advocacy Characteristics Scales, but did not complete the
Conservatism Scale. The final number of respondents who were included in the study,
therefore, was 214.
Participants ranged in age from 27 through 75 years old (M=51.30, SD=11.31).
The frequencies and percentages of the participants' race/ethnicity, gender, sexual
orientation, and annual family income are presented in Table 1. As shown, the majority
of the participants were Caucasian (78.04%, n=167). African Americans were the second
most highly represented race/ethnic group (10.28%, n=22), followed by Hispanic/Latino
(2.80%, n=6); Other (2.34%, n=5); Asian/Pacific Islander (1.87%, n=4); Multiracial
(1.87%, n=4); and Native American (.47%, n=l) racial/ethnic groups. Approximately
67% of the participants were Female (n=143), 31.31% Male (n=67), and .47% (n=l) were
Transgendered. As it relates to sexual orientation, 89.72% (n=192) identified as Straight,
4.21% (n=9) identified as Lesbian, 2.80% (n=6) identified as Gay, 1.40% (n=3) identified
as Other, .93% (n=2) identified as Bisexual, and .47% (n=l) identified as Questioning.
Finally, the largest group of participants had an annual family income of more than
$100,000 (27.10%, n=58).
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Table 1
Frequencies and Percentages of Demographic Variables
Variable
Race/ethnicity

Gender

Sexual orientation

Income

Category
African American
Asian/Pacific Islander
Caucasian
Hispanic/Latino
Native American
Multiracial
Other
Missing

22
4
167
6
1
4
5
5

10.28
1.87
78.04
2.80

Female
Male
Transgendered
Missing

143
67
1
3

66.82
31.31

Straight
Gay
Lesbian
Bisexual
Questioning
Other
Missing

192
6
9
2
1
3
1

89.72
2.80
4.21

Less than $10,000
$10,001-$20,000
$20,001-$30,000
$30,001-$40,000
$40,001-$50,000
$50,001-$60,000
$60,001-$70,000
$70,001-$80,000
$80,001-$90,000
$90,001-$100,000
More than $100,000
Missing

1
3
2
10
14
17
25
33
12
28
58
11

.47
1.87
2.34
2.34

.47
1.40

.93
.47
1.40

.47
.47
1.40

.93
4.67
6.54
7.94
11.68
15.42
5.61
13.08
27.10
5.14

Table 2 presents participant degree and employment characteristics. There was
nearly an equal amount of participants with Master's (49.07%, n=105) and Doctoral
degrees (47.20%, n=101). The largest group of participants identified their primary work
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setting as Private Practice (25.70%, n=55). Slightly more than 58% indicated that they
had been employed as a counselor educator at some point in their careers. On average,
participants completed 6.33 (SD= 10.03) classes or workshops in the area of multicultural
counseling or social justice advocacy, ranging from 0 to 100. Some participants indicated
that the number of classes or workshops they have had in this area were "too many to
count" (5.14%; n=l 1). Very few indicated that they had no multicultural counseling or
social justice advocacy training (2.34%; n=5).
Table 2
Frequencies and Percentages of Degree and Employment Characteristics
Variable
Highest degree

Category
Specialist
Master's
Doctorate
Missing

f
7
105
101
1

%
3.27
49.07
47.20
.47

Primary work setting

Community/mental health agency
Private practice
School
Student affairs
University/college counseling center
Counselor education program
Other
Missing

21
55
22
3
29
54
29
1

9.81
25.70
10.28
1.40
13.55
25.23
13.55
.47

Current counselor educator

Yes
No
Missing

101
112
1

47.20
52.34
.47

Past counselor educator

Yes
No
Missing

125
88
1

58.41
41.12
.47

Participants' regional affiliations in AC A are shown in Table 3. Approximately
32% of participants belonged to the Southern Region of AC A (n=70); 32.24% (n=69)
belonged to the Midwest Region; 19.16% (n=41) belonged to the North Atlantic Region;
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and 15.42% (n=33) belonged to the Western Region. Participants were also questioned
about membership in the Association for Counselor Education and Supervision (ACES).
Thirty-five percent (n=75) indicated that they belonged to ACES, 64.02% (n=137)
indicated that they did not belong to ACES, and .93% (n=2) did not indicate whether or
not they belonged to ACES. Twelve point sixty-two percent (n=27) of the total sample
belonged to the Southern Region of ACES; 12.15% (n=26) belonged to the North Central
Region; 5.61% (n=12) belonged to the North Atlantic Region; 3.74% (n=8) belonged to
the Western Region; 1.87% (n=4) belonged to the Rocky Mountain Region, 42.99%
(n=92) indicated that they did not belong to a region of ACES; and 21.03% (n=45) gave
no response.
Table 3
Frequencies and Percentages of Regional ACA Membership
Region
Midwest
North Atlantic
Southern
Western
Missing

f
69
41
70
33
1

%
32.24
19.16
32.71
15.42
.47

As it relates to their political characteristics, the majority of participants indicated
that they were members of the Democratic party (51.87%, n=l 11). As seen in Table 4,
22.43%o (n=48) were Independents; and 16.36% (n=35) were Republicans. Table 5
presents the frequencies and percentages of participants' self-identified political
ideologies compared to national percentages during the 2004 presidential election
(American National Election Studies [ANES], n.d.). The largest group of participants
identified themselves as Liberal (31.78%, n=68), and the second largest group identified
themselves as Moderate (18.69%, n=40) followed by Conservative (14.02%, n=30).
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Nevertheless, participants who identified themselves as Liberal, Slightly Liberal
(13.55%, n=29), or Extremely Liberal (8.41%, n=18) comprised the majority of the
sample (53.74%, n=l 15). The political involvement of the study's sample is presented in
Table 6. Most participants engaged in at least two forms of political participation, voting
(96.73%, n=207), and talking to people to try to show them why they should vote for or
against one of the parties or candidates (60.75%, n=130).
Table 4
Frequencies and Percentages of Participant Political Party Affiliation Compared to
National Percentages During the 2004 Presidential Election
National %a

Political Party

f

%

Independent

48

22.43

10.00

Democrat

11

51.87

49.00

Republican

35

16.36

41.00

Other

16

7.48

—

4
Missing
1.87
Note. Data missing from empty cells not reported by ANES.
a
ANES, n.d.

Table 5
Frequencies and Percentages of Participant Political Ideology (Self-Identified)
Compared to National Percentages During the 2004 Presidential Election
National %a

Political Ideology

f

Extremely liberal

18

8.41

2.00

Liberal

68

31.78

9.00

Slightly liberal

29

13.55

12.00

Moderate

40

18.69

26.00

Slightly conservative

15

7.01

13.00

Conservative

30

14.02

16.00

Extremely conservative

4

1.87

3.00

Haven't thought much about this

7

3.27

20.00

1.40
Missing
3
Note. Data missing from empty cells not reported by ANES.
a
ANES, n.d.

—

%
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Table 6
Frequencies and Percentages of Participant Political Involvement Compared to National
Percentages During the 2004 Presidential Election
Variable
Talk to any people and try to show them why they should
vote for or against one of the parties or candidates?

Category

%

National %a

Yes
No
Missing

130
84
0

60.75
39.25
0

48.00
52.00
—

Go to any political meetings or rallies?

Yes
No
Missing

77
137
0

35.98
64.02
0

7.00
93.00
—

Do any work for one of the parties or candidates?

Yes
No
Missing

37
177
0

17.29
82.71
0

3.00
97.00
—

Yes
No
Missing

82
131
1

38.32
61.21
.47

21.00
79.00
—

Yes
No
Missing

88
126
0

41.12
58.88
0

—
—
—

Yes
No
Missing

58
156
0

27.10
72.90
0

—
—

Yes
No
Missing

39
174
1

18.22
81.31
.47

—
—

Yes
No
Missing

207
6
1

96.73
2.80
.47

77.00
23.00
—

Wear a campaign button, put a campaign sticker on your car,
or place a sign in your window or in front of your house?

Give money to an INDIVIDUAL CANDIDATE running for
public office?

Give money to a POLITICAL PARTY during this election
year?

Give any money to ANY OTHER GROUP that supported or
opposed candidates?

Vote?

Note. Data missing from empty cells not reported by ANES.
a
ANES, n.d.
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Whereas the above paragraphs and tables present participant demographic,
professional affiliation, and political variables for the entire sample, Tables 7, 8, and 9
split this information according to participants' current status as a counselor educator. As
mentioned above, 47.20% (n=101) of the participants indicated that they were currently
employed as counselor educators, while 52.34% (n=l 12) indicated that they were not.
For the purpose of this dissertation, those who reported current employment as counselor
educators were considered Counselor Educators, and those who denied current
employment as counselor educators were considered Counselors.
Counselor Educators ranged in age from 31 to 67 years old. Their mean age was
51.23 (SD=9.45). The mean age of the Counselors was 51.36 (SD=12.80). They ranged
in age from 27 to 75 years old. On average, Counselor Educators completed 6.33
(SD= 10.03) classes or workshops in the area of multicultural counseling or social justice
advocacy, while Counselors completed 6.25 (SD=11.71) classes or workshops. See
Tables 7 through 10 for remaining Counselor Educator and Counselor participant
variables.
Instrumentation
The instruments that were used for data collection include: (a) the Advocacy
Characteristics Scales (Paylo, 2007), (b) the Conservatism Scale (Sidanius, 1991 as cited
in Knight, 1999), (c) questions from the American National Election Studies (ANES),
and (d) a demographic questionnaire.
Advocacy Characteristics Scales
The Advocacy Characteristics Scales (Appendix A) are measures of social justice
advocacy attributes, attitudes, behaviors, skills, and knowledge of advocacy

Sexual orientation

Gender

2

Missing

Bisexual
Questioning
Other
Missing

Gay
Lesbian

Straight

Transgendered
Missing

Female
Male

2
3

Multiracial
Other

.99
.99

1
1

.99
.99
2.97
.99

1
1
3
1

81.19
5.94
6.93

62.38
35.64

1.98

63
36

82
6
7

0

0.00

0.00
0.00

.89
0.00

1
0
0
0

97.32
0.00
1.79

0.00
.89

71.43
27.68

1.79

1.79
1.79

3.57
0.00

78.57

109
0
2

80
31
0
1

2

2

.99

1

4

2.97

1.98

2

Hispanic/Latino
Native American

0
88

12.50

14

2

3.96
78.22

4
79

Asian/Pacific Islander
Caucasian

%

f

Counselor

1.98

7.92

8

African American

Race/ethnicity

%

f

Category

Variable

Counselor Educator

Frequencies and Percentages of Counselor Educator and Counselor Participant Variables

Table 7

00
-J

14.19

8
16
5

2.97
7.92
16.83
16.83
6.93

29.70
4.95

3
8
17
17
7
12
30
5

$40,001-$50,000
$50,001-$60,000
$60,001-$70,000
$70,001-$80,000
$80,001-$90,000
$90,001-$100,000
More than $100,000
Missing

7.14

9

.99

1

$30,001-$40,000

11.88

6

27

16

11

9

5.36

24.11

14.29

4.46

8.04

9.82

8.04

1.79

2

0.00

0

$20,001-$30,000

2.68

3

0.00

0

$10,001-$20,000

0.00

0

.99

1

Less than $10,000

%

Income

f

%

f

Counselor

Category

Counselor Educator

Variable

Table 7—Continued

00

oo

Category
Specialist
Master's
Doctorate
Missing
Community/mental health agency
Private practice
School
Student affairs
University/college counseling center
Counselor education program
Other
Missing
Yes
No
Missing

Variable

Highest degree

Primary work setting

Past counselor educator

0.00

0

0.00

8.91

9

0

53.47

54

2.00

15.84

16

2

.99

1

98.00

5.94

6

99

11.88

0.00

0

12

73.27

74

2.97

26.73

27

3

0.00

%

Characteristics

0

f

Counselor Educator

Frequencies and Percentages of Counselor Educator and Counselor Degree and Employment

Table 8

0

86

26

1

20

0

12

2

16

43

18

1

26

78

7

f

Counselor

0.00

76.79

23.21

.89

17.86

0.00

10.71

1.76

14.29

38.39

16.07

.89

23.21

69.64

6.25

%

ex

Region of ACES

Missing

Western
I do not belong to a region of ACES

Southern
Rocky Mountain

North Atlantic
North Central

Missing

6
27
16

9
17
23
3

1

5.94
26.73
15.84

8.91
16.83
22.77
2.97

.99

39.60

29

2
65

4
1

3
8

1

14
97

Missing

59.41

1

0.00

0

Western

60
40

14

18.81

19

Southern

Yes
No

33

36.63

37

North Atlantic

Membership in ACES

28

12.87

13

Midwest

Region of ACA

f
36

%
31.68

f
32

Category

Counselor

Variable

Counselor Educator

Frequencies and Percentages of Counselor Educator and Counselor Professional Membership Characteristics

Table 9

25.89

1.79
58.04

2.68
7.14
3.57
.89

.89

12.50
86.61

.89

12.50

29.46

25.00

%
32.14

O

Extremely liberal
Liberal
Slightly liberal
Moderate
Slightly conservative
Conservative
Extremely conservative
Haven't thought much about this
Missing
Talk to any people and try to show them why they should vote for
or against one of the parties or candidates?
Go to any political meetings or rallies?
Do any work for one of the parties or candidates?
Wear a campaign button, put a campaign sticker on your car, or
place a sign in your window or in front of your house?
Give money to an INDIVIDUAL CANDIDATE running for public
office?

Political Ideology

Political Involvement
(Yes)

Vote?

Give money to a POLITICAL PARTY during this election year?
Give any money to ANY OTHER GROUP that supported or
opposed candidates?

Category
Independent
Democrat
Republican
Other
Missing

Variable
Political Party

95.05

15.84

16
96

43.56

44

33.66

41.58

42

34

62.38
39.60
19.80

10.89
28.71
13.86
15.84
8.91
14.85
1.98
2.97
1.98

.99

20.79
53.47
17.82
6.93

%

63
40
20

11
29
14
16
9
15
2
3
2

f
21
54
18
7
1

Counselor Educator

Frequencies and Percentages of Counselor Educator and Counselor Political Characteristics

Table 10

110

23

23

43

39

66
36
16

7
38
15
24
6
15
2
4
1

f
27
56
17
9
3

Counselor

%

98.21

20.54

20.54

38.39

34.82

58.93
32.14
14.29

.89

6.25
33.93
13.39
21.43
5.36
13.39
1.79
3.57

24.11
50.00
15.18
8.04
2.68
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(Paylo, 2007). The scales also contain measures that assess respondents' views regarding
the importance of advocacy, their actual advocacy, and the levels of advocacy they
practice. The Attributes, Attitudes, Behaviors, Skills, and Knowledge of Advocacy
subscales each consist of 15 items. The Importance of Advocacy and Actual Advocacy
scales each consist of 5 items. The Level of Advocacy Scale consists of three items that
measure advocacy at the individual, school/community, and national levels. Items for the
Advocacy Characteristics Scales were developed based on the author's review of the
social justice advocacy literature. Specific literature bases reviewed included social work,
multicultural counseling, community counseling, counseling psychology, and feminist
theory. Response alternatives for each item range from 1 Strongly Disagree to 5 Strongly
Agree. In order to reduce the amount of time required for respondent participation, the
Attributes scale was eliminated, decreasing the number of items on the Advocacy
Characteristic Scales used in this study from 88 to 73.
Sample. The sample studied for the development of the Advocacy Characteristics
Scales included 284 participants. Two hundred nineteen of the participants identified
themselves as female. Sixty-five identified themselves as male. Two hundred twenty of
the participants were Caucasian/White participants, 26 were African American, 11 were
Latino/Hispanic, 8 were multiracial, 7 were Asian American, 3 were Jewish, 1 was
Middle Eastern, 1 was Native American, and 7 did not indicated their racial or ethnic
background. One hundred fifty-five participants had between 0 and 10 years in the
counseling profession, while 124 of the participants had 10.5 to 20 or more years in the
profession. Finally, 167 of the participants identified themselves as politically active,
while 117 participants said that they were not politically active.
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Reliability. Table 11 presents the reliability, or internal consistency of each of the
Advocacy Characteristic Scales after its initial construction and for the present study. As
shown, each scale has a Cronbach alpha of at least .70, which is ideal according to Pallant
(2007).
Table 11
Advocacy Characteristics Scales Internal Consistency Reliability Scores

Paylo Study

Pre sen1
gtudy

Attitudes

.83

.77

15

Behaviors

.91

.91

15

Skills

.88

.87

15

Knowledge

.91

.89

15

Importance of Advocacy

.88

.87

5

Actual Advocacy

.85

.84

5

Validity. Validity refers to the degree to which theory and empirical data support
the adequacy and meaning that can be derived from survey scores (Messick, 1995). Paylo
did not report any discussion of the validity of his measure. The Advocacy
Characteristics Scales can be assumed to have content validity, given that the items were
developed based on a review of social justice literature.
Conservatism Scale
The Conservatism Scale (Sidanius, 1991 as cited in Knight, 1999) is a measure of
sociopolitical attitudes (Appendix B). It was initially developed as a Swedish version of
the Wilson-Patterson C-scale in 1967. Since then, the Conservatism Scale has been
revised and tested in two U.S. American samples. According to Knight, although the
scale is identified as a measure of conservatism, the numbers of liberal and conservative
items in the scale are balanced. This indicates an assumption of bipolarity wherein
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conservatism and liberalism are conceptualized as opposite ends of a continuum. Overall,
the Conservatism Scale consists of 36 items that were developed to measure subdimensions that included punitiveness, religion, racism, political-economic conservatism,
sexual repression, social conservatism, and ethnocentrism. Response alternatives range
from 1 Very Negative to 7 Very Positive. Higher scores indicate greater conservatism.
There is no cut-off score indicating conservatism or liberalism.
Sample. The U.S. sample studied for the Conservatism Scale consisted of 221
undergraduates from an American politics class (Sidanius & Duffy, 1988). The median
age was 19.4.
Reliability. Sidanius & Duffy (1988) reported a Cronbach alpha reliability
coefficient of .85 for the Conservatism Scale. Cronbach's alpha for this study was .87.
Validity. Criterion validity was established for the Conservatism Scale using a
one-way analysis of variance (ANOVA), with political self-description as the criterion
(Sidanius & Duffy, 1988). Response alternatives for political self-description included:
(a) Very Liberal, (b) Liberal, (c) Slightly Liberal, (d) Moderate, (e) Slightly Conservative,
(f) Conservative, and (g) Very Conservative. Results of the ANOVA indicated that there
was a strong, monotonic relationship between the Conservatism Scale and the criterion.
American National Election Studies (ANES)
Items from the American National Election Studies (ANES, n.d.) that measure
political involvement and allow respondents to self-identify their political ideologies
were included as items 12 and 13 of the demographic questionnaire described below.
Since 1948, ANES has conducted nationwide surveys of the U.S. electorate during
presidential election years. In what are called the Time Series Studies, pre and post-
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election studies using face-to-face and phone interviewing of a nationally representative
sample of adults are conducted by ANES to explore issues such as political ideology,
voting, candidate evaluation, mass support of the political system, media exposure to
politics, campaign and non-campaign political activities, and party identification.
The ANES 2008 Time Series Study included 2,323 pre-election and 2,102 postelection participants (http://www.electionstudies.org/studvpages/2008prepost/2008prepost.htm).
During the ANES study, participants were asked to self-identify their political ideologies
by responding to the following question:
We hear a lot of talk these days about liberals and conservatives. Here is a
seven-point scale on which the political views that people might hold are
arrangedfrom extremely liberal to extremely conservative. Where would you
place YOURSELF on this scale, or haven't you thought much about this? (1)
Extremely Liberal, (2) Liberal, (3) Slightly Liberal, (4) Moderate, or middle of
the road, (5) Slightly Conservative, (6) Conservative, and (7) Extremely
Conservative.
For this study, the stem of this question was slightly revised to save space and time.
Participants, therefore, were asked: When it comes to politics do you usually think of
yourself as extremely liberal, liberal, slightly liberal, moderate or middle of the road,
slightly conservative, extremely conservative, or haven't you thought much about this?
Participants were then given responses of: (a) Extremely Liberal, (b) Liberal, (c) Slightly
Liberal, (d) Moderate, (e) Slightly Conservative, (f) Conservative, (g) Extremely
Conservative, and (h) Haven't thought much about this.
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As it relates to political involvement, participants of the 2008 ANES Time Series
Study were asked to answer Yes or No to the following prompt and questions:
We would like to find out about some of the things people do to help a party or
a candidate win an election.
During the presidential campaign, did you talk to any people and try to show
them why they should vote for or against one of the parties or candidates?
Did you go to any political meetings or rallies?
Did you do any workfor one of the parties or candidates?
Did you wear a campaign button, put a campaign sticker on your car, or place
a sign in your window or in front of your house?
Did you give money to an INDIVIDUAL CANDIDATE running for public

office?
Did you give money to a POLITICAL PARTY during this election year?
Did you give any money to ANY OTHER GROUP that supported or opposed
candidates?
For this study, the question stem was revised to read: During the last presidential
campaign did you... Additionally, participants were also asked to indicate whether they
voted in the last presidential election, as voting is traditionally considered a key indicator
of political involvement (Campbell, Converse, Miller, & Stokes, 1960).
Demographic Questionnaire
The demographic questionnaire used for this study consisted of 19 items
(Appendix C). According to the fifth edition of the Publication Manual of the American
Psychological Association (2001), demographic characteristics including sex, age, and
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race/ethnicity should be reported in a research study. Other characteristics such as
socioeconomic status, disability status, and sexual orientation should also be reported
when possible. Questions 1 through 5, therefore, ask participants to identify their gender,
age, race/ethnicity, sexual orientation, and annual family income in accordance with APA
recommendations. Questions 6 through 11 ask participants about their primary work
setting, highest degree obtained, year of degree completion, number of classes or
workshops completed in the area of multicultural counseling or social justice advocacy,
and employment as a counselor educator.
As mentioned above, questions 12 and 13 represent items derived from the ANES
2008 Times Series Study regarding political ideology and political involvement. Question
12, which asks participants to self-identify their political ideologies, will be used to
further establish criterion validity for the Conservatism Scale. Responses generated from
question 13 were included to explore if further support can be found for Nilson and
Schmidt's (2005) results, which indicated that political involvement has a positive effect
on attitudes toward social advocacy. Question 14 asked participants to identify their
political party affiliation. Data from this question were used to test claims that
Republican counselors are less likely to endorse social justice advocacy than other
counselors (see Hunsaker, 2008).
Finally, questions 15, 16, 17, and 18 ask demographic questions specific to
membership in AC A. Question 15 asked: What region of AC A do you live in? Response
choices included (a) Midwest Region, (b) North Atlantic Region, (c) Southern Region,
and (d) Western Region. As previously mentioned, some members of ACA and some
among its leadership ranks have questioned the use of ACA resources for social causes
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(Canfield, 2008a; Hunsaker, 2008). Question 16, therefore, sought to explore the extent
to which participants agreed with ACA using its resources for social activism. Response
choices ranged from Strongly Agree to Strongly Disagree. Questions 17 and 18 asked
about membership in the Association for Counselor Education and Supervision (ACES)
to allow for further comparisons Do you belong to ACES? and What region of ACES do
you belong to? Responses included (a) North Atlantic Region, (b) North Central Region,
(c) Southern Region, (d) Rocky Mountain Region, (e) Western Region, and (f) / do not
belong to a region of ACES. Question 19 was an open-ended response question that read:
Please feel free to write any comments you have about this survey, the relationship
between political ideology and social justice advocacy in counseling, or social justice
advocacy in counseling in general.
Data Collection Procedures
In July 2009, the Western Michigan University (WMU) Human Subjects
Institutional Review Board (HSIRB) granted approval for this study to be conducted
using the instrumentation described above and an online survey format. Paylo (personal
communication, March 11, 2009) and Sidanius (personal communication, July 11, 2009)
also granted permission to use their instruments as part of an online survey. Subsequent
to obtaining these permissions, a research grant was obtained from the Association for
Counselor Education and Supervision (ACES) to help with the costs of the study.
Once approval was obtained for this study, the informed consent document,
Advocacy Characteristics Scales, Conservatism Scale, and demographic questionnaire
were converted to an online format by the WMU Academic Technology and Instructional
Services (ATIS) office using Vovici survey software. Bourque and Fielder (2003) made
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several recommendations to help researchers improve the quality and response rates of
mail and online surveys. These recommendations included: (a) use of advance letters, (b)
use of incentives, (c) including information on how and why the respondent was chosen,
and (d) explaining confidentiality and how the data will be handled. In keeping with these
recommendations, 250 participants from the 500 randomly selected Counselor members
of AC A and 250 participants from the 499 randomly selected Counselor Educator
members of AC A were sent in October 2009 an advance postcard informing them that
within the next week, they would be invited to participate in an online survey that
explores the relationship between political ideology and social justice (Appendix E). The
postcard was sent through the United States Postal Service (USPS). Its purpose was to
provide participants with information concerning the purpose of the study, alert
participants that they would be receiving an e-mail invitation to participate in the study,
inform participants that participation in the research was voluntary, provide participants
with the researcher's contact information, and inform participants that four of the
participants of this study would be randomly selected to receive a $50 VISA card.
One week after mailing the advance postcards, e-mails inviting participants to
take part in the study were sent (Appendix F). These e-mails further explained the
purpose of the study, informed participants that participation in the study was voluntary,
provided participants with the researcher's contact information, informed participants that
four of the participants of this study would be randomly selected to receive a $50 VISA
card, and provided the Internet link to take the survey. A second email invitation was sent
to the 500 potential participants two weeks later, and a final follow up e-mail invitation
was sent six weeks from the original e-mail (Appendix G). This entire process was

repeated for the remaining 250 Counselor and 249 Counselor Educator participants
beginning in December 2009. Data collection ended on March 1, 2010, and the survey
was closed.
Data Analysis
Once data was collected, it was analyzed using PASW Statistics 18. PASW,
previously known as the Statistical Package for the Social Sciences (SPSS), was designed
to allow researchers to enter raw data and perform various descriptive and inferential
statistical procedures (Cronk, 2004). The extent and nature of missing data was analyzed
using PASW, the results of which are presented in Chapter IV. Similarly, a reliability
analysis was conducted on each of the Advocacy Characteristic Scales and the
Conservatism Scale, and inferential statistics and tests of association that included
exploratory factor analysis (EFA); multivariate analysis of variance (MANOVA);
canonical correlation analysis; and stepwise multiple regression were utilized to test the
study's hypotheses with PASW. Finally, responses generated from item 19 on the
demographic questionnaire were analyzed using an inductive analysis procedure (Hatch,
2002).
Missing Data Analysis
In a recent article published in the Counseling Psychologist, Schlomer, Bauman,
& Card (2010) describe best practices for handling missing data as indicated by the APA
Task Force on Statistical Inference. According to Schlomer and her colleagues, best
practices for missing data management include reporting the extent and pattern of
missing data, and describing the procedures used to manage the missing data. Reporting
the extent and pattern of missing data refers to indicating the amount of missing data in a
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study, and determining if the data is missing completely at random (MCAR), missing at
random (MAR), or not missing at random (NMAR).
Procedures used to manage missing data involve either deletion or imputation
techniques (Fox-Wasylyshyn & El-Masri, 2005). Deletion techniques are those that
exclude participants with missing data from statistical analysis. Deletion techniques are
generally not recommended because they reduce sample size and power (Baraldi &
Enders, 2010). Imputation techniques are those that substitute missing data with a value
derived from some sort of mathematical estimate (Schlomer, Bauman, & Card, 2010).
Non-stochastic imputation techniques, like mean substitution, are strongly advised
against because they underestimate variance and covariance, thereby producing biased
estimates. Stochastic imputation techniques, or techniques that utilize a randomized
process to estimate missing values are recommended instead, as they utilize observed
data to create several estimates of parameters, which are then used to estimate missing
scores. Expectation maximization (EM) is the stochastic imputation technique that was
used for the purpose of this dissertation. EM is a two-step process. In the first step, means
and covariance for observed data are obtained, and missing values are added to the data
set using regression-based imputation. Several iterations of this process are repeated in
the second step until the values change very little from one estimate to the next.
According to Schlomer, Bauman, and Card, EM is particularly useful for exploratory
factor analysis and obtaining reliability coefficients.
Exploratory Factor Analysis (EFA)
Exploratory factor analysis (EFA) was conducted on the Conservatism Scale in
order to explore its dimensionality. According to Kim and Mueller (1978), there are three
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basic steps in conducting an EFA: (a) preparation of a covariance matrix, (b) extraction
of initial factors, and (c) rotation to a terminal solution. The purpose of preparing the
covariance matrix is to examine how each of the items on the Conservatism Scale are
correlated, in order to determine if they in fact are measuring the same underlying
dimension or dimensions (Field, 2005). The initial extraction of factors involves
determining the minimum number of factors in a measure that account for the greatest
amount of variance in the data (Kim & Mueller). Principal components analysis (PC A)
and principal axis factoring (PAF) are the two most common types of factor extraction
methods (Henson & Roberts, 2006). Most contemporary literature regarding factor
analysis advises against the use of PC A because it fails to discriminate against unique and
shared variance, thereby producing inflated variance values (Costello & Osborne, 2005).
For this reason, PAF was the method of factor extraction chosen for this study. It uses
several estimates of reliability through an iterative process, thereby producing a more
reliable score of variability (Henson & Roberts). Finally, rotation of a terminal solution
involves successive rotations of the item loadings on each of the factors in order to
maximize each item's loading on a factor, while minimizing it on others. A direct oblimin
rotation was selected for the purpose of this dissertation, as it is assumed that the factors
on the Conservative Scale are correlated.
Multivariate Analysis of Variance (MANOVA)
Multivariate analysis of variance (MANOVA) is the form of statistical analysis
that was used to test hypotheses 1, 2, and 3. MANOVA is used to compare independent
groups across multiple dependent variables that are related to each other (Cronk, 2004).
In both hypothesis 1 and hypothesis 2, the independent groups under study were
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Counselors and Counselor Educators. In hypothesis 1, the dependent variables were the
additive indexes created from participant scores on of each of the Advocacy
Characteristics Scales used in this study (i.e., Attitudes, Behaviors, Skills, Knowledge of
Advocacy, Importance of Advocacy, Actual Advocacy, and Level of Advocating). In
hypothesis 2, the dependent variables were self-reported political ideology and each of
the factor scores created from the EFA of the Conservatism Scale. In hypothesis 3, the
independent groups were the seven categories of self-identified political ideology
(Extremely Liberal, Liberal, Slightly Liberal, Moderate, Slightly Conservative,
Conservative, and Extremely Conservative). The dependent variables were the same as
those in hypotheses 1 and 2.
When using MANOVA, there should be homogeneity of the covariance matrices
of the dependent variable across groups (Pallant, 2007). This is tested using Box's Test of
Equality of Covariance Matrices. According to Pallant, one has not violated the
assumption of homogeneity of covariance matrices if the statistical significance of Box's
M is greater than .001. The error variance of the dependent variable should also be equal
across groups. This is tested using Levene's Test of Equality of Error Variances. The
assumption that error variance has not been violated across groups is indicated by a
significance value less than .05. A more conservative alpha level should be used to
determine the significance of F-tests if this assumption is violated.
Independent-Samples t-Test
Independent-samples t tests are used to compare two independent groups on a
single dependent variable (Cronk, 2004). An independent-samples t test was used for
hypothesis 1 to test differences in participants' level of agreement with AC A advocating

for social issues. Specifically, the two groups of subjects were Counselors and Counselor
Educators. The dependent variable was participants' rating of the extent to which they
agree with ACA using its resources to advocate for social issues.
Multiple Regression
Stepwise multiple regression was used to test hypothesis 4. According to Aiken
and West (2000), multiple regression is an equation used to test hypotheses that seek to
describe, predict, or explain the relationship between a dependent variable and one or
more independent variables. In stepwise multiple regression, a computer generated
algorithm enters each independent variable into the regression equation one at a time,
finding the independent variable with the largest correlation to the dependent variable
(Hoyt, Imel, & Chan, 2008). It then adds subsequent independent variables to the
equation in an order that allows the most variance to be explained. The algorithm stops
when none of the remaining unentered variables can make a significant contribution to
the equation.
According to Hoyt, Imel, and Chan (2008), stepwise multiple regression can be
problematic because it produces atheoretical findings. They prefer that other types of
regression, such as hierarchical regression analysis, be used for hypothesis testing
because it allows researchers to choose the order that variables are entered into the
regression equation based on theory. Nevertheless, stepwise regression was chosen for
the purpose of this dissertation because of its exploratory nature, following
recommendations by made Garson (2010), who suggested that stepwise regression is
adequate in the exploratory phase of research. There is little empirical research or theory
concerning the relationship between social justice advocacy in counseling and the
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independent variables tested in hypothesis to guide assumptions regarding the ordering of
the variables into a regression equation.
In this study, six separate stepwise multiple regressions were conducted to
describe the relationship between the dependent variables, each of the Advocacy
Characteristics Scales, and several independent variables, which included highest degree
obtained, gender, age, race, sexual orientation, income, party affiliation, and political
involvement. In Chapter IV, effect sizes of importance are reported for each regression
analysis, including squared semipartial correlations and R2, along with tests of
multicollinearity. Squared semipartial correlations represent the portion of variance that
is accounted for by a single independent variable in a regression equation, and R2 is the
portion of variance accounted for by all of the independent variables in a regression
equation squared (Hoyt, Imel, & Chan, 2008). Finally, multicollinearity refers to the
intercorrelation of independent variables (Garson, 2010). It is tested using the varianceinflation factor (VIF). Garson recommends a cutoff score of 4 for determining if
multicollinearity is a problem within a given dataset.
Inductive Analysis
Responses generated from the open-ended item 19 on the demographic
questionnaire, Please feel free to write any comments you have about this survey, the
relationship between political ideology and socialjustice advocacy in counseling, or
social justice advocacy in counseling in general, were analyzed using the inductive
analysis procedure described by Hatch (2002). Using this procedure, data were read and
salient domains were identified. Once salient domains were identified, the data was
reread in order to find specific examples within the data. Finally, themes were identified
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across domains, and excerpts were selected for the findings. The entire list of responses
to this open-ended question is reported in Appendix H.

CHAPTER IV
RESULTS
Chapter IV is a report of this study's statistical findings. Its beginning section
briefly describes recoded data, data management, and the extent and pattern of missing
data. Next, the results of an exploratory analysis of the Conservatism Scale factor
structures are reported, followed by the findings for each of the hypotheses described in
Chapter III. The results of the inductive analysis used to analyze participants' responses
to the open-ended question are reported in the final section.
Recoded Data and Data Management
Reverse Scored Items on the Conservatism Scale
In total, the Conservatism Scale consists of 36 items. Response choices for each
item range from 1 Very Negative to 7 Very Positive. Items 4, 5, 8, 10, 12, 14, 17, 18, 21,
24, 25, 26, 27, 29, 30, 32, 35, and 36 are reversed scored items and were recoded using
SPSS. Values for these items, therefore, ranged from 1 Very Positive to 7 Very Negative.
Collapsed Variables
Race/ethnicity. Four participants specified their race/ethnicity by identifying as
European-American, Mediterranean, White (not from Caucasus region), and White
Cuban American. The participants who identified as European-American, Mediterranean,
and White (not from Caucasus region) were entered into the Caucasian category for
purpose of data analyses. The participant who identified as a White Cuban American was
entered into the Hispanic/Latino category.
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Sexual orientation. Two participants specified their sexual orientation by
identifying as Heterosexual. One male participant specified his sexual orientation by
identifying as Queer. For the purpose of data analysis, the two participants who identified
as Heterosexual were entered into the Straight category, and the man who identified as
Queer was entered into the Gay category.
Party affiliation. One participant specified his party affiliation by indicating that
he was a member of the Democratic party, adding that "calling this party 'Democrat' is
usually what Republicans call it to insult those in the party." This person was entered into
the Democrat category for the purpose of data analysis. Another participant specified his
party affiliation by indicating that he was "not registered to one party," but was "basically
Republican." This person was entered into the Republican category. Four participants
indicated that they were not affiliated with any political party, and one participant
indicated that he votes on issues. These participants were entered into the Independent
category for data analysis. Participants who specified their party affiliations by indicating
that they were American Non-Committal, Green, Libertarian, a green card holder, or did
not wish to disclose remained in the Other category.
Extent and Pattern of Missing Data
Descriptive statistics for items on the Advocacy Characteristics Scales and the
Conservatism Scale prior to the handling of missing data are presented in Table 12 and
Table 13. In general, the numbers of missing data on items from both scales were
generally low, but also slightly higher for the Conservatism Scale, which may have been
due to fatigue or the nature of the questions. Specifically, 70.6% (n=151) of participants
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Table 12
Advocacy Characteristics Scales Item Means, Standard Deviations, Medians, Modes, and
Missing Cases
Item
Attitudes
Nonjudgmental
Relieve client suffering
Avoid pathologizing client
Change status quo
Advocacy role expected
Empower clients
Awareness of cultural values
Assume global perspective
Accept clients' culture
Tolerate ambiguity
Resist thinking in rights and wrongs
Respect the dignity and rights of others
Help others speak on their own behalf
Oppose oppression and injustice
Accept and adopt the perspectives of clients
Behaviors
Avoid neutrality
Give voice
Intervene on individual and group levels
Collaborate with others
Share power
Raise community awareness
Focus on strengths
Political involvement
Use multimedia to address injustices
Analyze social influences
Recognize and address status quo
Identify factors impeding client development
Demonstrate cultural awareness
Challenge barriers
Collaborate with communities and organizations
Skills
Negotiate multiple systems
Relationship building
Intervene on multiple levels
Empower clients and communities
Disseminate information to the public
Gather differing views

M

SD

Median

Mode

Missing

4.60
4.57
4.37
3.64
4.00
4.56
4.91
4.33
4.30
4.51
4.09
4.82
4.51
4.22
2.56

.70
.64
.81
1.03
1.09
.65
.29
.86
.87
.70
1.03
.42
.62
.92
1.06

5
5
5
4
4
5
5
5
5
5
5
5
5
5
2

5
5
5
4
4
5
5
5
5
5
5
5
5
5
2

0
0
1
0
2
1
0
2
0
0
0
0
0
1
1

2.85
3.71
3.64
3.93
4.32
3.85
4.48
3.25
3.10
3.73
3.69
4.14
4.62
3.79
3.99

1.08
.98
1.18
.99
.84
1.03
.66
1.04
1.02
1.00
.96
.76
.65
1.09
.90

3
4
4
4
5
4
5
3
3
4
4
4
5
4
4

3
4
4
4
5
4
5
3
3
4
4
4
5
4
4

0
0
1
1
1
1
0
0
1
2
0
0
1
2
1

3.86
4.70
3.93
4.37
3.79
3.50

.97
.56
1.02
.78
.92
1.03

4
5
4
5
4
4

4
5
4
5
4
4

2
1
0
1
0
2
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Table 12—Continued
Item
Operate from a "not knowing" position
Handle and resolve conflict
Problem-solving
Change systems
Effectively communicate
Build consensus
Build credibility
Consider subjective and objective needs of clients
Be ethical
Knowledge
Knowledge of how to intervene in the community
Knowledge of systems theory
Knowledge of how to assess acculturation
Knowledge of how to assess etiology
Knowledge of advocate behaviors and roles
Knowledge of social policies
Knowledge of laws applying to clients
Knowledge of dispute resolution mechanisms
Knowledge of advocacy models
Knowledge of power influences
Knowledge of multicultural issues
Knowledge of timing to intervene
Knowledge of how to identify oppression
Knowledge of how external forces impact development
Knowledge of community resource parameters
Importance of Advocacy
Advocacy is important
Advocacy is helpful
Advocacy is expected
Social action is appropriate
Oppression is relevant for counselors to address
Actual Advocacy
Advocate for all clients
Implement empowerment and social action
Raise awareness
Seek equal rights
Overthrow status quo
Level of Advocating
Advocate on the individual level
Advocate on the school/community level
Advocate on a national level

M

SD

Median

Mode

Missing

3.60
1.07
3.56
.96
4.02
.84
3.68
1.00
4.81
.55
3.68
.98
4.63
.63
4.51
.66
4.43 . .83

4
4
4
4
5
4
5
5
5

4
4
4
4
5
4
5
5
5

2
0
0
1
1
0
1
1
1

3.83
4.43
4.41
4.44
4.20
4.29
4.32
4.13
3.88
4.47
4.73
3.88
4.28
4.54
4.23

.97
.75
.70
.77
.84
.66
.71
.79
.89
.79
.57
.95
.81
.62
.77

4
5
5
5
4
4
4
4
4
5
5
4
5
5
4

4
5
5
5
4
4
4
4
4
5
5
4
5
5
4

2
0
1
2
1
0
0
1
1
3
1
1
0
1
1

4.21
4.18
3.74
3.73
3.93

.83
.81
1.17
1.04
.98

4
4
4
4
4

4
4
4
4
4

0
1
3
0
1

3.78
3.57
3.37
3.87
2.47

.98
1.15
1.13
1.02
1.04

4
4
4
4
2

4
4
4
4
2

0
4
1
1
1

4
4
3

4
4
3

2
2
4

.92
4.01
3.66
1.08
3.16
1.12
Note. Response choices range from 1 Strongly Disagree to 5 Strongly Agree.
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Table 13
Conservatism Scale Item Means, Standard Deviations, Medians, Medians, Modes, and
Missing Cases
Item

M

SD

Median

4.32
Tougher measures against criminals
1.64
4
Eliminate affirmative action
2.91
1.85
3
4.30
1.39
4
Belief in authority
Increased taxation of the richa
2.28
1.02
2
Improved relations with North Korea"
2.73
1.09
3
Increased support of the military
4.55
5
1.80
3.22
American intervention in Latin America
1.42
4
Socialism3
2.54
1.16
3
White superiority
1.30
.76
1
Increased aid to the poor3
2.13
1.02
2
Castration of rapists
2.57
1.87
2
3
1.40
1
Racial equality
.80
Religion
5.02
1.68
5
Greater equality in salaries3
1.79
.99
2
Rush Limbaugh
2.21
1
1.73
3.04
Privately owned prisons
3
1.73
Government supported, national health care3
1.79
1.02
1
3
Interracial marriage
1.77
1.05
1
The death penalty
3.29
2.03
3
Lower minimum wage
1.86
1.38
1
3
Increased equality
1.50
.88
1
Increased religious instruction in schools
3.19
1.99
3
Capitalism
4.12
4
1.70
Racially integrated neighborhoods'*
1.97
1.09
2
Decreased weapons development3
2.29
1.13
2
3
A Black president of the USA
1.68
1
1.05
Nationalization of private companies3
2.58
1.19
3
Longer prison sentences
3.48
4
1.57
Social equality3
1.68
1
.95
3
Employee ownership of corporations
2.31
1.07
2
Law and order
5.67
1.38
6
Increased democracy on the job 3
2.26
1.02
2
Lower taxes on corporations
2.84
1.64
2
Religious faith
5.17
5
1.67
a
A woman president of the USA
1.64
1.02
1
3
Better medical care for the poor
1.62
1
.97
Note. Response choices for each item range from 1 Very Negative to 7 Very Positive.
"Item is reversed scored.

Mode

Missing

4
1
4
2
4
4
4
3

1
4
2
1
1
5
5
3
4
3
2
3
3
3
2
2
2
3
2
2
3
3
4
3
5
1
3
3
4
3
4
3
2
2
1
3

4

4

4

4
4
1
2
7
2
2
7
1
1
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did not complete all of the items on the Advocacy Characteristics and Conservatism
Scales, leaving 75.2% (n=82) of the items with incomplete data. This meant that deletion
techniques for handling missing data would be inappropriate, as they would lose much of
the dataset. Furthermore, the results of Little's MCAR test (x2(6269) = 6508.36, p = .03)
indicated that the data were not MCAR, which meant that non-stochastic imputation
methods, such as case mean substitution, would not be the best choice. Missing values
were, therefore, imputed using expectation maximization (EM), as recommended by
Schlomer, Bauman, & Card (2010), and no cases were deleted due to missing data.
Exploratory Factor Analysis
Originally, the Conservatism Scale was developed as a unidimensional
assessment of conservatism that included items to measure areas such as punitiveness,
religion, racism, political-economic conservatism, sexual repression, social conservatism,
and ethnocentrism. An exploratory factor analysis (EFA) was conducted on the
Conservatism Scale in order to explore its underlying structure, and add dimensionality to
the interpretation of results regarding political ideology in this study. More specifically,
EFA was conducted on these items to determine how they grouped together, and to allow
for comparisons across various dimensions of conservatism while testing hypothesis 2.
Preliminary analysis showed that the Kaiser-Meyer-Olkin Measure of Sampling
Adequacy was .85 for the Conservatism Scale items, which exceeded the recommended
value of .60, indicating that this study's data set was suitable for factor analysis (Pallant,
2007). Bartlett's Test of Sphericity was statistically significant (x2(630) = 3140.85, p <
.01), further indicating the suitability of this data set for factor analysis.
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Principal axis factoring with a direct oblimin rotation resulted in an initial eightfactor solution, explaining 59.24% of the total variance in these items. As suggested by
Pallant (2007), only factors with Eigenvalues above 1 were retained. Thirteen of the
items loaded on more than one factor using Pallant's recommended .30 cut-off and two
items did not load on any factor, so a more suitable seven-factor solution was forced.
This solution explained 56.39% of the total variance. Table 14 presents a comparison of
the original eight-factor solution with the seven-factor solution. As shown, the total
variance explained by the two solutions did not differ, further indicating the suitability of
the seven-factor solution.
Table 15 presents the pattern matrix obtained from the results of the seven-factor
solution EFA. The pattern matrix shows the factor loadings of each item of the
Conservatism Scale. As shown, A Black president of the USA, Eliminate affirmative
action, and Greater equality of salaries still loaded on more than one factor, and Belief in
authority and Lower minimum wage remained unloaded. Six, five, and four-factor
solutions were tested without better results, so the seven-factor solution was retained.
Analysis of the factors and their item loadings resulted in the following labels for each
factor: (1) Social Equality; (2) Anti-Religion; (3) Socialism; (4) Punitiveness; (5)
Economic Conservatism; (6) Militarism; and (7) Neoconservatism. Notice that Table 15
also specifies what items were retained on each factor. The paragraphs following Table
15 present each of the study's research hypotheses, methods of data analyses, and results.
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Table 14
Comparison of Initial Eight-Factor Solution and Final Seven-Factor Solution
Initial Eight-Factor Solution
Final Seven-Factor Solution
Cumulative
Cumulative
%of
%of
%of
%of
Factor
Variance
Variance
Eigenvalue
Variance
Eigenvalue
Variance
22.41
8.07
1
8.07
22.41
22.41
22.41
34.54
4.37
2
4.37
12.14
12.14
34.54
2.06
3
2.06
5.71
40.25
5.71
40.25
45.12
1.75
4
1.75
4.86
4.86
45.12
5
1.63
4.52
49.63
1.63
4.52
49.63
1.27
6
1.27
3.54
53.17
3.54
53.17
1.16
7
1.16
3.22
56.39
3.22
56.39
59.24
1.03
59.24
8
1.03
2.85
2.85
1.00
62.02
1.00
9
2.77
2.77
62.02
.97
64.70
.97
10
2.69
2.69
64.70
11
.92
67.27
.92
2.57
2.57
67.27
12
.91
2.52
69.79
2.52
69.79
.91
13
.81
2.26
72.05
.81
2.26
72.05
14
.73
74.07
.73
74.07
2.03
2.03
.70
.70
15
1.95
76.03
76.03
1.95
.68
77.92
.68
77.92
16
1.89
1.89
.66
79.74
.66
79.74
17
1.82
1.82
.61
1.71
81.45
81.45
18
.61
1.71
19
.58
1.61
83.06
.58
83.06
1.61
.53
84.54
.53
84.54
20
1.48
1.48
21
.53
86.00
.53
1.46
1.46
86.00
22
.49
1.37
87.37
.49
87.37
1.37
.47
23
.47
1.30
88.67
1.30
88.67
24
.46
.46
1.28
89.95
1.28
89.95
.44
91.19
.44
25
1.23
1.23
91.19
.42
26
1.16
92.34
.42
92.34
1.16
27
.40
1.12
93.47
.40
1.12
93.47
28
.36
1.01
94.48
.36
1.01
94.48
.34
.34
29
.96
95.43
.96
95.43
30
.31
.87
96.30
.87
96.30
.31
.29
31
.29
.80
97.10
.80
97.10
.25
97.79
.25
32
.69
.69
97.79
.24
.24
99.44
99.44
33
.65
.65
.61
.220
99.05
34
.220
99.05
.61
.20
.55
.20
99.60
35
99.60
.55
.14
.14
.40
.40
100.00
36
100.00
Note. Factor 9 was not retained in the original eight-factor solution because it did not have an Eigenvalue of
1 until rounded to two decimal places.

115
Table 15
Pattern Matrix for PAF with Oblimin Rotation of Seven-Factor Solution of Conservatism
Scale Items
Factor3
1
2
4
Item
3
5
6
7
Racial equality
.07
.71
.25
.13
.06
.00
-.08
Social equality
.05
.04
.67
-.01
-.04
.18
-.16
A Black president of the USA
-.04
.65
-.31
.07
-.03
-.34
.08
-.01
.07
-.34
Increased equality
.64
-.31
-.03
.08
A woman president of the USA
-.06
-.02
-.24
.63
-.22
-.10
-.01
Racially integrated neighborhoods
-.02
.04
.63
.00
-.05
-.30
-.01
White superiority
-.03
.08
.58
.02
-.10
.15
-.02
.52
-.09
Interracial marriage
-.08
.00
.00
-.23
-.03
Better medical care for the poor
-.02
.18
.46
-.19
.23
-.08
-.01
Increased aid to the poor
.04
.12
-.10
.36
.19
.18
.03
Religion
-.04
-.95
-.06
.01
.04
.03
.05
Religious faith
.00
-.90
-.01
-.07
.02
-.03
.05
Increased religious instruction in schools
.12
-.49
.24
-.01
-.04
-.12
-.12
Socialism
.10
.17
-.01
-.10
-.06
.56
-.01
Rush Limbaugh
.04
.26
-.25
-.36
.18
.16
-.16
Government supported, national health care
.14
-.01
-.15
.36
.10
-.25
-.09
Longer prison sentences
.04
.07
.72
-.10
.01
-.05
-.11
Tougher measures against criminals
.09
-.03
-.04
.67
-.04
.05
-.09
The death penalty
-.11
.14
-.08
.66
-.01
-.10
.07
Castration of rapist
.00
.56
.09
.00
-.07
.05
-.07
Law and order
-.22
.07
.46
.00
.15
-.02
-.08
.39
Privately owned prisons
-.05
-.03
.07
.23
-.06
.06
Belief in authority
-.01
-.22
.27
.12
-.02
.13
-.20
Capitalism
-.20
-.05
.06
.71
-.14
-.01
.00
Lower taxes on corporations
.17
-.18
.02
.41
.14
-.11
-.13
Eliminate affirmative action
.35
.06
.29
.02
.01
.01
.38
Greater equality of salaries
.04
.33
-.25
.35
.00
-.24
.17
Nationalization of private companies
.04
.03
.26
-.09
-.33
.00
-.11
Lower minimum wage
.22
.05
-.11
.09
.30
.13
-.16
Improved relations with North Korea
.04
.07
.08
-.03
-.10
-.65
-.09
Decreased weapons development
.00
-.03
.09
.16
.15
-.46
-.06
Increased democracy on the job
-.10
.23
.08
-.13
.14
-.39
-.25
Increased support of the military
-.15
.30
-.03
-.29
.07
.10
-.51
American intervention in Latin America
-.01
.19
-.08
-.12
.10
-.10
-.48
Increased taxation of the rich
-.14
.28
-.13
-.04
-.25
-.41
.00
-.12
Employee ownership of corporations
.04
-.05
.10
-.12
-.40
.18
Note. Bolded items represent items retained on each factor.
"Factor 1 = Social Equality; Factor 2 = Anti-Religion; Factor 3= Socialism; Factor 4 = Punitiveness; Factor
5 = Economic Conservatism; Factor 6 = Militarism; Factor 7 = Neoconservatism.
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Hypothesis 1
Hypothesis 1: Counselors and counselor educators will have positive perceptions of
social justice advocacy as measured by the Advocacy Characteristics Scales (i.e.,
Attitudes, Behaviors, Skills, Knowledge, Importance, and Actual Advocacy), and will
have a high level of agreement with ACA using its resources to advocate for social
issues. There is a statistically significant difference between counselors' and counselor
educators' scores on the Advocacy Characteristics Scales.
Descriptive statistics show that participants of this study generally had positive
perceptions of social justice advocacy as measured by the Advocacy Characteristic
Scales. Response choices on the Advocacy Characteristics Scales ranged from 1 Strongly
Disagree to 5 Strongly Agree. As shown in Table 10, respondents' ratings of each item
were generally favorable. Only three items had means indicating disagreement with the
attitude, behavior, or actual advocacy activity being described. On the Attitudes Scale
Accept and adopt the perspectives of clients had a mean of 2.56 (SD=1.06). Avoid
neutrality on the Behaviors Scale had a mean of 2.85 (SD=1.08), and Overthrow status
quo on the Actual Advocacy Scale had a mean of 2.47 (SD=1.04). Averages from the
summed scores of each of the Advocacy Characteristic Scales were high. Total possible
scores for the Attitudes, Behaviors, Skills, and Knowledge scales were 75, and 25 on the
Importance and Actual Advocacy scales. The average summed score and average rating
for each scale are presented in Table 16.
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Table 16
Mean Summed Scores, Ratings, and Standard Deviations for the Advocacy Characteristic
Scales
Summed Scores

Attitudes

3

Behaviors

3

Skills"
Knowledge
Importance

3

b

Actual Advocacy

b

Ratings

M

SD

M

SD

64.12

5.78

4.27

.76

57.27

9.30

3.82

.92

61.34

7.42

4.09

.81

64.37

6.91

4.29

.71

19.89

3.85

3.98

.93

17.16

4.04

3.43

1.03

Total possible summed score is 75. Highest rating is 5.
Total possible summed score is 25. Highest rating is 5.

b

Descriptive statistics also show that the majority of participants either strongly
agreed or agreed with ACA using its resources to advocate for social issues (Figure 1). In
response to the question, To what extent do you agree with ACA using its resources to
advocate for social issues, 33.64% (n=72) of participants indicated that they Strongly
Agree; 43.93% (n=94) said that they Agree; 12.62% (n=27) were Neutral; 3.74%
Disagreed (n=8); and 6.07% Strongly Disagreed (n=13). Results from an independent
samples t-test indicated that there were no significant difference between Counselors
(M=3.97, SD=1.04) and Counselors Educators (M=3.94, SD=1.13) in terms of their level
of agreement with ACA using its resources to advocate for social issues (t(211)=-.22,
p=83).
A one-way between groups multivariate analysis of variance (MANOVA) was
conducted to test differences in perceptions of social justice advocacy, as measured by
the Advocacy Characteristic Scales. The dependent variables were Attitudes, Behaviors,
Skills, Knowledge, Importance, and Actual Advocacy. The independent variable was the
participants' status as a Counselor or Counselor Educator. Box's test of equality of
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covariance matrices confirmed that the observed covariance matrices of the dependent
variables were equal across groups (Box's M=26.27, p=.23). Levene's test of equality of
error variances indicated that the error variance of the Attitudes (p=.51), Behaviors
(p=.10), Skills (p=.42), Knowledge (p=.56), Importance (p=.21), and Actual Advocacy
(p=.50) scales were also equal across groups. Results of the MANOVA indicated no
significant main effect (F(6, 206)= 1.43, p=.20, Wilks' Lambda=.96, partial eta
squared=.04). Follow-up univariate ANOVAs were not interpreted, as Lambda was not
statistically significant. Thus, there were no significant differences between Counselors
and Counselor Educators on Attitudes, Behaviors, Skills, Knowledge, Importance, and
Actual Advocacy scores.

50,00%H

JH Counselor Educators
Counselors

40.00%-

3O,0O%H

1

2G.O0%H

10,00%

0.00%

Strongly Disagree
Disagree

Neutral

Agree

Strongly
Agree

Figure 1. Ratings of Agreement with ACA Using its Resources to Advocate for Social
Issues by Group
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Hypothesis 2
Hypothesis 2: There are statistically significant differences between the level of
conservatism reported by counselors and counselor educators.
MANOVA was conducted to test differences in political ideology, as measured by
self-identified political ideology and the factor scores created by the Conservatism Scale.
The dependent variables were Self-Identified, Social Equality, Anti-Religion, Socialism,
Punitiveness, Economic Conservatism, Militarism, and Neoconservatism. The
independent variable was the participants' status as a Counselor or Counselor Educator.
Box's test of equality of covariance matrices confirmed that the observed covariance
matrices of the dependent variables were equal across groups (Box's M=46.84, p=.15).
Levene's test of equality of error variances indicated that the error variance of SelfIdentified (p=.45), Anti-Religion (p=.80), Socialism (p=.92), Punitiveness (p=.06),
Economic Conservatism (p=.15), Militarism (p=.82), and Neoconservatism (p=.65) was
also equal across groups; however, Levene's test indicated that the error variance for the
Social Equality factor was not equal across groups (p=.05), as values .05 or less indicate
violation of the assumption of equality of variance. Results of the MANOVA indicated
no significant main effect (F(8, 201)=.88, p=.54, Wilks' Lambda=.97, partial eta
squared=.03). Follow-up univariate ANOVAs were not interpreted, as Lambda was not
statistically significant; there were no significant differences between Counselors and
Counselor Educators on Self-Identified, Social Equality, Anti-Religion, Socialism,
Punitiveness, Economic Conservatism, Militarism, and Neoconservatism.
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Hypothesis 3
Hypothesis 3: There is a statistically significant relationship between political ideology
and scores obtained on the Advocacy Characteristics Scales (i.e., Attitudes, Behaviors,
Skills, Knowledge, Importance, and Actual Advocacy). Individuals with more
conservative attitudes will report less positive perceptions toward social justice advocacy.
MANOVA was conducted to test differences among political ideology and
perceptions of social justice advocacy, as measured by the Advocacy Characteristic
Scales. The dependent variables were Attitudes, Behaviors, Skills, Knowledge,
Importance, and Actual Advocacy. The independent variable was participants' selfidentified political ideology (Extremely Liberal, Liberal, Slightly Liberal, Moderate,
Slightly Conservative, Conservative, and Extremely Conservative). Box's test of equality
of covariance matrices confirmed that the observed covariance matrices of the dependent
variables were equal across groups (Box's M=203.44, p=.01). Levene's test of equality of
error variances indicated that the error variance of the Behaviors (p=.70), Skills (p=.28),
Knowledge (p=.44), Importance (p=.05), and Actual Advocacy (p=.77) scales were also
equal across groups; however, Levene's test indicated that the error variance for the
Attitudes scale was not equal across groups (p=.02), indicating that a more conservative
alpha level of .025 was necessary for determining the significance of the follow up
univariate F-tests. Results of the MANOVA showed a statistically significant main effect
(F(42, 932.15)=2.27, p<.01, Wilks' Lambda=.63, partial eta squared=.07). The results of
follow-up univariate ANOVAs are presented in Table 17. As shown, there were
statistically significant differences among participants from the various categories of selfidentified political ideology on each of the Advocacy Characteristics Scales.
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Table 17
Univariate Tests of Between-Subject Effects on Advocacy Characteristics Scales
Partial eta
squared

Dependent Variable

df

Mean Square

F

P

Attitudes

7

155.73

5.39

.16

Behaviors

7

478.29

6.67

<oi**
<oi**

Skills

7

277.71

5.97

<.01**

.17

Knowledge

7

169.11

3.94

<.01**

.12

Importance

7

81.14

6.55

<oi**

.18

Actual
Note. **p<.01.

7

53.98

3.67

<.01**

.11

.19

Table 18 presents the mean values, standard deviations, and confidence intervals
for the seven groups of political ideology on each of the Advocacy Characteristics Scales.
Tukey's HSD was used to determine the nature of the differences among the groups.
Comparisons indicated that the Extremely Liberal group had significantly higher scores
on Attitudes (M=69.50, 95% CI [67.84, 71.16]) than Liberal (M=64.84, 95% CI [63.63,
66.05], p=.03); Slightly Liberal (M=64.17, 95% CI [62.31, 66.03], p=.02); Moderate
(M=64.18, 95% CI [62.31, 66.05], p=.01); Slightly Conservative (M=62.13, 95% CI
[59.57, 63.56], p<.01); Conservative (M=61.07, 95% CI [58.57, 63.56], p<.01); and
Extremely Conservative groups (M=59.50, 95% CI [43.99, 75.01], p=.02). The
Extremely Liberal group also had significantly higher scores when compared with the
rest of the groups on Behaviors (M=67.50, 95% CI [63.71, 71.29]); Skills (M=69.33,
95% CI [64.05, 72.62]); Knowledge (M=70.06, 95% CI [66.93, 73.20]); Importance
(M=23.06, 95% CI [21.64, 24.47]); and Actual Advocacy (M=20.56, 95% CI [18.47,
22.64]). The total results of Tukey post-hoc comparisons for each of the groups on each
of the Advocacy Characteristics Scales are presented in Tables 19 through 24.

Hypothesis 4
Hypothesis 4: There is a relationship among demographic variables such as highest
degree obtained, gender, age, race, sexual orientation, income, party affiliation, and
political involvement and scores obtained on the Advocacy Characteristics Scales (i.e.,
Attitudes, Behaviors, Skills, Knowledge, Importance, and Actual Advocacy).
Six different stepwise multiple regressions were used to test the influence of
highest degree obtained, gender, age, race, sexual orientation, income, party affiliation,
and political involvement on participants' scores from the Attitudes, Behaviors, Skills,
Knowledge, Importance, and Actual Advocacy scales. Continuous variables, including
age, income, and political involvement were entered into the first block. The remaining
categorical variables, highest degree obtained, gender, race, sexual orientation, and party
affiliation, were dummy coded and entered into the regression model as separate blocks,
as indicated by Garson (2010). Preliminary analyses were conducted to ensure no
violation of normality, linearity, muticollinearity, and homoscedasticity. Results for each
advocacy characteristic are presented in the following paragraphs.

Table 18
Descriptive Statistics for the Advocacy Characteristics Scales by Self-Identified Political
Ideology
Descriptive Statistics
M

SD

Lower
Bound CI

Upper
Bound CI

Extremely Liberal

69.50

3.35

67.84

71.16

Liberal

64.84

5.00

63.63

66.05

Slightly Liberal

64.17

4.89

62.31

66.05

Moderate

64.18

5.85

62.31

66.05

Slightly Conservative

62.13

4.69

59.54

64.73

Conservative

61.07

6.67

58.57

63.56

Extremely Conservative

59.50

9.75

43.99

75.01

Extremely Liberal

67.50

7.62

63.71

71.29

Liberal

57.59

7.75

55.71

59.47

Slightly Liberal

56.65

8.31

53.49

59.81

Moderate

58.35

8.39

55.67

61.04

Slightly Conservative

52.96

11.44

46.62

59.29

Conservative

52.80

8.67

49.56

56.04

Extremely Conservative

47.38

13.61

25.72

68.03

Extremely Liberal

69.33

6.61

66.05

72.62

Liberal

61.27

6.37

59.73

62.82

Slightly Liberal

59.41

6.95

56.77

62.06

Moderate

62.56

6.87

60.36

64.41

Slightly Conservative

57.48

7.11

53.54

61.41

Conservative

60.15

7.19

57.47

62.83

Extremely Conservative

53.75

13.30

32.58

74.91

Extremely Liberal

70.06

6.31

66.93

73.20

Liberal

64.45

6.60

62.85

66.05

Slightly Liberal

63.41

5.71

61.23

65.58

Moderate

65.00

6.89

62.79

67.20

Slightly Conservative

59.74

7.72

55.46

64.01

Conservative

63.76

6.01

61.51

66.00

Extremely Conservative

57.50

10.54

40.74

74.26

Attitudes (possible total = 75)

Behaviors (possible total = 75)

Skills (possible total = 75)

Knowledge (possible total = 75)
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Table 18—continued
Descriptive Statistics
M

SD

Lower
Bound CI

Upper
Bound CI

Extremely Liberal

23.06

2.84

21.64

24.47

Liberal

20.25

3.37

19.44

21.07

Slightly Liberal

19.77

2.99

18.63

20.91

Moderate

20.53

3.67

19.35

21.70

Slightly Conservative

18.07

3.97

15.87

20.27

Conservative

18.03

3.79

16.61

19.45

Extremely Conservative

12.75

7.41

.96

24.54

Extremely Liberal

20.56

4.19

18.47

22.64

Liberal

16.71

4.01

15.74

17.68

Slightly Liberal

17.11

3.37

15.83

18.40

Moderate

18.03

3.81

16.81

19.25

Slightly Conservative

15.97

3.12

14.24

17.69

Conservative

15.53

3.83

14.10

16.96

Extremely Conservative

14.75

5.50

6.00

23.50

Importance (possible total = 25)

Actual Advocacv (possible total = 25)

.01**
1.00
1.00
.91
1.00
.99

Extremely Liberal
Liberal
Slightly Liberal
Slightly Conservative
Conservative
Extremely Conservative

Moderate

Note. *p<.05. **p<.01.

.02*
1.00
1.00
.93
.35
.73

Extremely Liberal
Liberal
Moderate
Slightly Conservative
Conservative
Extremely Conservative

Slightly Liberal

.03*
1.00
1.00
.64
.03*
.53

.03*
.02*
.01**
<01**
<01**
.02*

P

Extremely Liberal
Slightly Liberal
Moderate
Slightly Conservative
Conservative
Extremely Conservative

Liberal
Slightly Liberal
Moderate
Slightly Conservative
Conservative
Extremely Conservative

Comparison Group

Liberal

Group
Attitudes
Extremely Liberal

Extremely Conservative

Conservative

Group
Attitudes
Slightly Conservative

Comparison Group

Extremely Liberal
Liberal
Slightly Liberal
Moderate
Slightly Conservative
Conservative

Extremely Liberal
Liberal
Slightly Liberal
Moderate
Slightly Conservative
Extremely Conservative

Extremely Liberal
Liberal
Slightly Liberal
Moderate
Conservative
Extremely Conservative

Post-Hoc Comparisons for MANOVA on the Attitudes Scale by Self-Identified Political Ideology

Table 19

.02*
.53
.73
.71
.99
1.00

<.01**
.03*
.35
.25
1.00
1.00

<.01**
.64
.93
.91
1.00
.99

P

Extremely Liberal
Liberal
Moderate
Slightly Conservative
Conservative
Extremely Conservative
Extremely Liberal
Liberal
Slightly Liberal
Slightly Conservative
Conservative
Extremely Conservative

Slightly Liberal

Moderate

Note. *p<.05. **p<.01.

Extremely Liberal
Slightly Liberal
Moderate
Slightly Conservative
Conservative
Extremely Conservative

Liberal
Slightly Liberal
Moderate
Slightly Conservative
Conservative
Extremely Conservative

Comparison Group

Liberal

Group
Behaviors
Extremely Liberal

<.01**
1.00
.99
.42
.12
.21

1.00
.99
.87
.66
.45

<oi**

<.01**
1.00
1.00
.54
.17
.28

<.01**
<.01**
<.01**
<.01**

<oi**

<.01**

P

Extremely Conservative

Conservative

Group
Behaviors
Slightly Conservative

Comparison Group

Extremely Liberal
Liberal
Slightly Liberal
Moderate
Slightly Conservative
Conservative

Extremely Liberal
Liberal
Slightly Liberal
Moderate
Slightly Conservative
Extremely Conservative

Extremely Liberal
Liberal
Slightly Liberal
Moderate
Conservative
Extremely Conservative

Post-Hoc Comparisons for MANOVA on the Behaviors Scale by Self-Identified Political Ideology

Table 20

<.01
.28
.45
.21
.94
.93

<.01**
.17
.66
.12
1.00
.93

.54
.87
.42
1.00
.94

<oi**

P

Extremely Liberal
Liberal
Moderate
Slightly Conservative
Conservative
Extremely Conservative
Extremely Liberal
Liberal
Slightly Liberal
Slightly Conservative
Conservative
Extremely Conservative

Slightly Liberal

Moderate

Note. *p<.05. **p<.01.

Extremely Liberal
Slightly Liberal
Moderate
Slightly Conservative
Conservative
Extremely Conservative

Liberal
Slightly Liberal
Moderate
Slightly Conservative
Conservative
Extremely Conservative

Comparison Group

Liberal

Group
Skills
Extremely Liberal

.01**
.98
.56
.22
.83
.22

<.01
.92
.56
.99
1.00
.78

<.01**
.92
.98
.52
1.00
.39

<01**
<.01**
.01**
<01**
<.01**
<.01**

P

Extremely Conservative

Conservative

Group
Skills
Slightly Conservative

Post-Hoc Comparisons for MANOVA on the Skills Scale by Self-Identified Political Ideology

Table 21

Extremely Liberal
Liberal
Slightly Liberal
Moderate
Slightly Conservative
Conservative

Extremely Liberal
Liberal
Slightly Liberal
Moderate
Slightly Conservative
Extremely Conservative

Extremely Liberal
Liberal
Slightly Liberal
Moderate
Conservative
Extremely Conservative

Comparison Group

<.01**
.39
.78
.22
.98
.65

<.01**
1.00
1.00
.83
.92
.65

<.01**
1.00
1.00
.83
.92
.65

P

Extremely Liberal
Liberal
Moderate
Slightly Conservative
Conservative
Extremely Conservative
Extremely Liberal
Liberal
Slightly Liberal
Slightly Conservative
Conservative
Extremely Conservative

Slightly Liberal

Moderate

Note. *p<.05. **p<.01.

Extremely Liberal
Slightly Liberal
Moderate
Slightly Conservative
Conservative
Extremely Conservative

Liberal
Slightly Liberal
Moderate
Slightly Conservative
Conservative
Extremely Conservative

Comparison Group

Liberal

Group
Knowledge
Extremely Liberal

.12
1.00
.98
.14
.99
.37

.02*
1.00
.98
.65
1.00
.69

.03*
1.00
1.00
.19
1.00
.44

.03*
.02*
.12
<.01**
.03*
.01**

P

Extremely Conservative

Conservative

Group
Knowledge
Slightly Conservative

Comparison Group

Extremely Liberal
Liberal
Slightly Liberal
Moderate
Slightly Conservative
Conservative

Extremely Liberal
Liberal
Slightly Liberal
Moderate
Slightly Conservative
Extremely Conservative

Extremely Liberal
Liberal
Slightly Liberal
Moderate
Conservative
Extremely Conservative

Post-Hoc Comparisons for MANOVA on the Knowledge Scale by Self-Identified Political Ideology

Table 22

.01**
.44
.69
.37
1.00
.63

.03*
1.00
1.00
.99
.53
.63

<.01**
.19
.65
.14
.53
1.00

P

Extremely Liberal
Liberal
Moderate
Slightly Conservative
Conservative
Extremely Conservative
Extremely Liberal
Liberal
Slightly Liberal
Slightly Conservative
Conservative
Extremely Conservative

Slightly Liberal

Moderate

Note. *p<.05. **p<.01.

Extremely Liberal
Slightly Liberal
Moderate
Slightly Conservative
Conservative
Extremely Conservative

Liberal
Slightly Liberal
Moderate
Slightly Conservative
Conservative
Extremely Conservative

Comparison Group

Liberal

Group
Importance
Extremely Liberal

.19
1.00
.99
.30
.07
<.01**

.04*
1.00
.99
.79
.55
.01**

<oi**

.06
1.00
1.00
.37
.08

.06
.04*
.19
<.01**
<01**
<.01**

P

Extremely Conservative

Conservative

Group
Importance
Slightly Conservative

Comparison Group

Extremely Liberal
Liberal
Slightly Liberal
Moderate
Slightly Conservative
Conservative

Extremely Liberal
Liberal
Slightly Liberal
Moderate
Slightly Conservative
Extremely Conservative

Extremely Liberal
Liberal
Slightly Liberal
Moderate
Conservative
Extremely Conservative

Post-Hoc Comparisons for MANOVA on the Importance Scale by Self-Identified Political Ideology
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<01**
<.01**
.01*
<.01**
.13
.10

.08
.55
.07
1.00
.10

<oi**

<.01**
.37
.79
.30
1.00
.13

P

Extremely Liberal
Liberal
Moderate
Slightly Conservative
Conservative
Extremely Conservative
Extremely Liberal
Liberal
Slightly Liberal
Slightly Conservative
Conservative
Extremely Conservative

Slightly Liberal

Moderate

Note. *p<.05. **p<.01.

Extremely Liberal
Slightly Liberal
Moderate
Slightly Conservative
Conservative
Extremely Conservative

Liberal
Slightly Liberal
Moderate
Slightly Conservative
Conservative
Extremely Conservative

Comparison Group

Liberal

Group
Actual Advocacy
Extremely Liberal

.29
.67
.98
.64
.13
.73

.06
1.00
.98
.98
.76
.94

<.01**
1.00
.67
1.00
.85
.97

<.01**
.06
.29
.02*
<.01**
.12

P

Extremely Conservative

Conservative

Group
Actual Advocacv
Slightly Conservative

Extremely Liberal
Liberal
Slightly Liberal
Moderate
Slightly Conservative
Conservative

Extremely Liberal
Liberal
Slightly Liberal
Moderate
Slightly Conservative
Extremely Conservative

Extremely Liberal
Liberal
Slightly Liberal
Moderate
Conservative
Extremely Conservative

Comparison Group

Post-Hoc Comparisons for MANOVA on the Actual Advocacy Scale by Self-Identified Political Ideology

Table 24

.12
.97
.94
.73
1.00
1.00

<.01**
.85
.76
.13
1.00
1.00

.02*
1.00
.98
.64
1.00
1.00

P
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Results from the first stepwise multiple regression showed that political
involvement (F(l, 189)=5.80, p=.02) was significantly related to scores on the Attitudes
scale. However, political involvement only had a small influence. R2 for the model was
.03, and adjusted R2 was .03, which indicates that political involvement only accounted
for three percent of the variance in this model. The remaining variables did not enter into
the equation. Table 25 shows the unstandardized regression coefficient (B), standard
error for B, standardized regression coefficient (P), partial correlation, and significance
value for political involvement.
Table 25
Summary of Stepwise Regression Analysis for Variables Influencing Attitudes Scores
Variable
Political involvement
Note. R2=.03.
*p<.05.

B

SE B

P

Partial
Correlation

p

.48

.20

.17

.17

.02*

Stepwise multiple regression analysis showed that both political involvement and
African American race had a significant influence on Behaviors scores. Political
involvement was entered in step 1, explaining six percent of the total variance of the
Behavior scores (F(l, 189)= 13.68, p<.01, R2=.07, adjusted R2=.06). African American
race was entered into the regression equation with political involvement at step 2,
explaining 10% of the total variance (F(2, 188)= 11.39, p<.01, R2=.l 1, adjusted R 2 =10).
Table 26 presents the unstandardized regression coefficients (B), standard error for B,
standardized regression coefficients (|3), partial correlations, and significance values for
step 1 and step 2 of the model. As shown, both political involvement and African
American race had a positive effect on scores on the Behaviors scale. This meant that
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participants with higher political involvement, and those of African American descent,
were more likely to agree with items on the Behaviors scale.
Table 26
Summary of Stepwise Regression Analysis for Variables Influencing Behavior Scores
B

SE B

P

Partial
Correlation

p

1.16

0.31

0.26

0.26

<.01**

1.26

0.31

0.28

0.29

<.01**

African American race
6A3
Note. R2=.06 for Step 1; R2=.10 for Step 2.
**p<.01.

2J0

020

021

<.Q1**

Variable
Step 1
Political involvement
Step 2
Political involvement

Stepwise multiple regression showed that political involvement (F(l, 189)=5.80,
p<.01) had a significant influence on Skills scores. As in the Attitudes and Behaviors
models, political involvement only had a small influence on Skills scores. R2 was .05, and
adjusted R2 was .04, which indicates that political involvement only accounted for four
percent of the variance in this model. Table 27 shows the unstandardized regression
coefficient (B), standard error for B, standardized regression coefficient (P), partial
correlation, and significance value for political involvement. Participants with higher
political involvement scores had higher Skills scores.
Table 27
Summary of Stepwise Regression Analysis for Variables Influencing Skills Scores
Variable
Political involvement
Note. R2=.05.
**p<.01.

13

SE B

P

Partial
Correlation

p

.80

.25

.21

.21

<.01**

Results from the stepwise analysis on the Knowledge scores showed that political
involvement and only having a master's degree had a significant influence. Political
involvement was entered in step 1, explaining five percent of the total variance of the
Knowledge scores (F(l, 189)=10.14, p<.01, R2=.05, adjusted R2= 05). Master's degree
was entered into the regression equation at step 2, increasing the total variance explained
to seven percent (F(2, 188)=8.25, p<.01, R2=.08, adjusted R2=.07). Table 28 presents the
unstandardized regression coefficients (B), standard error for B, standardized regression
coefficients (|3), partial correlations, and significance values for step 1 and step 2 of the
model. As shown, while political involvement was associated with higher scores on the
Knowledge scale, having a master's degree was associated with lower scores.
Table 28
Summary of Stepwise Regression Analysis for Variables Influencing Knowledge Scores
B

SE B

0

Partial
Correlation

p

0.75

0.23

0.23

0.23

<.01**

0.65

0.23

0.20

0.20

<.01**

Master's degree
-2.41
Note. R2=.05 for Step 1; R2=.08 for Step 2.
**p<.01.

098

-0.18

-0.18

.02*

Variable
Step 1
Political involvement
Step 2
Political involvement

Results from the fifth stepwise analysis showed that political involvement, age,
African American race, and having a specialist degree had a significant influence on
Importance scores. Political involvement was entered in step 1, explaining six percent of
the total variance of the Importance scores (F(l, 189)=12.76, p<.01, R2=.06, adjusted
R2=.06). Age was entered into the regression equation at step 2, increasing the total

variance explained to nine percent (F(2, 188)=9.81, p<.01, R2=.10, adjusted R 2 =09).
African American race was entered into the regression equation at step 3, increasing the
total variance explained to 11% (F(3, 187)=8.91, p<.01, R2=.13, adjusted R2=.l 1).
Specialist degree was entered into the regression equation at step 4, increasing the total
variance explained to 13% (F(4, 186)=8.22, p<.01, R2=.15, adjusted R2=.13). Table 29
shows the unstandardized regression coefficients (B), standard error for B, standardized
regression coefficients (|3), partial correlations, and significance values for steps 1, 2, 3,
and 4 of the model. In this instance, both political involvement and African American
race had a positive influence on Importance scores, while age and having a specialist
degree had a negative relationship on Importance scores.
Table 29
Summary of Stepwise Regression Analysis for Variables Influencing Importance Scores
B

SEB

P

Partial
Correlation

P

0.46

0.13

0.25

0.25

<.01**

0.56

0.13

0.30

0.29

<0

-0.06

0.03

-0.18

-0.18

.01*

Political involvement

0.56

0.13

0.31

0.31

<.01**

Age

-0.49

0.03

-0.14

-0.14

.05*

African American race

2.26

0.88

0.18

0.18

.01**

Political involvement

0.58

0.13

0.31

0.31

<.01**

Age

-0.49

0.03

-0.14

-0.14

.05*

African American race

2.15

0.87

0.17

0.17

.02*

Specialist degree
-0.17
-3.43
1.46
-0.16
Note. R2=.06 for Step 1; R 2 =09 for Step 2; R2= .11 for Step 3; R 2 =13 for Stepi 4 .
*p<.05. **p<.01.

.02*

Variable
Step 1
Political involvement
Step 2
Political involvement
Age

1**

Step 3

Step 4

Finally, stepwise analysis showed that political involvement and African
American race had a significant influence on the Actual Advocacy scores. Political
involvement was entered in step 1, explaining two percent of the total variance of the
Actual Advocacy scores (F(l, 189) = 5.52, p = .02, R2 = .03, adjusted R2 =.02). African
American race was entered into the regression equation at step 2, increasing the total
variance explained to five percent (F(2, 188)=6.01, p<.01, R = .06, adjusted R =.05).
Table 30 shows the unstandardized regression coefficients (B), standard error for B,
standardized regression coefficients (|3), partial correlations, and significance values for
step 1 and step 2 of the model. Similar to scores obtained on the Behaviors scale,
participants with higher political involvement, and those of African American descent,
were more likely to agree with items on the Actual Advocacy scale.
Table 30
Summary of Stepwise Regression Analysis for Variables Influencing Actual Advocacy
Scores
B

SE B

P

Partial
Correlation

p

0.33

0.14

0.17

0.17

<.01**

0.37

0.14

0.19

0.19

.01**

African American race
236
Note. R2=.02 for Step 1; R2=.05 for Step 2.
**p<.01.

094

0J8

0118

.01**

Variable
Step 1
Political involvement
Step 2
Political involvement

Analysis of Participant Comments
As previously stated, responses generated from item 19 on the demographic
questionnaire, Please feel free to write any comments you have about this survey, the
relationship between political ideology and social justice advocacy in counseling, or

social justice advocacy in counseling in general, were analyzed using inductive analysis
(Hatch, 2002). Using this procedure, participants' comments were read and salient
domains were identified. Once salient domains were identified, the data was reread in
order to find specific examples. Finally, themes were identified across domains, and
excerpts were selected for the findings.
Eighty-seven participants made comments on this study. Fifty (57.47%) were
Female, 34 (39.08%) were Male, and one was Transgendered (1.15%). Two participants
(2.30%) who gave responses did not indicate their gender. As it relates to race/ethnicity,
the majority of respondents were White (n=70, 80.46%), followed by African American
(n=6, 6.90%), Multiracial (n=4, 4.60%), Asian/Pacific Islander (n=l, 1.15%), Hispanic
(n=l, 1.15%o), and Other (n-1, 1.15%). Four participants did not indicate their
race/ethnicity. The majority of these participants were also Straight, (n=78, 89.66%),
followed by Lesbian (n=3, 3.45%), Gay (n=2, 2.30%), other (n=2, 2.30%), and Bisexual
(n=l, 1.15%). One participant (1.15%) did not answer the demographic item concerning
sexual orientation. Lastly, most participants were not currently employed as counselor
educators (n=54, 62.07%). One participant (1.15%) did not indicate if he was currently
employed as a counselor educator. Three main themes emerged and each is described
below, accompanied by verbatim examples from participants' comments.
Theme 1: Concern about the Counselor's Role and Professional Identity
The most common theme discussed among participants showed concern and
divergent perspectives regarding the counselor's role and professional identity when
considered within the context of a social justice framework. Some participants viewed
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social justice advocacy as an integral part of their professional identities, extending from
their individual personas. One participant wrote,
As a child of the Sixties and someone who is a Christian (Protestant,
liberal), social justice advocacy has always been a very conscious part of
my counseling agenda. I believe that many of the difficulties that affect
our clients, especially those who are poor and otherwise disempowered,
can be addressed if not alleviated by our work as advocates on their
behalf. Helping others to find and use their own voice is extremely
important to me and is at the core of the work I do and who I am as a
human being and person of faith.
Other participants accepted an advocacy role within counseling, but were
tentative about overt political action within the profession. In particular, these
participants had concern over what was perceived as an increased potential to impose
values, preventing clients from becoming their own advocates, dual relationships that
might occur as a result of working with clients in clinical and political settings, "big
government," and general abuses of political power. These comments were consistent
with traditional discourses concerning work setting, objectivity, and the avoidance of
values imposition. For example,
I believe it is a counselor's role to advocate for and help empower our
individual clients (as well as population of clients we serve in agency
settings). I must admit, however, that I am very leery of becoming too
"political" especially in light of concerns I might have about our current
political system (e.g., abuse of political power).
Still others indicated outright disagreement with a social advocacy role within
counseling. However, unlike previous concerns noted in magazines or on listservs,
wherein counselors disagreed with social justice advocacy because of an assumed lack of
ideological consensus among counselors and a liberal political agenda, the comments
made by these participants reflected tradition and the belief that social justice advocacy
efforts are outside of the counselor's role. They indicated that the social justice advocacy

movement further confuses an already blurred professional identity within the profession.
In one participant's lengthy response he wrote,
If professional counselors engage in social justice advocacy, then they are
crossing the boundary of their unique professional identity and blurring
the distinction between social workers. Our profession is already diluting
its identity with psychiatrists and psychologists by adopting the DSM and
medical model (Eriksen & Kress, 2006); hence, we need to be careful
about advocating for social justice at a macro level versus a micro level.
Armstrong (2007) identified three counselor roles related to advocacy:
Working individually with clients, working within systems on behalf of
clients, working to change systems. I am comfortable with the first role
(working individually with clients) and even comfortable engaging in the
second role as necessary and with clear boundaries. However, I have
strong reservations about practicing the third role of working to change
systems as I believe this now puts me into a social worker role, blurring
my professional identity of being an individual change agent with
clients—using my counseling listening and relationship skills to facilitate
client change and growth.
What this participant perceived as the lessening distinction between social work
and counseling may, in fact, be a growing concern among counselors. In a recent article
published in Counseling Today, King (2010) contrasted histories of the professional
identities of counselors and social workers, arguing that the very title social worker
"reflects a focus on social justice issues," whereas the title professional counselor implies
"direct service with clients" (p. 51). From King's perspective, social justice advocacy
efforts are a clear violation of boundaries between counselors and social workers. A
comment made by another participant of this study succinctly captures this idea:
Although I believe counselors should be cognizant of social justice, etc., I
think this is one of the primary differences between counselors and social
workers. Social workers were traditionally trained to work with clients as
advocates and viewing the client's issues in relation to their environment
and those political, social, economic, etc. issues that were beyond the
client's control.
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Theme 2: Rethink Absolutes
Theme 2 was generated from responses to the Advocacy Characteristics Scales.
Many participants disliked the use of words such as "should" and "always" in several of
the items (e.g., "Counselors should implement interventions at the individual,
community, and political levels;" "Counselors should share power with clients in the
counseling relationship;" "I always try to raise society's consciousness of external
barriers on clients' development"). They stated that use of these kinds of absolute terms
are inconsistent with the role of the counselor, and place negative judgment on those who
choose not to engage in certain kinds of social justice advocacy. For instance, in
discussing the inconsistency between the use of absolutes and the role of a counselor, one
participant wrote,
It's difficult as a counselor to express attitudes towards beliefs that use a
framework of "should" or "always." I know I spend a significant portion of
time teaching clients to rethink absolutes.
Similarly, another participant wrote,
I reacted to the many uses of the word "should" in early questions. That
does not seem like a word that is consistent with the role of counselor.
And about placing negative judgment on those who choose not to engage in certain kinds
of social justice advocacy, one participant wrote,
Many of your questions used the word should which leaves out the option
of doing so by choice. Many of the items would be a good thing to do but
not should do in that the term places a negative judgment on those who
choose not to do the item.
Theme 3: Political Involvement in Counseling Should be Limited
Comments made by participants as it relates to theme 3, speak directly to the
controversy that served as the impetus of this study. Recall that over the past two years,
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some counselors have been vocal about their concerns over the extent to which social and
political values influence counselors and the priorities of counseling's professional
organizations. Results of this study show that most counselors generally have positive
perceptions of social justice advocacy and support the use of ACA resources for social
advocacy. Nevertheless, the comments below indicate that these issues were, in fact, real
concerns for some participants:
Counselors should be involved politically only in those instances where an
individual client is personally impacted, and then to the extent that is
needed to help address the client's concern. In general, I believe that one's
professional life and political life should be in separate realms.
And:
Above all, I dislike the ACA coming out so strongly in favor of political
agendas because while these agendas represent the opinion of the most vocal
counselors, I am uncertain as to what percent of counselors agree
wholeheartedly with this agenda.
The two comments above illustrate what seem to be lasting beliefs for some
counselors - that one's professional life and political life should remain separate, and that
many less vocal counselors may not agree with a social justice advocacy agenda for the
profession. These ideas are discussed further in Chapter V. Beyond comments related to
the three themes discussed above, several participants made comments wishing the
researcher good luck on her study. Conversely, some participants questioned the
credibility of this study. For example, one participate was quoted as saying, "I believe
that this study is slanted toward a liberal socialist perspective and therefore lacks
credibility." An overall summary of this study's major findings, along with a discussion
of these findings, limitations of this research, and implications for the profession,
training, and future research are presented in Chapter V.

CHAPTER V
DISCUSSION AND IMPLICATIONS
Chapter V concludes this dissertation with a summary of the study's major
findings, followed by discussion of these findings, limitations, and implications for the
profession, and future research. The overall purpose of this research was to explore the
relationship between political ideology and perceptions of social justice advocacy among
counselor and counselor educator members of the American Counseling Association
(ACA). As mentioned in chapters one and two, the need for this study was evidenced
primarily by a growing interest in and support for social justice advocacy in the
counseling profession and through special opinion pieces and letters to the editor of
Counseling Today, ACA's monthly newsletter, where concerns over what was perceived
to be: (a) the liberal political agenda of social justice advocates, (b) the marginalization of
conservative counselors in the profession, and (c) the inappropriate use of ACA resources
for social activism have been voiced. Overall, those voicing these concerns suggested that
because conservative counselors are likely to object to the nature and purpose social
justice advocacy in the profession, counselors should not be expected to engage in social
advocacy, nor should the professional organizations that represent them.
When this study began, there was little empirical evidence to support claims that
there may be widespread objections to social justice advocacy in counseling, or that
conservative counselors in particular object to social justice advocacy. Therefore, the
specific research questions that guided this study were: (1) What are counselors' and
counselor educators' perceptions of social justice advocacy as measured by the Advocacy
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Characteristic Scales? To what extent do counselors and counselor educators agree with
ACA using its resources to advocate for social issues? Is there a significant difference
between counselors and counselor educators? (2) Are there significant differences in
political ideology between counselors and counselor educators? Do counselor educators
report lower levels of conservatism? (3) What relationship, if any, exists between
political ideology and scores obtained on the Advocacy Characteristics Scales? Do
individuals with conservative attitudes report less positive perceptions toward social
justice advocacy? and (4) What relationship, if any, exists among demographic variables
such as highest degree obtained, gender, age, race, sexual orientation, income, party
affiliation, and political involvement and scores obtained on the Advocacy
Characteristics Scales?
Summary of Major Findings
Findings from Research Question 1: Perceptions of SocialJustice Advocacy
The first part of research question one explored participants' perceptions of social
justice advocacy, as measured by six of the seven Advocacy Characteristics Scales
originally developed by Paylo (2007). The specific Advocacy Characteristics Scales used
in this study included the Attitudes, Behaviors, Skills, Knowledge, and Actual Advocacy
scales. Each scale used a five point Likert rating that ranged from 1 Strongly Disagree to
5 Strongly Agree. Results showed that the participants generally had positive perceptions
of social justice advocacy as measured by these scales. The mean rating on the Attitudes,
Skills, and Knowledge scales were 4.27, 4.09, and 4.29 respectively, indicating that on
average, participants more than agreed that counselors should possess most of the
attitudes, skills, and knowledge characteristic of social justice advocacy. The average

rating on the Behaviors and Importance scales were 3.82 and 3.98, indicating that
participants also had favorable perceptions of the characteristics described in these two
scales, although participants were somewhat more neutral toward Behaviors and
Importance items than the items on the Attitudes, Skills and Knowledge scales. The
remaining scale, Actual Advocacy, had an average rating of 3.43, showing participants to
be quite neutral in their personal practice of social justice advocacy.
Part two of research question one explored the extent to which participants agreed
with ACA using its resources to advocate for social issues. A vast majority, 77.57%,
either strongly agreed or agreed with this idea. Only 9.81% disagreed or strongly
disagreed. There were no significant differences between counselors and counselor
educators in terms of their level of agreement with ACA using its resources to advocate
for social issues. Similarly, results from a MANOVA showed that there were no
significant differences between counselors' and counselor educators' perceptions of
social justice advocacy as measured by the Advocacy Characteristics Scales.
Findings from Research Question 2: Differences in Political Ideology
Research question two examined differences in political ideology between
counselors and counselor educators using self-identified political ideology and scores
from the Conservatism Scale (Sidanius, 1991). Prior to examining differences, an
exploratory factor analysis (EFA) was conducted on items from the Conservatism Scale
to reveal the underlying structure of the measure, and allow for greater dimensionality in
the interpretation of the conservatism construct. Results of the EFA produced the
following seven factors: Social Equality, Anti-Religion, Socialism, Punitiveness,
Economic Conservatism, Militarism, and Neoconservatism. Differences between
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counselors and counselor educators on the seven factors created from the Conservatism
Scale, along with participants' self-identified political ideologies were tested using
MANOVA. Results of the MANOVA showed no differences between counselors and
counselor educators on any of the factor scores, nor were there any differences between
counselors and counselor educators in terms of their self-identified political ideologies.
Findings from Research Question 3: Political Ideology and SocialJustice Advocacy
Research questioned three hypothesized that there was a statistically significant
relationship between political ideology and scores obtained on the Advocacy
Characteristics Scales. Political ideology in this research question was categorized
according to responses from participants' self-identified political ideologies, which
ranged from Extremely Liberal, Liberal, Slightly Liberal, Moderate, Slightly
Conservative, Conservative, to Extremely Conservative.
MANOVA results indicated that political ideology did have a significant effect on
scores obtained on the Advocacy Characteristics Scales. In general, the average total
score on each scale for participants from each of the political ideologies was relatively
high. Participants who identified themselves as Extremely Conservative held the lowest
scores on the Attitudes, Behaviors, Skills, Knowledge, Importance, and Actual Advocacy
scales; yet, post hoc analysis revealed that Extremely Conservative participants did not
significantly differ from other groups in most instances. Extremely Liberal participants,
however, consistently had a statistically significant difference from other groups on each
of the scales. Extremely Liberal participants differed significantly from all other groups
on the Attitudes scale. The only other groups to differ significantly on Attitudes were
Liberals and Conservatives, with Liberals having a statistically significant higher average
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score. Extremely Liberal participants also differed significantly from all other groups on
Behaviors and Skills. The remaining significant comparisons were between Extremely
Conservatives and Extremely Liberals, Liberals, Slightly Liberals, and Moderates on the
Importance scale. The Importance scores of Extremely Conservative participants were
lower than Extremely Liberal, Liberal, Slightly Liberal, and Moderate participants at a
statistically significant level.
Findings from Research Question 4: Demographic Variables and Social Justice
Advocacy
Research question four tested the relationship among highest degree obtained,
gender, age, race, sexual orientation, income, party affiliation, and political involvement
and scores obtained on the Advocacy Characteristics Scales using stepwise multiple
regression. Results from stepwise regressions on each of the Advocacy Characteristics
Scales showed that political involvement was a significant predictor for each of the
scales. This is consistent with findings from Nilsson and Schmidt (2005) and Linnemeyer
(2009) who both found that political activity has a positive relationship on attitudes
toward social justice advocacy. In fact, political involvement was the only significant
predictor for scores obtained on the Attitudes and Skills scales. Political involvement and
African American race were significant positive predictors of Behaviors and Actual
Advocacy scores. Stepwise regression also showed that political involvement had a
positive effect on Knowledge scores, but having a master's degree had a negative effect.
Finally, stepwise regression analyses for variables influencing Importance scores showed
that political involvement and African American race had a positive influence on
Importance scores, while age and having a specialist degree had a negative influence.

Themes from Participant Comments
Beyond the findings discussed in the paragraphs above, important information
was also obtained from general comments participants made about this study and its
instrumentation. Overall, these comments produced three main themes. The most
frequently discussed theme revealed divergent perspectives regarding the counselor's role
and professional identity when considered within the context of a social justice
framework. Most notably, a few of the comments taken to develop this theme indicated
that some counselors disagree with an advocacy role in counseling because it further
confuses what they perceived to be an already weak professional identity among
counselors, and crosses professional boundaries into social work. In contrast, other
comments taken to develop this theme showed that some counselors view social justice
advocacy as an integral part of their professional identities, while others accepted an
advocacy role within counseling, but were tentative about overt political action within the
profession. Those who were tentative about overt political action within the profession
mentioned what they perceived as an increased potential to impose values, fear of
preventing clients from becoming their own advocates and dual relationships that might
occur as a result of working with clients in clinical and political settings, too much
government intrusion, and general abuses of political power as reasons for caution when
implementing an advocacy role.
The second theme, Rethink Absolutes, was developed from participant comments
about the Advocacy Characteristics Scales specifically. Several participants raised
questions concerning use of the words should and always, which were included in many
of the items on the scales (e.g., "Counselors should implement interventions at the
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individual, community, and political levels;" "Counselors should share power with clients
in the counseling relationship;" "I always try to raise society's consciousness of external
barriers on clients' development"). They stated that use of these kinds of absolute terms
are inconsistent with the role of the counselor, and place negative judgment on those who
choose not to engage in certain kinds of social justice advocacy. One participant even
noted that that he spends a great deal of time teaching clients to rethink their use of terms
such as should and always, implying that it would therefore be inappropriate for him to
apply the use of those words to his thinking about counseling issues, including social
justice advocacy.
The final theme, Political Involvement in Counseling Should be Limited, had
findings that were the most directly related to the purpose of this study. Namely,
comments used to produce this theme showed that while some counselors may approve
of social justice advocacy in the profession, others have a strong belief that social politics
and professional counseling should not intertwine, whether on an individual level or on
the part of counseling's professional organizations.
Discussion of Major Findings
Overall, the results of this study failed to provide empirical support for claims that
there may be widespread objections to social justice advocacy in counseling, and that
conservative counselors in particular are likely to have objections to social justice
advocacy. The results of this study showed that both counselor and counselor educator
members of AC A generally have positive perceptions of social justice advocacy.
Moreover, while conservative counselors have somewhat less favorable perceptions of
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social justice advocacy, their perceptions, in most instances, do not differ significantly
from their liberal and moderate counterparts.
These findings are not surprising given the long history of social justice advocacy
in the counseling profession. As early as 1930, Arthur Jones, writer of the classic text,
Principles of Guidance, addressed the need for counselors to advocate for change in
social conditions that he considered harmful to mental health, including unfair labor and
industry practices, poor standards of living, and problems in public school systems
(Sweeney, 2001). Other pioneers of the profession such as Jessie Davis, Frank Parsons,
and Eli Weaver were active in legislative and social change efforts to address similar
social concerns (McClure & Russo, 1996). As mentioned in Chapter II, the kinds of
social activism carried out by early pioneers seemed to culminate in the 1970s when
discussions of counselors in the roles of social activist and change agent began to be
featured within the counseling literature. Counselors during that time openly addressed
their role in confronting some of the major societal issues of the 1960s and 1970s, such as
war, environmental destruction and pollution, sexism, racism, and discrimination. Since
then, social justice advocacy has remained an important issue among counselors, as
evidenced by the ever-increasing number of books, articles, and conferences on the topic.
Efforts to infuse social justice advocacy into nearly all areas of counseling have
continued well into the 21 st century, and are likely to have had a positive effect on
perceptions of social justice advocacy among members of the profession. The most recent
revisions to the 2009 CACREP Standards, for example, may have had an effect on
participants' views concerning whether or not counselors should have many of the
qualities described through items on the Advocacy Characteristics Scales. That is,

responses to several items on the scales, such as, "Counselors should identify, develop,
and implement plans to challenge the external barriers that impede clients' development,"
and "Counselors should demonstrate cultural awareness of their own culture and an
openness toward others' cultures," may be closely related to knowledge of CACREP
standards that state that counseling students should receive training in: (a) "advocacy
processes needed to address institutional and social barriers that impede access, equity,
and success for clients," and (b) "counselors' roles in developing cultural self-awareness,
promoting cultural social justice, advocacy and conflict resolution, and other culturally
supported behaviors that promote optimal wellness and growth of the human spirit, mind,
or body" (Standard II.G.l.i.; Standard II.G.2.e.). Some of the participants of this study
may have agreed that counselors should possess qualities identified on the Advocacy
Characteristics Scales simply because they are mandated by counseling's accreditation
standards, and this language in the current standards may reflect the overall thinking in
the counseling field.
In general, accreditation standards and the popularity of social justice advocacy
within the literature helps to explain the positive perceptions of the construct found
among the participants of this study, particularly as it relates to attitudes, behaviors, and
skills. Other counseling initiatives, however, may provide insight into the lack of
consensus and consistency regarding participants' views on the importance of a social
justice advocacy role in counseling, which had scores that were comparably lower than
other advocacy characteristics, especially among extremely conservative participants.
The 20/20: A Vision for the Future of Counseling initiative, for example, is a set of
principles that were recently developed by leaders within counseling to help strengthen

and unify the profession (Kennedy, 2008). These principles, which as the title implies are
considered the future of counseling, have a notable absence of any mention of social
justice or advocacy. The absence of social justice advocacy in principles that define both
counseling and counselors conveys the message that in spite of training standards,
competencies, and even codes of ethics, social justice advocacy is not a central aspect of
the work profession counselors do. This absence is also likely to have a negative
influence on how the profession incorporates social justice advocacy into its scope of
practice, and misses an opportunity to emphasize the importance of social justice
advocacy to both the profession and the public at large. Another obvious explanation for
the relatively low scores obtained on the Importance scale by extremely conservative
counselors is that conservatives are, by definition, more concerned with tradition and
stability than social progress and change (see definition of terms in Chapter I).
Nevertheless, as previously mentioned, the results of this study failed to provide
substantial support for claims that conservative counselors are likely to object to social
justice advocacy as it is currently discussed within the literature. Extremely Liberal
participants, however, did differ significantly from other participants on all of the
Advocacy Characteristics Scales. There were no significant differences in political
ideology between counselors and counselor educators. Moreover, political involvement
was found to be a significant predictor of scores obtained on each of the Advocacy
Characteristics Scales.
This study's findings regarding the relationship between political ideology and
social justice advocacy are similar to results from other dissertations conducted by
Linnemeyer (2009) and Parikh (2008). Linnemeyer examined the relationship between
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political orientation and social justice advocacy among graduate-level psychology
students in APA-accredited programs, and found that participants who identified their
political ideologies as far left had significantly higher social justice advocacy attitudes
and behaviors than those who identified as liberal, middle of the road, or conservative.
Similarly, Parikh's study of school counselors also found that the liberal participants of
her study were more likely to engage in social justice advocacy behaviors and have
positive attitudes toward social justice advocacy than conservative participants. Overall,
the results from this study, as well as results from Linnemeyer's and Parikh's study all
support claims of a relationship between political ideology and social justice advocacy in
counseling, but only in the sense that liberal or extremely liberal participants favor social
justice advocacy more strongly than do participants with other political ideologies.
The result that counselors and counselor educators were so similar in terms of
political ideology was somewhat surprising given traditional discourses concerning a
supposed liberal bias among university professors. Zipp and Fenwick (2006), who
conducted a study of the political orientations of university professors, summarized this
discourse best when they wrote that "conservatives have argued that an overwhelmingly
Left and liberal faculty has taken over American colleges and universities," making up a
"disproportionate percentage of the faculty," and "pushing their values on students and
colleagues, skewing the educational process" (p. 304). Hunsaker (2008), a counselor
writing in Counseling Today made such an argument when he suggested that".. .social
justice is largely the product of academics..." and "...several studies show an extreme
liberal bias in universities..." (p. 43). Yet, the results of this study showed that there were
no significant differences between the political ideologies of counselors and counselor

educators, which in fact, is similar to results obtained by Zipp and Fenwick, which
indicated that faculty are becoming more moderate in general, and more conservative in
certain disciplines.
Lastly, this study's findings regarding the influence of political involvement and
African American race on social justice advocacy are similar to the results from other
findings throughout the social science literature. Political involvement was found to have
a positive effect on social justice advocacy in counseling. Results from Paylo's (2007)
study of AC A members, for example, found that politically active participants placed
greater importance on advocacy and did more actual advocacy than non-politically active
participants. Likewise, results from the study conducted by Nilsson and Schmidt (2005)
found that interest in politics predicted a greater desire to participate in social justice
work. Additionally, students who had both an interest in politics and a desire to
participate in social justice work were actually involved with social justice work. As it
relates to African American race, Harris (2005) suggested that social justice is one of the
defining values of the African American community. An example of this can be seen in
the role African American churches, one of the most important institutions within the
African American community, have had historically in mobilizing its membership in
political activities to address social justice issues (Mattis, 2001). Given the role social
justice has within the African American community, it makes sense that African
American race would have a positive influence on both the Importance and Actual
Advocacy scores in this study.
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Limitations
All results derived from this dissertation must be considered within the context
and limitations of its research design. As reported in Chapter III, only 53.47% of the
counselor educators in this study identified their primary work setting as a university
counselor education program. This indicates that the counselor and counselor educator
participants of this study may not have represented discrete groups, which might have
confounded the study's results. Furthermore, the small number of extremely conservative
participants, in addition to the unbalanced number of liberal and conservative
participants, limits the power and generalizability of this study's findings. Conservative
members of AC A may have been reluctant to participate in this study given its subject
matter, and liberal individuals or those committed to social justice advocacy might have
been more likely to participate. This study utilized a randomized sampling procedure for
the purpose of subject recruitment in order to reduce the potential for bias, and provide an
accurate reflection of the variation of political ideology among members of AC A than
what would have been retained had a convenience sample been obtained. Of course, it is
also possible that the representation of various political ideologies in this study reflects
that of the counseling profession overall. The low number of conservative participants
produced by this randomized sampling procedure might have been increased had other
sampling procedures such as targeting conservative counselors through advertisements in
Counseling Today or listservs been incorporated into the research design. This, however,
would have increased the potential for a skewed representation of political ideology
among members of ACA.
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A third limitation of this study is related to the instrument used to measure social
justice advocacy. In general, problems related to social desirability have long been noted
in the use of self-report measures. Social desirability refers to a phenomenon wherein
participants are likely to respond to attitudinal questions in a way they believe others will
approve (Johnson & Fendrich, 2002). Constantine and Ladany (2001) suggested that selfreport measures developed to assess cultural concepts are particularly prone to problems
with social desirability, and tend to measure perceived rather than actual attitudes,
behaviors, or skills. Because social justice advocacy as a construct includes several
cultural concepts like race and oppression, the scores obtained from participants of this
study may have been influenced by social desirability, which could have been assessed
had a measure of social desirability such as the Crowne-Marlowe Social Desirability
Scale (Crowne & Marlow, 1960) been added to the survey.
Measures of social justice advocacy that were developed outside of the counseling
discipline were not considered suitable for this dissertation, as its primary purpose was to
explore the role of social justice advocacy within the counseling profession.
Unfortunately, there were few measures of social justice advocacy in the profession at the
time this dissertation began. A comprehensive review of the literature produced only two
social justice advocacy measures that were developed specifically for use with
counselors. The Social Justice Advocacy Readiness Questionnaire (Chen-Hayes, 2001)
was considered inappropriate for the purpose of this study because it made references to
people and events that were bound by culture and time. The remaining measure, the
Advocacy Characteristics Scales (Paylo, 2007) was ultimately selected because it was
developed using a sample of AC A members for specific use with counselors. This

measure was also limited, however, as it had no test of validity during or after its initial
development. A final measure of social justice advocacy developed by Dean (2009) for
her dissertation did not become available until early-2010, well after the data collection
phase of this research, and was therefore unable to be considered for use in this project.
Given the limitations of this study's instrumentation and sample, implications for the
counseling profession and recommendations for future research are discussed in the
paragraphs below.
Implications for the Counseling Profession
The findings from this study have several implications for the counseling
profession, especially concerning leadership within its professional organizations, and
counselor training. Social justice advocacy has remained a controversial topic within the
counseling profession over the two years it has taken to complete this dissertation. At
times the rhetoric during discussions of this controversy has been divisive and polarizing.
More important, however, divisive comments regarding political ideology and
perceptions of social justice advocacy have largely been based on speculation that this
dissertation study, as well as the dissertation studies of others, has shown to be
unfounded. Leaders within AC A, journal editors, and others in various areas of
counseling, therefore, might benefit the profession and build consensus by doing more to
discuss the results of studies such as this that provide data concerning differences in
attitudes toward social justice advocacy, especially those based on political ideology.
Authors of these dissertation studies are also encouraged to submit their work for
publication to contribute to the ongoing dialogue about the role of social justice advocacy
in the counseling as it relates to political ideology.
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In terms of counselor training, findings from this study suggest that the inclusion
of experiential or service learning activities that provide students with the opportunity
become politically involved in the issues that affect their clients may be of some benefit
for counselor educators who provide training in social justice advocacy. In general,
service learning has been found to promote civic duty and social responsibility, key
aspects of social justice advocacy (Burns, 1998). Since political involvement was found
to have a positive influence on social justice advocacy, including service-learning
projects with opportunities for political involvement, is likely to support the development
of positive perceptions of social justice advocacy and actual advocacy behavior, and help
accomplish the goals of accreditation standards, which state that students should have the
training necessary to develop the skills needed to help clients overcome barriers on
individual and societal levels.
Additionally, findings from the analysis of participants' comments regarding the
use of value-laden terms such as should, suggest that values clarification activities may
be another useful activity for the development of competence in the area social justice
advocacy. Not only is the suggestion in keeping with the results of this study, but it also
follows recommendations made by Prilleltensky (1989), a prominent social justice
theorist, who suggested that counselors must begin to be more intentional in defining and
examining the values upheld by the profession, and their implications in order to change
their relationship to the status quo. Without such as examination, counselors will continue
to prevent themselves from engaging in meaningful social change, and be complicit in the
promotion of social practices that have a negative impact on the well-being of society. An
important goal for counselor educators during values clarification activities during this
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process should be to help students identify specific values associated with social justice
advocacy such as equity, access, participation, and harmony in order to discuss how these
values should guide their practice once they become professionals (Crethar, Torres
Rivera, & Nash, 2008).
Recommendations for Future Research
The results from this study point to several areas for future research. The
discrepancy between the high ratings of social justice advocacy characteristics as defined
by the Advocacy Characteristics Scales (Paylo, 2007), and the negative comments
regarding social justice advocacy indicate that further exploration of how counselors and
counselor educators define social justice advocacy may be warranted using qualitative
research methods. Furthermore, the review of literature concerning measures of social
justice advocacy clearly points to the need for more measures of the construct with sound
psychometric properties. In particular, there is a need for measures of this sort that have
both tests of reliability and validity. Additional measures of social justice advocacy of
shorter lengths to reduce the possibility of fatigue, and with adequate psychometric
properties would be useful for studies such as this, as well as for counselor educators who
could use them as a way to assess their students and their own teaching effectiveness.
Beyond this, the findings and limitations of this study suggest future lines of
research that would seek to replicate the study's results regarding the relationship
between social justice advocacy with a larger sample size that oversampled for
conservative counselors in order to increase the power and generalizability of the
conclusions. Similar research could also be conducted specifically within the leadership
ranks of AC A and other related professional organizations to examine the political
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ideologies leaders in the profession and explore differences between leaders and general
members, as well as across disciplines. Future studies might also include students or
recent graduates to determine if there are differences between them and more established
members of the counseling profession.
Conclusion
As it appears through various media outlets such as cable news, the blogosphere,
and even traditional print media, U.S. society has become increasingly polarized as it
relates to political ideology. In a similar fashion, media outlets specific to the counseling
profession also seem to indicate polarization among its members specifically as it relates
to political ideology and its relationship to perceptions of social justice advocacy. In
particular, social justice has become an increasingly growing concern among some
members of the American Counseling Association (ACA) because of what is perceived to
be: (a) the liberal political agenda of social justice advocates, (b) the marginalization of
conservative counselors, and (c) the inappropriate use of ACA resources for social
activism. Yet, the results of this study indicate that most members of ACA approve of
social justice advocacy and support the use of ACA resources for social activism. This
study not only addressed the relationship between political ideology and perceptions of
social justice advocacy in the counseling profession, but also helped to situate the
profession within the context of society at large. Namely, that most participants of this
study supported the role of a political activity such as social justice advocacy in
counseling may reflect the politicalization of regular citizens and the increased role of
activism in their lives. It seems that social justice advocacy is a greatly valued activity in
the profession that is likely to have a lasting impact well into the future.
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Advocacy Characteristics Scales Items (Paylo, 2007)
1. Counselors should have a nonjudgmental attitude.
2. Counselors should desire to assist in the relief of clients' suffering.
3. Counselors should lean towards conceptualizing the client in a problematic situation,
rather than only internally pathologizing the client.
4. Counselors should desire to change the status quo of society.
5. Counselors should view advocacy as an expected job responsibility.
6. Counselors should empower clients, taking a supportive stance.
7. Counselors should be aware of their own cultural values and beliefs.
8. Counselors should assume a global perspective by understanding their
interdependence with others.
9. Counselors should authentically accept clients' cultural beliefs, customs, and values.
10. Counselors should be able to tolerate ambiguity.
11. Counselors should resist thinking in terms of "right" and "wrong."
12. Counselors should respect the dignity and rights of all individuals.
13. Counselors should desire to help others speak on behalf of themselves.
14. Counselors should have internal opposition to oppression and injustices within
society.
15. Counselors should accept and adopt the perspectives of their clients.
16. Counselors should avoid neutrality, aligning with the disadvantaged and
disenfranchised.
17. Counselors should give voice to the disenfranchised.

18. Counselors should implement interventions at the individual, community, and
political levels.
19. Counselors should collaborate with others in the community to create alliances for
change.
20. Counselors should share power with clients in the counseling relationship.
21. Counselors should raise the community's and society's consciousness of injustices.
22. Counselors should focus on the strengths of clients and communities.
23. Counselors should be politically involved.
24. Counselors should use multi-media material to present to society the effects of
injustice on clients' development resulting from community organizations, and/or
government stressors.
25. Counselors should analyze socio-economic and socio-political influences within a
system.
26. Counselors should recognize and address resistance that attempts to maintain the
status quo.
27. Counselors should identify and aid clients to be aware of social, political, economic,
and cultural factors that may affect their development.
28. Counselors should demonstrate cultural awareness of their own culture and an
openness toward others' cultures.
29. Counselors should identify, develop, and implement plans to challenge the external
barriers that impede clients' development.
30. Counselors should offer their counseling skills and knowledge to assist in
collaborative processes in communities and organizations seeking change.
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31. Counselors should negotiate with multiple systems.
32. Counselors should utilize relationship building skills.
33. Counselors should intervene on the individual level and the systemic level.
34. Counselors should empower clients and communities.
35. Counselors should disseminate information to the public on external barriers to
clients' development (ex. Community Education).
36. Counselors should gather differing views and develop community solutions.
37. Counselors should gather information from a 'not knowing' position.
38. Counselors should attempt to handle and resolve systemic conflicts.
39. Counselors should assess problems and problem-solve with clients and communities.
40. Counselors should work to change systems.
41. Counselors should listen and communicate effectively.
42. Counselors should attempt to build consensus between individuals, groups, and
communities.
43. Counselors should build and preserve credibility.
44. Counselors should consider the objective and the subjective in conceptualizing
clients' needs.
45. Counselors should manage one's own sense of self with others' issues/situations.
46. Counselors should know how to intervene at the community level.
47. Counselors should know systems theories.
48. Counselors should know how to assess clients' acculturation.
49. Counselors should know how to assess the etiology (cause or reason) of clients'
difficulties.
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50. Counselors should know the behaviors and roles of an advocate.
51. Counselors should know social policies that apply to clients' rights.
52. Counselors should know state and federal laws that apply to clients' rights.
53. Counselors should know dispute resolution mechanisms.
54. Counselors should know multiple advocacy models.
55. Counselors should know how power influences process and relationships.
56. Counselors should understand multicultural issues and be cognizant of others'
cultures.
57. Counselors should know when and how to intervene on the society level.
58. Counselors should know how to identify oppression, discrimination, and injustices
within society.
59. Counselors should know how external factors impact clients' development.
60. Counselors should know community and society resource parameters.
61.1 think advocating for clients is important.
62.1 think advocating for clients is helpful.
63.1 think that the role of an advocate is expected of me as a counselor.
64.1 think that social action is appropriate behavior for counselors.
65.1 think that the issue of oppression is a relevant issue for counselors to address on the
individual, group, and/or societal level.
66.1 always try to advocate for my clients.
67.1 always try to implement empowerment and social action interventions in my work
with clients.

68.1 always try to raise society's consciousness of external barriers on clients'
development.
69.1 always try to seek equal rights for all clients.
70.1 always try to overthrow the status quo of the society.
71.1 attempt to advocate for my clients individually.
72.1 attempt to advocate at the school and community levels for client issues.
73.1 attempt to advocate at the national and political levels for client issues.
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Conservatism Scale Items (Sidanius, 1991)
1. Tougher measures against criminals.
2. Eliminate affirmative action.
3. Belief in authority.
4. Increased taxation of the rich.
5. Improved relations in Vietnam.
6. Increased support of the military.
7. American intervention in Latin America.
8. Socialism.
9. White superiority.
10. Increased aid to the poor.
11. Castration of rapists.
12. Racial equality.
13. Religion.
14. Greater equality in salaries.
15. Rush Limbaugh.
16. Privately owned prisons.
17. Government supported, national health care.
18. Interracial marriage.
19. The death penalty.
20. Lower minimum wage.
21. Increased equality.
22. Increased religious instruction in the schools.
23. Capitalism.
24. Racially integrated neighborhoods.
25. Decreased weapons development.
26. A Black president of the USA.
27. Nationalization of private companies.
28. Longer prison sentences.
29. Social equality.
30. Employee ownership of corporations.
31. Law and order.
32. Increased democracy on the job.
33. Lower taxes on corporations.
34. Religious faith.
35. A woman president of the USA.
36. Better medical care for the poor.
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Demographic Questionnaire
Please complete the following demographic items listed below.
1. Gender (Check one):
[~1 Female

d Male

O Transgendered

2. Age:
3. Which of the following best identifies your race/ethnicity (Check one)?
I I African American
I I Asian/Pacific Islander
I I Caucasian
l~~l Hispanic/Latino
I I Native American
•

Multiracial

•

Other

4. Which of the following best identifies your sexual orientation (Check one
•

Straight

DGay
I I Lesbian
l~1 Bisexual
I I Questioning
•

Other

Annual family income (Check one):
•

Less than $ 10,000

•

$60,001 - $70,000

•

$10,001 - $20,000

•

$70,001 - $80,000

•

$20,001 - $30,000

•

$80,001 - $90,000

•

$30,001 - $40,000

•

$90,001 - $ 100,000

•

$40,001 - $50,000

•

More than $ 100,000

•

$50,001 - $60,000

6. Which of the following best describes your primary work setting (Check one)?
0 Community/mental health agency
1 I Private practice
•

School

0 Student affairs
1 I University/college counseling center
I I Counselor education program
•

Other

7. What is the highest degree you have obtained (Check one)?
I I Master's

EH Specialist

[U Doctorate

8. Year highest degree was completed
9. How many classes or workshops have you completed in the area of multicultural
counseling or social justice advocacy?
10. Are you currently employed as a counselor educator (Check one)?
•

Yes

•

No

11. Have you ever been employed as a counselor educator (Check one)?
•

Yes

•

No

12. When it comes to politics do you usually think of yourself as extremely liberal,
liberal, slightly liberal, moderate or middle of the road, slightly conservative,
extremely conservative, or haven't you thought much about this (Check one)?
I I Extremely liberal
I I Liberal
•

Slightly liberal

I I Moderate
I I Slightly conservative
I I Conservative
I I Extremely conservative
[~1 Haven't thought much about this
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13. During the last presidential campaign did you.. .(Check all that apply):
•

Talk to any people and try to show them why they should vote for or against one
of the parties or candidates?

I I Go to any political meetings or rallies?
I I Do any work for one of the parties or candidates?
•

Wear a campaign button, put a campaign sticker on your car, or place a sign in
your window or in front of your house?

•

Give money to an INDIVIDUAL CANDIDATE running for public office?

I I Give money to a POLITICAL PARTY during this election year?
I I Give any money to ANY OTHER GROUP that supported or opposed candidates?

• Vote?
14. To which political party affiliation do you belong (Check one)?
I I Republican

Q Democrat

0 Independent

I I Other

15. What region of AC A do you live in (Check one)?
I I Midwest Region
I I North Atlantic Region
I I Southern Region
I I Western Region
16. To what extent do you agree with ACA using its resources to advocate for social
issues (Check one)?
I I Strongly Agree

Q Agree

I iNeutral

Disagree
17. Do you belong to ACES (Check one)?

• Yes

• No

[~l Disagree

Q Strongly
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18. What region of ACES do you belong to (Check one)?
I I North Atlantic Region
I I North Central Region
I I Southern Region
I I Rocky Mountain Region
I I Western Region
I ll do not belong to a region of ACES
19. Please feel free to write any comments you have about this survey, the relationship
between political ideology and social justice advocacy in counseling, or social justice
advocacy in counseling in general.

Thank you for completing the survey. Please enter your email address below if you
would like to be entered in a random drawing for one of four $50 VISA cards. Your
email information will not be associated with your survey responses.
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WESTERN MICHIGAN UNIVERSITY
Department of Counselor Education and Counseling Psychology
Principal Investigator:
Student Investigator:
Title of Study:

Gary H. Bischof, PhD
Janee M. Steele, MSEd
Political Ideology and Attitudes toward Social Justice
Advocacy in Counseling

You have been invited to participate in a research project titled, "Political
Ideology and Attitudes toward Social Justice Advocacy in Counseling." This project will
serve as Janee M. Steele's dissertation for the requirements of the Doctor of Philosophy.
This consent document will explain the purpose of this research project and will go over
all of the time commitments, the procedures used in the study, and the risks and benefits
of participating in this research project. Please read this consent form carefully and
completely. You may contact the student or principal investigator if you have any
questions.
This study is being conducted to find out more about the relationship between
political ideology and social justice advocacy. Anyone who is a professional counselor or
a counselor educator and has completed a Master's degree in counseling or a related field
can participate in this study. Your participation in this study should take approximately
15-20 minutes.
Time spent on completing these surveys may result in equivalent time lost to
spend on other activities. The opportunity that participating in this research provides to
think about your attitudes toward an important topic in our profession may be a benefit to
you. There are no costs associated with participating in this study. If you so choose, you
can be entered in a random drawing for one of four $50 VISA cards. In ordered to be
entered into the drawing, you must provide your email address. Your email address will
not be associated with your survey response. The four winners of the VISA cards will be
randomly selected once data collection has been completed. If you are selected as a
winner, you will be contacted by the student researcher and asked to provide your
mailing address. The VISA card will then be mailed to you through the United States
Postal Service.
Online survey assistance has been provided through WMU's Academic
Technology and Instructional Services (ATIS). All information entered by researchers
and participants is kept on a secure server, which decreases the chances the survey
information can be intercepted or manipulated by a third party during transmission. All of
the information collected from you is anonymous. Your name is not recorded on any of
the information collected.
You can choose to stop participating in the study at anytime for any reason. You
will not suffer any prejudice or penalty by your decision to stop your participation. You
will experience NO consequences either academically or personally if you choose to
withdraw from this study. The investigators can also decide to stop your participation in
the study without your consent. Should you have any questions prior to or during the
study, you can contact the primary investigator, Gary H. Bischof at 269-387-5108 or
garv. bischofTmwmich.edu. or Janee M. Steele at 269-387-5100 or
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ianee.m.steele@wmich.edu. You may also contact the Chair, Human Subjects
Institutional Review Board at 269-387-8293 or the Vice President for Research at 269387-8298 if questions arise during the course of the study.
This consent document has been approved for use for one year by the Human Subjects
Institutional Review Board (HSIRB), through August 3, 2010 once approved.
I have read this informed consent document. The risks and benefits have been explained
tome.
If you would like to participate, please click on the "Continue" button below to indicate
your consent to participate in this study.
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Advanced Notification of Invitation to Participate in Study

Research Opportunity Coming Soon!!
You have been identified randomly through the
American Counseling Association (ACA)
membership list as a potential participant in this
research study.
In a few days you will receive an e-mail request to
participate in a study about political ideology and
social justice advocacy among counselors. Your
participation in the study is voluntary. Research
participants will have the option to be entered in a
drawing to win one of four S50 VISA cards!
Watch for the email coming soon!!

Janee M. Steele, NCC, LLPC
3102 Sangren Hall
Department of Counselor Education &
Counseling Psychology
Western Michigan University
Kalamazoo, MI 49008

[Participant's Name]
[Participant's Street Address]
[City, State, Zip Code]

This study can also be accessed anytime at
http://efmv4.eup.wmich.edu/Communitv/se.ashx?
s=705E3EC813FED790

Back of Postcard

Front of Postcard

Appendix F
Invitation to Participate in Study e-mail
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Invitation to Participate in Study e-mail
Dear Potential Participant:
My name is Janee M. Steele, and I am a doctoral candidate in the Counselor Education
and Supervision program at Western Michigan University. I am inviting you to
participate in my dissertation research study. The title of my study is, "Political Ideology
and Attitudes toward Social Justice Advocacy in Counseling." The aim of this study is to
find out more about the relationship between political ideology and social justice
advocacy.
Your participation in this study is voluntary; however, in order to take part in this study,
you must be a counselor or a counselor educator who has completed at least a Master's
degree in counseling or a related field.
Should you decide to participate, you will be asked to answer the online survey, which
will take approximately 15-20 minutes to complete. Those who complete the survey will
also have the opportunity to enter a drawing for one of four $50 VISA cards.
All information collected from you in this study will be anonymous and information
related to the drawing will not be associated with your survey responses. Thanks for your
assistance. If you have any questions or concerns, please feel free to contact me by e-mail
at janee.m.steele@wmich.edu. Should you have any questions prior to or during the
study, you can also contact my dissertation chair, Gary H. Bischof at 269-387-5108 or
gary.bischof@wmicb.edu.
To view the consent form, please click on the survey link:
http://efmv4.eup.wmich.edu/Community/se.ashx?s=705E3EC813FED790

Janee M. Steele, NCC, LLPC
Doctoral Candidate, Counselor Education
Western Michigan University
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Follow-up e-mail to Potential Participants
Dear [Insert participant's name]:
My name is Janee M. Steele, and I am a doctoral candidate in the Counselor Education
and Supervision program at Western Michigan University. A few weeks ago I invited you
to participate in my dissertation research study. The title of my study is, "Political
Ideology and Attitudes toward Social Justice Advocacy in Counseling." The aim of this
study is to find out more about the relationship between political ideology and social
justice advocacy. This e-mail is another invitation to participate.
Your participation in this study is voluntary; however, in order to take part in this study,
you must be a counselor or a counselor educator who has completed at least a Master's degree in counseling or a related field.
Should you decide to participate, you will be asked to answer the online survey, which
will take approximately 15-20 minutes to complete. Those who complete the survey will
also have the opportunity to enter a drawing for one of four $50 VISA cards.
All information collected from you in this study will be anonymous and information
related to the drawing will not be associated with your survey responses. Thanks for your
assistance. If you have any questions or concerns, please feel free to contact me by e-mail
at janee.m.steele@wmich.edu. Should you have any questions prior to or during the
study, you can also contact my dissertation chair, Gary H. Bischof at 269-387-5108 or
gary.bischof@wmich.edu.
To view the consent form, please click on the survey link:
http://efmv4.eup.wmich.edu/Community/se.ashx?s=705E3EC813 FED790

Janee M. Steele, NCC, LLPC
Doctoral Candidate, Counselor Education
Western Michigan University
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Participant Comments
1. Why include "Rush Limbaugh" as an item? What meaning is attached to inclusion
of his name? What constructs are measured by including his name? Why are no
other polarizing persons included, particularly from other sides of the political
spectrum? Keith Oberman or Chris Matthews would be examples.
2. It's difficult as a counselor to express attitudes towards beliefs that use a
framework of "should" or "always". I know I spend a significant portion of time
teaching clients to rethink absolutes. The question about classes taken in
multicultural counseling and social advocacy might provide a misleading picture
of counselor education in these areas. My education touched on those topics,
particularly multicultural issues, in almost every class and in workshops devoted
to counseling techniques, ethics, evidence-based treatment, etc. Also, I have no
clue what the acronym ACES stands for? Good luck in your research!
3. Best wishes on your doctoral work!
4. It would have been helpful to define social justice at the beginning. I also found
many of the questions difficult to answer because they were compound questions.
Part of the question I wanted to answer one way and the second part may have
differed. I thought the questions could have been phrased much better for more
accurate results. I am not teaching in a CE program but I do identify as a
counselor educator. I teach undergrad social science so I feel the identity
questions may lead to misleading answers. I thought it was interesting that you
used words such as always. I never ALWAYS do something. I also think it would
have been helpful to ask which population the participants work with. I think my
answers may be different if I work with sexual offenders or with addictions. The
population may effect how you "align" with your clients. I think this will be a
very interesting study! I will be excited to read your results in JCD :)
5. Social advocacy is one integral part of being a holistic therapist but as a Buddhist,
I do believe that changing oneself is key to changing the environment. Learning
that power if from within oneself and not bestowed by anyone else is essential to
true happiness. When we spend too much time and energy trying to change the
environment, it is easy to lose sight of the power of the individual's ability to
change the environment by changing oneself. It is always a balance between
centering and grounding oneself in the limitless power within and the need to use
our energy and resources to change societal injustices. This is becoming a more
acceptable way to think but I believe Western thinking is more externally
oriented, which renders us powerless in so many situations.
6. Social justice is an area that one can become easily consumed by. I think that
while advocacy is very important, it's important not to lose focus of the one you
are serving. Doing things for someone vs with someone. Keeping a balance
between being there for the cause and being there for the client.
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7. I am a Humanist, a term too often and mistakenly replaced by feminist. I also feel
capitalism has value if it is not developed to always advantage the already
advantaged. For this reason, I favor socialist concepts to counter the tendencies of
some in society who feel entitled to their favored status politically and
economically. This looks like an important study, will look forward to seeing the
results.
8. All the should's in the questions were problematic for me. I might have
preferences but "should" counselors do something is more dogmatic than I would
consider and so I answered no to many of the questions where I was really feel
less strong about the possibility of it, I just don't feel absolute. Not sure what you
were trying to assess.
9. I consider political activism and advocacy, both for clients and for civil rights in
general to be an important part of counseling practice.
10. On politics, I am conservative in some arenas, and liberal in others. I had to settle
for liberal.
I am very active in the [State] Counseling Association and to a lot of political
advocacy with the legislature, past and present regarding counselors and clients.
In [State], most counselors have no capacity to do this. So, when a question is
phrased that a counselor "should" something it is not practical for me to say that
all counselors "should" when a lot of folks are scrambling to just hang in there
wherever they are. Also, advocacy is going to be different depending on the
population. If I am with an addict, I will push against their belief system. If not, I
will not challenge.
11. thanks and good luck
12. This survey is asking the wrong questions!! Instead of wondering if counselors
should be speaking on behalf of their patients, you should be asking how can
should how can counselors get better at helping patients find the power to
advocate for themselves. There can be NO therapeutic success if the counselor is
doing the work for the patient!!
13.1 reacted to the many uses of the word "should" in early questions. That does not
seem like a word that is consistent with the role of counselor.
14.1 believe that as a counselor one has to be careful regarding political advocacy.
Regarding social injustice advocating is a different avenue because we represent
the clients and when there are issues such as mental and physical disabilities,
substance abuse, financial, medical, homelessness, then we must become involved
so to advocate for our clients. Sometimes it is difficult because when involved in
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social justice, the local political offices are more involved and it is not always
easy because of corruption in some of the governing counties. Our forefathers
developed our country "One nation under God" and this has always worked.
Because of other cultures establishing themselves in our country there is
confusion about rights and religion. America is the land of liberty and justice for
all, in God we trust, but how can this be when there are people in government
offices that are wishy washy and don't stand up for what is right. Rome was
brought down and we could list other great places that fell without "God" and
what our forefathers stood for. So as a counselor we stand up for our client, but
we don't get involved in the political arena, perhaps in a private manner because
as a good citizen we have personal rights also. I stand up for my clients especially
when I get to know them. But I will not stand up for a client if they have done
anything wrong or atrocious to hurt someone or something, like attorneys try to
twist the truth. Integrity, respect and honor are important virtues. Thank you
15.1 found your questions difficult to answer due to semantics - lots of shoulds,
always - wording questions in this manner I think gets you less valid answers my opinion.
16. social justice requires awareness of the plight of impoverished people and
countries across the globe
17. Many of your questions used the word should which leaves out the option of
doing so by choice. Many of the items would be a good thing to do but not should
do in that the term places a negative judgment on those who choose not to do the
item. Other questions were double barreled in that they presented an activity and
another activity. I may agree with one but not the other.
18. Very interesting research idea. I look forward to hearing the results (in a journal
or an ACES presentation)
19. In the words of Rush (the rock group, not the big idiot), "If you choose not to
decide, you still have made a choice." People/organizations can't not be political.
This means you, American Counseling Association.
20. This is very interesting. I will watch for the manuscript to appear in a journal.
21.1 am not political by nature. I do however believe there are times when we have to
stand up and be counted. I do not believe in government involvement in public
programs. I advocate for my clients on an individual level—not political.
22. Great Questions
23.1 had trouble with your polar language on some of the questions. In many cases I
answered no opinion to the questions because I see them as situational. I might
help my client advocate sometimes and not get involved in other situations. If I
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get too involved with the client's issues I might forget whom I am trying to help
and just take over their advocacy and increase their learned
helplessness/hopelessness.
24. Without identifying what parts of the "status quo" you are referring to in your
scale, it was hard to answer these questions. I think there are some parts of the
"status quo" such as the ADA which are good for our society. Also, having
worked with clients involved in the criminal justice system, it is hard to read some
of these statements without considering that they would apply to people in those
settings and that probably affected my answers. For example, you wrote that
"Counselors should accept and adopt the perspectives of their clients." I can
accept someone's criminal perspective, but I don't think I should adopt it.
25. This survey was very thought provoking in regards to politic and social justice.
Did not realize there was so much I wasn't considering or expanding my thinking
around. These issues have not directly been discussed in any of my training as a
counselor but have been in respect to my training as a school counselor (advocacy
that is not politics)
26.1 believe it is a counselor's role to advocate for and help empower our individual
clients (as well as population of clients we serve in agency settings). I must admit,
however, that I am very leery of becoming too "political" especially in light of
concerns I might have about our current political system (e.g., abuse of political
power).
27. School counselors are already expected to do so much that there is no time left for
political or community affiliations if they want to take care of their own families.
I strongly believe in human rights, but I spend my time with my 3 year old son
because he is more important than my trying to change a society that I cannot
change by myself or quickly.
28. Counselors should NOT become politically active, nor should they do the
advocating for their clients. Rather, counselors should help clients find the power
within themselves to do their own advocating on whatever causes they believe in - not because the counselors think the causes are "right" but because the clients
do.
29.1 did not expect your question would lead up to political affiliation. I hope that
there were question related more to clients problems and needs
30. We must advocate for a clients who have no voice or whose voice was silenced
due to abuse, neglect, or ignorance

31.1 think that the counseling profession should support social justice issues and the
candidate or party that believes in social justice.
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32.1 enjoyed your survey, Janee and wish you the very best in your work.
33.1 work for the US government. I live overseas.
34.1 answered with 'neutral' often because my first reaction to some of the questions
was it depends. There seemed to be an assumption of a shared
understanding/definition of the terms. I didn't know how and in what context the
author defined terms such as racial equality, etc. Also, my first role and priority is
as therapist/healer. My services were acquired for a specific purpose and my
treatment methods are informed by the consent, capability, energy and
developmental priorities of the client. Having said that, if social advocacy and
intervening on systemic levels can advance a mutually agreed upon treatment
plan; I'll include it. But sometimes my role is to educate the client about how
his/her present concerns are amplified by systemic issues. Although I appreciate
the effort and hours it took to construct this survey. I don't know if the survey
captures the knowledge that 'should' be captured. I think a qualitative assessment
would have captured the decision making process of how and to what extent
political ideology and social justice inform treatment planning. The survey terms
are divorced from 'the story' and the 'proportions' within the story, so they lose
their meaning. I have an ethical duty to decide if and to what extent to include
social justice issues in therapy not based on my feelings but alignment with and
my duty to the life story in front of me.
35. good luck
36.1 think one's opinions change through lifetime. For me, 10 started very liberal and
now consider myself conservative. My experience started leading to this
transformation and then my religious beliefs as well.
37. Using one's own political ideology can be misused due to a client's faith in his/her
own counselor. I do not feel this is my primary responsibility to my clients.
38. As with most surveys, the questions do not reflect real life work with clients in a
real world. I am a gestalt therapist with a heavy emphasis on mindfulness as a
significant part of the therapy process. It seems to be involved in a participatory
relationship with a client would mean a focus on compassion and equanimity - not
necessarily social change, even if I may personally favor some changes.
39. It was very difficult to react to statements that used phrasing such as "counselors
should." My first reaction to that word in general is very negative, no matter what
is being referenced. I imaging a majority of counselors have challenged many
clients that use that word in reference to their lives or other people's lives.
As an individual, I work to empower others, seek equity and contribute to society.
As a therapist, I seek to help my clients find their own sense of self and power. I

do advocate for clients in certain circumstances but primarily I think my role is to
help strengthen their functioning not substitute my functioning for theirs.
Respectfully...
40.1 believe our main job is to motivate clients to make effective choices to
positively influence their lives and not act as social activists
41. It's an interesting survey. I would like to read the conclusions of the research. Did
you begin with a hypothesis or are you doing an analysis of the responses?
42. nice survey.
43. Looks like an interesting area to research. Hope you are including material from
the Compassion/Compulsion studies done by William "Bill" Eckhardt, Ph.D. in
the 1970s. He was a social psych professor at Michigan State Univ back in the
late 60s through early 70s who resigned in order to devote his full attention to
research in the attempt to establish a science of compassion. Quite fascinating. I
was one of his grad students.
44. A couple of the questions were difficult to discern perspective, beginning with the
3rd question. Bringing out relationship between political ideology and soc justice
advocacy [suggest spelling these out] is sorely needed - and answer this makes me
realize the concepts and ideas and values I subscribe to are often more lofty (and
comfortable) in theory than in practice... I do not DO as much as I believe I
should and could. I also participate in many, many workshops offered by the
Multicultural, Multilingual center of the school system.
45.1 am a semi-retired career counselor. When I was an employment counselor for
the State, I did not feel that advocacy for change in society was appropriate for
my job, but I did feel it appropriate to be an advocate for my clients.
46. This survey was very broad and the questions seemed to apply to counselors
working with an educated, motivated client population. I work with clients living
in poverty so their hierarchy of needs and what we work on in therapy is much
more concrete and less "lofty." Social action is important and much needed, but
does not always meet the need of the client when addressed in a therapy session.
47. While I believe in advocating for my clients and think ALL should have equality my belief is linked to their willingness to work for it. I made a major career shift
by starting my doc program at 50. It was hard (both financially and
physically/mentally) but it is something I was wiling to pay the price for and
accomplish. I believe in advocating for people having the opportunity to choose
how they want to earn a living, but I don't think that there should be "equality"
when it means the rich support the poor or those that work support those that
don't. There is a lot wrong with our country and I vote and write my senators and

208
representatives, but I also think there is a lot right with our country and I believe
in work ethic that means if I work hard, I get the benefit of my hard work. Big
government is not the answer! Neither are bailouts, free programs that do not
encourage people to do better, etc. This is America, English is our language, and I
should not have to apologize because I am heterosexual or have a deep spiritual
belief system. I could go, but I think you get the point. BTW - Some of the
questions would have been answered a bit differently if the word "always" or
some other absolute wasn't part of the question.
48.1 work primarily in the field of domestic violence. It is necessary for me to
advocate for change in the social order view of victims and perpetrators.
49. Counselors also need to understand the dynamics of the "Blame Game" and how
the two party system is designed to create debate. In rural areas, counselors must
be careful to not alienate others while still advocating. Ethic Codes written to
encourage multicultural attitudes need to be aware of this and not force feed
policy.
50.1 have taught multicultural and gender classes, as well as having taken classes and
workshops. I am on the board of my local counseling association and on several
committees for the Urban Appalachian Council, and frequently contact my state
and federal elected officials when I have concerns or want to address an advocacy
issue. I am conservative in that I do not support change for change's sake (don't
throw the baby out with the bathwater) but feel strongly that it is my
responsibility to advocate for those who do not have a voice.
51. Counselors should be involved politically only in those instances where an
individual client is personally impacted, and then to the extent that is needed to
help address the client's concern. In general, I believe that one's professional life
and political life should be in separate realms. In a very real sense, the terms
"social justice" and "political correctness" are extremely loaded terms used by
those with particular political views who are increasingly institutionalizing
oppression against all those who disagree with them.
52.1 teach Multicultural Counseling and Ethics -1 have found it important to
incorporate social justice advocacy competencies in to both courses - students
identify that although they discuss ethics and multicultural counseling topics in
every class they don't really talk about the application and advocacy piece in other
courses.
53. The survey was difficult in that it only asked for a reaction to certain statements.
Each of those statements could have had several contexts or stories behind them
that could cause different beliefs or actions to be held.
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Politics and counseling is always tricky. Too much politics simply biases
counselors, too little may interfere with needed advocacy. Be interested to see
what my colleagues think.
According to Lee (2007), counselors have an obligation to engage in social
advocacy to focus on issues of oppression, privilege, and social inequities. This is
accomplished by focusing on the client's environment through awareness of self,
interpersonal awareness, and systemic awareness. While Lee (2007) also noted
that social advocacy requires a paradigm shift for counselors to practice outside of
traditional roles, this does risk blurring their professional identity with social
workers. For example, social workers have traditionally serviced individuals
experiencing social injustice, discrimination, and oppression (Sheafor & Horejsi,
2006). The authors further contend that social work's focus on the person-inenvironment is what makes this profession unique from other helping professions.
The code of ethics for social workers confirm their core value and focus of social
justice: "Social workers promote social justice and social change with and on
behalf of clients...Social workers are sensitive to cultural and ethnic diversity and
strive to end discrimination, oppression, poverty, and other forms of social
injustice. These activities may be in the form of direct practice, community
organizing, supervision, consultation administration, advocacy, social and
political action, policy development and implementation, education, and research
and evaluation" (NASW, 1996). If professional counselors engage in social
justice advocacy, then they are crossing the boundary of their unique professional
identity and blurring the distinction between social workers. Our profession is
already diluting its identity with psychiatrists and psychologists by adopting the
DSM and medical model (Eriksen & Kress, 2006); hence, we need to be careful
about advocating for social justice at a macro level versus a micro level.
According to ethical standards established by ACA (2005), "when appropriate,
counselors advocate at individual, group, institutional, and societal levels to
examine potential barriers and obstacles that inhibit access and/or the growth and
development of clients." They also "obtain client consent prior to engaging in
advocacy efforts on behalf of an identifiable client to improve the provision of
services and to work toward removal of systemic barriers or obstacles that inhibit
client access, growth, and development." As discussed previously, I have
reservations about engaging in certain advocacy endeavors, particularly social
advocacy. Armstrong (2007) identified three counselor roles related to advocacy:
Working individually with clients, working within systems on behalf of clients,
working to change systems. I am comfortable with the first role (working
individually with clients) and even comfortable engaging in the second role as
necessary and with clear boundaries. However, I have strong reservations about
practicing the third role of working to change systems as I believe this now puts
me into a social worker role, blurring my professional identity of being an
individual change agent with clients—using my counseling listening and
relationship skills to facilitate client change and growth. Overall, I am more
interested in professional advocacy for the profession (obtaining legislation and
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funding; see Patrick 2007, p. 192) than I am about advocating to change social
policies to eliminate social injustices (human rights, oppression, discrimination). I
chose to be a counselor for a reason and I hope to retain that reason and
professional identity. I will let the social workers do their job.
56. It is clear that this survey is slanted toward a socialist social justice advocacy
perspective. I believe that because of the clear slant that credibility for this study
is lessened. It would be much better if this survey took a neutral position.
57. dislike use of "always" in questions and some wording of questions could be less
"academic"
58.1 am not in favor of advocating for marriage except between a man and a woman.
59.1 realize in a survey like this that strong terminology needs to be used in order to
clearly identify your results. Yet I chose to closely read each sentence and give it
thought before answering. For example, I do seek to advocate for clients but more
often seek to do that WITH them rather than FOR them so as to assist in them
finding their own voice rather than me doing it for them. I am simply clarifying
my thought process throughout the survey. I wish you all the best as you complete
your doctorate.
60.1 think the questioning is very objective. I am for better health care but people
need to work for it. We can't keep handing out stuff to people if they are never
going to work for it. If we used the money covering our government officials
health care (and let them pay privately they have enough money) we could use all
that money for other programs. Our country is in debt to China for 3 trillion
dollars all China has to do is call in the loans and the US is sunk. We as a country
are not in headed in a proper direction.
61.1 will be interested in knowing your results. Anyway I can get them? Please feel
free to e-mail them to me thank you.
62.1 generally disagree with the social justice advocacy in counseling because my
personal views go against it. I personally believe that people can make choices in
their own lives to deal effectively with oppression that do not always involve
trying to change the oppressor or the system. I also believe that sometimes
oppression is useful in people's lives in order to help them become a better person.
Above all, I dislike the AC A coming out so strongly in favor of political agendas
because while these agendas represent the opinion of the most vocal counselors, I
am uncertain as to what percent of counselors agree wholeheartedly with this
agenda. I also am unconvinced that opposing views are respected equally by those
who advocate the social justice agenda. Lastly, I spent many years learning to be a
counselor and I love my job. I do not, however, wish to be saddled with spending
time outside my work hours working on social justice. I would rather spend time
with my family.
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63.1 struggled with some of the questions about advocating for clients. I strongly
believe in advocating for clients when it is helpful, but at times it seems more
therapeutic to help them learn how to advocate for themselves. For that reason, I
had to disagree when asked if a counselor should always advocate for their client.
64. We are a private non-profit that works with high acuity children and families and
believe that advocacy is at the core of what we do.
65. Although I believe counselors should be cognizant of social justice, etc., I think
this is one of the primary differences between counselors and social workers.
Social workers were traditionally trained to work with clients as advocates and
viewing the client's issues in relation to their environment and those political,
social, economic, etc. issues that were beyond the client's control.
66. The question stems were structured poorly in that many of them asked two or
three opposing questions within the question, making it difficult to respond purely
to each concept. It also appeared as though your attitude section was biased in that
you should have had some opposite to Rush Limbaugh indicated, such as PBS,
Air America, or a major network news affiliate. More concrete inquiry regarding
the role of a counselor vs. a social worker could have been pursued as confusion
often lies between the two. A space for demographic questions that I "do not wish
to disclose" would be clearer as well.
67.1 believe that this study is slanted toward a liberal socialist perspective and
therefore lacks credibility.
68.1 believe personal awareness and advocacy in the personal counseling process is
most important. I also support community state and national advocacy, but have
gotten worn down at the campus and community level with status quo opposition
to change.
69.1 think the survey was VERY leading. I am not quite sure how valid your results
will be. Also, it was hard to follow the page, as I had to keep referring to the top
to see what the scale for the answers was.
70. In our role as counselors, I believe that we need to advocate for social justice
without "selling out" our clients. Taking issues "on" without regard to the whole
picture of its impact on society at all levels (individual and systemic) can result in
pain and suffering for clients...caution is imperative
71. Some the questions are very subjective, but I also believe people need to work for
what they have and if they are using my money to support themselves through
taxes and supporting them because they do not know how to work or want to
work even menial jobs.
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72. My "neutral" answers reflect the fact that advocacy and counseling or
psychotherapy can represent a problematic dual relationship and this has to be
sorted out case by case. In the case of my substantial HIV/AIDS work early in the
epidemic it was essential and helpful, but this is not always so. There is a special
risk of over-identification in counselors who come from the same marginalized
group as a client.
73.1 found many of the questions ambiguous so didn't really know how to respond.
74.1 didn't fill in a political leaning above. I identify as radical (left), and that was not
included. Liberal is not the end of the political spectrum, and none of the items on
the list fit me. Some of the questions were hard to answer because while I think
social justice is an incredibly important issue and role for counselors, there are
many situations where it is not appropriate as well. For example, in answering
something about advocating for clients, sometimes we must advocate with clients.
At other times, this does not fit for that particular client and therefore it is
inappropriate. While environmental and systemic barriers may impact a client's
life in many ways that is not always the issue that they come to counseling for.
Additionally, counselors cannot possibly engage in every issue they encounter.
Therefore, it makes the most sense that counselors would engage in issues based
on need and interest. Individual advocacy can provide opportunities to engage in
multiple issues, but with systemic issues this would be difficult. I want to also add
that I think it is possible that you might find more political leanings towards
liberalism in the survey. I think that our profession has not yet found a way to
fully engage individuals who lean more to the right. Though in my personal
experience, I have seen many wonderful social justice advocates who do. I have
also encountered several who moved away from it because they did not feel as
welcome as they should.
75. questions such as views of Limbaugh seem quite trivial especially compared to
the importance of the other issues
76. Good luck.
77.1 strongly dislike the word "should" in your survey. People will do what they feel
qualified to do. Some will work better in the social realm than others. I think we
are all responsible for the world we have right now and we all need to take part in
healing it. I think assessing what we have the time, energy and expertise to do is
an inside job but we could all stand to reach a little.
78.1 don't believe we are obliged to outwardly advocate, however we can if we have
the resources. We must always be conscious/or aware that we are always in a
position to help the client advocate for themselves and that we do have influence
in this manner or service.
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79.1 think that being someone's counselor and being their advocate can easily result
in a dual role relationship. I try to empower the client to advocate for themselves,
help them find resources, check policies, etc. but send them to the Human
Resources advocate for action. I need to keep boundaries safe for them to see me
for counseling.
80. Cool survey! I look forward to seeing the results.
81. Regarding "Judging people" -1 think it is naive and fundamentally dishonest to
think that human beings have the capacity to not judge, any more than we have
the capacity to not think, or not breathe. Acting on those judgments is a wholly
different matter, however.
82. Regarding social justice advocacy: I have a beloved sister who defines herself as
lesbian, and she has a partner whom we accept as a family member. My religious
conviction is strongly against homosexual activity (not against homosexual
persons). I do not have a problem with homosexual partners seeking insurance
benefits and other benefits. However, I will fight tooth and nail to preserve the
definition of marriage as God created marriage, between a man and woman.
83. American people, in general, have grown too comfortable accepting the status quo
and have forgotten that they, individually have a voice that can stir/lead other
people. I support educating and empowering people on an individual level to learn
how to express themselves and to stand for what they believe.
84.1 am impressed that this research is being done. Thanks!
85.1 feel very strongly that due to our country's size and diversity, there are many
things about competitive, democratic, capitalism which no longer fit the country.
Additionally, I think that it is OK to educate but not propagate or dictate. I have
found that most of my clients and even the high school students I see are very
confused about the difference between government and economics. This is highly
unfortunate since these are required high school courses. It suggests that we are
not doing a very good job of training our children to think.
86. Many of the questions were actually two questions that were combined which
made it difficult to answer the question the way I wanted to. For example I agreed
with one of the statements in the first half of the sentence, but not the other part of
the sentence. So, I think counselors should advocate for a better world BUT I
think clients should be empowered to solve their own issues.
87. As a child of the Sixties and someone who is a Christian (Protestant, liberal),
social justice advocacy has always been a very conscious part of my counseling
agenda. I believe that many of the difficulties that affect our clients, especially
those who are poor and otherwise disempowered, can be addressed if not
alleviated by our work as advocates on their behalf. Helping others to find and use
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their own voice is extremely important to me and is at the core of the work I do
and who I am as a human being and person of faith.
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